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Austria: an upper secondary and vocational school 

Key findings 

Pupil participation 

 Around 30% of the pupils in the school have been or are involved in an eTwinning 

project 

 The pupils did not participate in planning or designing the projects and sub-projects or 

modules 

 They do have significant autonomy and responsibility in the projects for task design 

and use of technology 

Integration within the school curriculum 

 All the projects, sub-projects and activities have been designed to be fully integrated 

in the school curriculum 

 The use of ICT is also fully integrated into teaching and curriculum delivery in all 

subjects 

 Each project was cross-curricular, involving activities relevant to more than one 

curriculum area 

Teacher professional development 

 Teachers involved in eTwinning projects do not associate eTwinning with professional 

development, but see the platform as a tool for project development and delivery 

 Several teachers reported improved professional satisfaction and sense of 

achievement arising from their project work 

Impact on teaching methodologies and pedagogy 

 Because teaching in the school is project-oriented anyway, and using ICT is integrated 

across the whole curriculum, the eTwinning projects and activities have not involved 

any radically different or new teaching methods or approaches 

Collaboration within the school 

 The projects have all had a ‘top-down’ design approach led by the Deputy Head and 

Coordinator of Comenius school partnership and eTwinning work 

 About eight out of 38 teachers are actively involved in eTwinning at any one time 

Attitudes to international cooperation 

 A ‘European outlook’ is part of the school’s mission statement and international 

projects have been part of the school programme since 2008 

 Language learning is the school’s main motivation for engaging in international 

projects  

Status and recognition 

 All teachers are expected to become involved in international cooperation projects as 

a matter of course 

 eTwinning does not attract any special status or recognition for individual teachers
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We are a relatively small school 

and cannot fragment our activities 

too much. The ongoing 

development plan already sucks 

up a lot of energy. We will always 

have international projects, but 

generally not more than one at a 
time. (Head teacher) 

Context 

The Ministry of Education has recently introduced a new policy recommendation for all 

schools called ‘efit 21’ describing the use of ICT in five school activity areas. Efit21 

provides a good foundation for ICT-based projects in general and for all schools planning 

eTwinning activities. 

A new centralised Matura (final secondary examination) will start in three years, but the 

curriculum has to be adapted to this change now as the first pupils who will be tested 

under the new system are already enrolled. 

About the school 

This school is a specialist school with a 

focus on ICT: a Higher Technical Federal 

School with two streams; the first upper 

secondary focusing on informatics (mainly 

software programming); and the second, 

vocational training in ICT for pupils who 

have finished lower secondary school.  

Academic standards are high and it is 

considered an elite school in the region, 

with a good track record among local and 

regional employers. 

The school has a fairly new building about 30 km from the nearest sizable town: pupils 

come from a rural area of about 30 km around the school. There are 350 pupils and 35-

40 teachers. More than 85% of all pupils are male. 

For all regular schools without a specialist ICT focus, ICT is generally a curriculum 

subject in its own right: in this school it is integrated as a tool or a method in all main 

curriculum subjects, so the school is already in line with the new Ministry of Education 

policy (efit 21).  The teaching staff includes specialists from ICT companies in the area, 

mostly working part time, ensuring that latest innovations in ICT are not overlooked in 

the delivery of the school curriculum.  

Pupils are taught in 14 classes; in many subjects a class is divided into two groups 

working with two teachers in separate rooms. As well as classrooms, there are studios, 

workshops and ICT rooms. The number of broadband internet access workplaces is 

higher than the number of pupils.  One hundred and sixty PCs are ready installed as a 

network.  From the age of 16, all pupils are also required to have their own laptops. In 

addition to cable broadband in all classrooms, a wireless network is provided in the 

whole school.  

A ‘European outlook’ is part of the school’s mission statement and international projects 

have been part of the school programme since 2008. Language learning is the school’s 

main motivation for engaging in international projects.  

However, international projects are increasingly seen as in competition with other 

innovative projects planned for the next years. For example, English is the only foreign 
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language taught in the school and Content and Language Integrated Learning (CLIL)1 

activities will start 2012/13, in which a regular subject will be taught in English over 72 

hours annually.  

eTwinning in the school 

eTwinning is recognised as a positive force by everyone in the school as well as by the 

local education authorities, local companies and parents. 

The school has been a partner in three eTwinning projects: 

 Project 1: a two-year eTwinning project linked to a Comenius bi-lateral 

school partnership with a school in Hungary; this project finished at the 

end of school year 2010-11 

 Project 2: an eTwinning  project of five months duration with two partner 

schools in Slovakia and Italy, and 

 Project 3: a second two-year eTwinning project which began at the start of 

school year 2011-12 with one Belgian school partner, which will also be 

linked to a multilateral Comenius partnership to begin in school year 2013-

14 

The school’s deputy head teacher is the Comenius and eTwinning coordinator responsible 

for all activities on behalf of the Head. All eTwinning activities are integrated into the 

curriculum and are modularised with several teachers doing smaller sub-projects put 

together by the coordinator.   

In Project 1, 50 pupils from the upper 

secondary stream have been active and, 

in Project 2, there are 25 active pupils 

from the vocational training stream.  

Both projects are cross curricular, 

covering German, English, history, 

geography, social studies and science.   

In Project 3, 30 pupils aged 17-19 are 

involved.  All project communication and 

outputs are in English.  The project is 

cross curricular, covering the subject 

areas English, physical education, 

chemistry, business administration and 

project planning. External assistance for 

the project comes from the school doctor and a local health insurance company. 

Microsoft applications (e.g. Sharepoint) are favoured because the Belgian partner has a 

sponsorship agreement with them, but other tools are used such as WordPress, phpBB, 

Office 365, Microsoft Lync and Joomla.  Communications with partners is normally by 

Skype. 

Pupils 

The projects have all had a ‘top-down’ design approach and there was no involvement of 

pupils in the early planning phases (e.g. basic project structure, topics chosen).  

                                           
1 CLIL aims to introduce pupils to new ideas and concepts in traditional curriculum 

subjects using a foreign language as the medium of communication. 

We discuss standards on how to 

measure physical fitness, we collect 

reports about healthy food, and we 

develop questionnaires about the 

lifestyle, upload them online and 

encourage other pupils to answer the 

questions. In addition we make 

presentations about the region we 

live in and upload them. That 

includes also videos, sound tracks 

and other files. (Pupil) 
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However, in the execution of tasks pupils work independently in their sub-groups and 

teachers and pupils of sub-projects make their own decisions. Pupils introduce their own 

ideas and share responsibilities, and they are free to choose which ICT tools are used 

with hardly any restrictions.  

Pupil activities in all projects include translations, research, production of videos and 

pictures, writing their own texts, recording sound files. Eighty per cent of the work is 

done during lessons and 20% at home. A 

pupil coordinator is in charge to collect 

outputs on deadlines and upload them to 

the web; all outputs are checked by 

English teachers before uploading to 

maintain high language standards. 

The pupils didn’t really know what to 

expect from the projects when they first 

began: vague notions about the 

European idea and exchange of cultures 

were mentioned. In the first project, they 

had the opportunity to meet their fellow 

pupils in partner schools face-to-face several times using Comenius partnership mobility 

funding, and this emerged as the main reason for the pupils’ high levels of satisfaction in 

comparison with Project 2 in which eTwinning activities tended to merge with other 

school curriculum activities and had less effect on pupils. The pupils involved in Project 3 

were not very motivated to begin with until pupils from the Belgian partner school visited 

Austria. 

Clear benefits for pupils as Project 1 drew to a close were improved language skills and 

better understanding of European neighbours.  In particular, the pupils’ attitudes 

towards their eastern European neighbours have changed dramatically in a positive way.  

The pupils who benefited from Comenius mobility funding to visit their partner schools 

returned with a higher motivation to work for the eTwinning project. 

A selection of pupils involved in eTwinning (and also in the Comenius school partnership) 

projects were asked to rank their agreement with a range of outcome statements: Figure 

1 shows the results.  In addition to language and cultural outreach gains, the results 

indicate improved collaboration and group work with their fellow pupils has been an 

important outcome. 

  

The visit [of their partner school in 

Belgium] was really essential. Now 

we know who our partners are and 

that will help to improve our work. 

Next time a visit should be planned 

already at the beginning of project 

activities. That could avoid 

frustrations. (Pupil in Project 3) 
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Figure 1: Pupils’ learning and social outcomes from their involvement in 

eTwinning projects: mean ranking 1 – 10 

Teachers

 

About eight out of 38 teachers are actively involved in eTwinning at any one time. While 

teacher participation in international and other project activities is expected as part of 

the school mission and the curriculum, the number of teachers active in projects is 

limited by the number of subjects and sub-projects developed within each project.   

As the projects are an integral part of the curriculum new teachers are drawn into 

involvement through the time-tabling of activities and as part of the school’s policy, not 

as a personal decision. Non-eTwinning teachers in the school are kept well informed 

about the projects by pupils and in-school 

conferences and presentations and 70% of 

them have seen the eTwinning platform. 

Despite wide teacher awareness and 

involvement in eTwinning, the projects 

have not directly led to changes in 

teaching methodologies, class 

management or uses of ICT in teaching, 

because teaching in the school is project-

oriented anyway and using ICT is 

integrated across the whole curriculum. So 

far the eTwinning projects and activities 

have not involved any radically different or 

new methods or approaches. 

Teacher expectations were high at the beginning of the projects and mostly these 

expectations have been met: in particular, the pupils are highly motivated to work on 

the project activities, though this motivation took some time to develop.  

Several teachers reported improved professional satisfaction and sense of achievement 

as well as an improved cultural awareness for themselves and among the participating 

pupils.  It seems that within the framework of eTwinning alone this outcome might have 
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I have got
better at
using the
computer
because of
eTwinning

I get on
better with
my teacher
because of
eTwinning

I look
forward to
coming to

school
because of
eTwinning

I get to think
of new ideas

and be
creative in
eTwinning

I teach my
family about

our
eTwinning

partner
countries

I want to
keep doing
eTwinning

projects

I have learnt
a lot about

another
culture

I work better
in a group

than before,
and help my
classmates if

they have
difficulties.

I hope I will
stay friends

with
eTwinning
partners
after we
finish the
project

I have learnt
or improved

a foreign
language

because of
eTwinning

We see the benefit in real contacts 

and communication with 

international partners, a foreign 

language used as a necessary tool 

to achieve common objectives…. 

The way we work in eTwinning fits 

into our mainstream methodology 

…. So we cannot expect significant 

new teaching ideas through this 
project. (Deputy Head) 
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been only partially achieved, as much of the success is attributed by teachers to the 

meetings and exchanges funded by the Comenius partnership mobility budget. 

While teachers in the school frequently discuss professional issues with their colleagues 

on the staff (in formal meetings and informally during breaks etc.), they exchange 

professional ideas with teachers outside the school much less frequently and only one 

teacher used social networking online (not on the eTwinning platform) for professional 

reasons.  First and foremost, the teachers regard the eTwinning platform and facilities as 

tools for project work; the eTwinning Groups and Teachers Rooms were unknown to 

most of the eTwinning teachers.   

Involvement in eTwinning projects inevitably extends the teachers’ working time, and 

teachers are not compensated for this through higher pay.  eTwinning meetings and 

conferences are attended by the coordinator. 

The whole school 

eTwinning has the recognition and support of the school management.  It is regarded as 

having contributed to shaping the school profile, demonstrating teaching quality in public 

forums and gaining positive reports for the school in the local print media. 

The school was granted a Quality Label for Project 1 and an extra award as the best 

Austrian project of the year, particularly for excellent content, lay-out and ICT functions. 

Enablers and obstacles to participation 

The main constraint on projects and participation by both teachers and pupils is seen as 

the eTwinning platform itself, regarded as functional but still the weak part in the 

projects: among other complaints, the platform is regarded as having too many options 

and features for inexperienced users; the log-in procedures are sometimes unreliable.  

There have  been problems with the eastern European project partners’ ICT 

infrastructure, where uploading materials has taken a long time and was unreliable, and 

too many site features could undermine performance. Log-in has been problematic, with 

some pupils swapping identities and surfing the internet with the identity of a class-

mate. 

The main challenge for all staff is the extra time and energy needed to invest in the 

projects, for which teachers are not generally compensated by the school. 
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Belgium: a secondary school 

Key findings 

Pupil participation 

 Years 5 and 6 (ages 16-18) are included in project work 

 Pupils carry out a research project on a topic of their choice 

 Previously, pupils were given autonomy in implementing activities but they did not 

engage with or acknowledge partners’ work, and the teacher has decided to provide 

stricter guidance and supervision in future 

Integration within the school curriculum 

 eTwinning is used for the final research project in human and social sciences, for 

which pupils are graded 

Teacher professional development 

 Increased use of ICT and broadening of horizons were mentioned as the main impacts 

for the participating teacher 

Impact on teaching methodologies and pedagogy 

 eTwinning is being used as an interesting way to study human and social sciences and 

to provide partnerships as a real context for pupils’ final projects 

 Methods which gave pupils more control over the projects were not successful 

 All activities take place in lesson time 

Collaboration within the school 

 Currently only one teacher is involved, although two others have recently registered 

on the site 

 The Director is aware of activities and can see some potential for eTwinning, but relies 

on teachers to pick this up themselves 

Attitudes to international cooperation 

 The school is a member of the European Learning Environment in schools (ELOS) 

network and has other international links including through Comenius partnerships 

Status and recognition 

 A Quality Label was awarded for one of the projects, which has been acknowledged by 

the Director and other staff 

 There are no specific benefits for the teacher in being involved 

Context  

The school is located in the centre of a port city with a population of around 70,000 in 

Flanders, Belgium. 

About the school 

The school is a general secondary education school: it is focussed on preparation for 

continued studies (university or otherwise). It has approximately 260 pupils aged from 

14 to 18 years old. 
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The school is involved in the European Learning Environment in schools (ELOS) network 

which seeks to promote the European and international dimension in education. An 

internationalisation plan for the school is being developed and a working group on 

internationalisation started towards the end of the 2009/2010 school year. It has links to 

schools in Gambia and Sweden and there is a Comenius school partnership that 

developed from an eTwinning collaboration. 

There is a formal ICT plan and facilities include two dedicated ICT rooms with more than 

20 PCs in each, laptops which can be reserved by teachers and wireless internet in 

classrooms. The school also has the “smart-school” e-platform (virtual learning 

environment). 

The school follows the national outline curriculum, which gives freedom to the school and 

teachers to develop their approach, materials and so on.   

eTwinning in the school 

The school director emphasised that e-twinning was primarily seen as a means to 

strengthen European cooperation, an intercultural outlook and wider frames of reference. 

There is one eTwinning teacher at the school who came across an eTwinning brochure 

that interested him, so he began exploring the site. He had no prior expectations, but 

pursued eTwinning out of curiosity. The Director of the school became aware of 

eTwinning after the project was started. 

The eTwinning teacher is a human and social studies teacher, who uses the flexibility in 

the curriculum to form relevant and interesting eTwinning topics that fit into his subject. 

eTwinning activities are used as final research projects for human and social sciences. 

eTwinning topics have included: 

 youth cultures 

 comparing education 

 human rights issues  

 museums  

A press freedom and migration topic was intended for years 5 and 6 (ages 16-18) in 

school year 2011-2012, but unfortunately, this fell through due to the partner school 

pulling out. Similarly, the youth cultures project 

was formed with two partners, but only one 

actually went through with the project. 

An example of a successful project was one 

based around human rights and punishment, with 

partners in Sweden and Greece. The aim was for 

pupils to compare attitudes towards punishment, 

and the death penalty in particular, between 

countries and between groups within these 

countries. The partners developed a 

questionnaire, adapted to the language and 

country context, the results of which were 

analysed by the pupils and discussed by partners 

through video-conferencing and chat rooms. Pupils used various multi-media 

applications,  chat and  e-mail forums, and general software (word processing, 

These research projects are 

mandatory and marked, 

contributing to their final 

results ... pupils’ active 

participation in the eTwinning 

activities is certainly taken 

into account (eTwinning 
teacher) 
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spreadsheets, presentations, pictures and 

drawings), as well as the Twinspace, to 

prepare questionnaires, develop 

presentations and discuss results 

interactively as well as offline. The learning 

outcomes for this particular project were 

positive and satisfactory, with pupils from 

three partners actively contributing and 

sharing results. The Belgian pupils achieved 

satisfactory or higher marks for their 

research project. 

Projects have involved between one and three partners, including schools in Italy, Spain, 

Poland and Greece. There is an ongoing current affairs component, updated through an 

e-zine with a Romanian partner school and the teacher is now considering turning this 

into a more active eTwinning project and, eventually, a Comenius school partnership. 

Pupils’ activities can include reading materials, watching films, running polls and surveys 

and developing e-zines. The portfolio of tools and their use can vary hugely, depending 

on the project topic and preferences of the lead school or partners.  

Pupils 

Year 5 and 6 pupils (aged 16-18) participate in  the projects. They are involved in 

decision-making about the project in the sense that multiple themes are proposed by the 

teacher and groups of pupils can choose the topic they would like to research. In the 

past, the eTwinning teacher has allowed them freedom in implementation, but found 

that pupils did not cope very well with this. They often decided not to engage with or 

acknowledge work done and uploaded by the partner school, because they felt it was not 

what they needed. In a project on education systems, for example, the Polish partner 

provided a good overview of their education 

system and the Spanish partner conducted a 

survey which was made available; the Belgian 

pupils, on the other hand, conducted their own 

survey, but never translated it (into English) so 

it was not usable by the partners. The eTwinning 

teacher put this lack of pupil enthusiasm and 

participation down to the pupils’ relative 

reluctance to invest in learning to use another 

system for communication and information 

exchange (the Twinspace); and allowing pupils 

to work largely without supervision and detailed 

guidance. The structure posed a risk that 

partner schools would get disappointed through 

lack of feedback or response. As a result, the 

eTwinning teacher plans to opt for a less ‘free approach’, with more guidance and control 

of activities. 

The advantages for eTwinning pupils, as noted by the teacher, were that eTwinning can 

broaden horizons and the topics are enjoyable and interesting. Pupils work together in 

groups and with international partners. Pupils said eTwinning work was good preparation 

for how they anticipated working at university. 

I want to work this up to a 

Comenius partnership with 

Greek and Italian partners 

already identified, and to test 

this in the first instance using 

Twinspace as a space to 

experiment. (eTwinning teacher) 

Maybe this [freedom in 

implementation] was a step 

too far for my pupils, but I 

thought that senior year 

pupils should cope with the 

responsibility. I guess I took 

my eye a little off the ball, 

but at least they should have 

responded to their 

counterparts submissions. 
(eTwinning teacher) 
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However, pupils reported finding the Twinspace ‘old fashioned’; they would prefer the 

school to allow them to use different communication software on school computers.  

A small group of pupils was asked to rank their agreement with a list of outcome 

statements: Figure 2 shows the results. This suggests creativity and group work had the 

greatest impacts on pupils as a result of participating in a project. 

Figure 2: Pupils’ learning and social outcomes from their involvement in 

eTwinning projects: mean ranking 1 - 10 

 

Teachers 

To date, eTwinning activity has centred around one very engaged teacher in human and 

social sciences. After recent recognition of one of his projects, which received a Quality 

Label, the eTwinning concept is now starting to attract more interest from other teachers 

in the school. Two other teachers, of physics and foreign languages, are now registered 

on the eTwinning site, but they have not yet 

gone beyond this stage. 

The school director is kept informed about 

running projects but is not directly involved. He 

is starting to see interest from other teachers, 

but is not mandating eTwinning involvement. 

Though he is keen to capitalise on successes 

and experience of eTwinning, there is no 

specific plan in place. 

Informal communication does occur with other 

teachers, which sometimes relates to eTwinning 

projects but these are seen by the eTwinning 

teacher as part of normal interaction with colleagues, rather than leading to or impacting 

on project work.  

The eTwinning teacher is an eTwinning Ambassador for Belgium. However, neither he 

nor other staff members had participated in eTwinning conferences, national meetings or 
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not had to do anything 
specific. (eTwinning teacher) 
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events, apart from a half-day training session in Brussels on using the Twinspace tools in 

which the eTwinning teacher participated about two years ago.  

Benefits noted for the teacher include an increased use of ICT and broadening of his 

horizons. He has appreciated opportunities for dialogue with foreign colleagues; in 

particular, he has developed a strong relationship with an Italian colleague with whom 

he has collaborated on multiple projects. He thinks there is further potential for uptake 

of eTwinning and of ICTs in general to support teaching and learning, but acknowledges 

that the time required to experiment and develop is a potential barrier for teachers. 

The eTwinning teacher is an active technology and social media user, but has not used 

social media (beyond the desktop and Twinspace) for eTwinning partnership building, or 

indeed for professional discussion or development in general.   

The whole school 

eTwinning has been acknowledged by the director, who refers to it in staff meetings. He 

believes it is too early to see the real impact of eTwinning, particularly with only one 

teacher involved, but states that he can see positive elements potentially: you have to 

start small in any such intuitive.  

Enablers and obstacles to participation 

ICT has created some restrictions on projects. For example, it is school policy to restrict 

completely the use of Facebook and some other social networking tools on school 

infrastructure. This was mentioned by the eTwinning teacher as limiting the options and 

motivation for pupils to use their normal modes of communication in eTwinning projects, 

and forcing them to use the Twinspace, which they found somewhat cumbersome and 

less attractive than other means. The class has managed to use video conferencing, 

though it wasn’t easy to set up and really pushed the boundaries of current ICT facilities. 

Though the eTwinning teacher finds that there are some limitations with the eTwinning 

tools, in general they are good for finding partner schools and for researching them to 

ensure they are appropriate for the project. 

This project relies on the motivation of one teacher to be sustained, as it is not 

embedded in the school and no other teachers are involved.  
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Cyprus: a senior secondary school 

Key findings 

Pupil participation 

 The eTwinning pupils decide on the different tasks and activities  

 The pupils administer many of the project websites and Twinspaces 

 Particular pupils who were lacking confidence were gradually transformed through 

participation and developed a better sense of self-worth 

Integration within the school curriculum 

 Projects – including eTwinning – are entirely separate from the delivery of the 

curriculum and all project work is undertaken outside the core school hours 

 Recent work on a project led by a language teacher was partially integrated when it 

overlapped with the topic/ content of the official curriculum   

Teacher professional development 

 Participating teachers report increased confidence using ICT and interest in more 

learner-centred approaches 

 The language teacher who was involved felt that communication with her French 

colleague contributed to substantial language development, increased confidence and 

professional development, through discussions and exchange of information, links, 

materials etc.  

Impact on teaching methodologies and pedagogy 

 The eTwinning coordinator is keen on learner-centred teaching approaches and feels 

involvement in the projects has affected the way she manages and conducts her 

classes 

 There is limited opportunity for the inclusion of new teaching methodologies into main 

curriculum teaching overall  

Collaboration within the school 

 Collaboration among teachers on eTwinning projects, although limited, has led to 

better working relationships between colleagues, but scope for increased collaboration 

is constrained by the lack of recognition of project work as part of curriculum delivery 

Attitudes to international cooperation 

 The principal believes European projects like eTwinning are absolutely necessary for 

cultural and information exchange, and considers pupil exchange programmes the 

most useful. However, there is no flexibility in the schedule to integrate project work 

Status and recognition 

 eTwinning (and other project work that does not involve international pupil exchanges 

and visits) does not attract much status or recognition for the participating teachers 

Context 

This is a large and very popular lyceum or senior high school located in an urban area 

with a mixed income profile. The school is not particularly representative of other 

lyceums in Cyprus as it has a lot more pupils and a lot more support from the 

community. 
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The parental and general social consensus about worthwhile fields of study and career 

development tend to focus mainly on medicine, law, business and education.  The pupils 

conform to these expectations with varying degrees of misgiving:  pupils gifted in art 

and music accept the fact that they have to opt for different routes in order to pursue a 

more “realistic” career that will offer greater professional and financial security.  

About the school 

The school currently has 680 pupils enrolled with the possibility of increasing to more 

than 800, and may have to turn down applications from new pupils as they cannot 

accommodate more.  The age range of the pupils is 15 – 18. As in other parts of Europe 

and the Middle East, classes include pupils from immigrant families of Russian, Polish, 

Albanian and Asian origin. 

The new principal is very keen to upgrade the school in terms of technology, teaching 

methodology, behavioural norms and values in accordance with European standards. In 

terms of technology and ICT at present:  

 All classrooms are equipped with a computer and internet access; 

 The computer labs are equipped with computers for all the pupils that participate 

in class; 

 A number of teachers communicate with pupils through email and SMS; 

 The music classroom has recently been equipped with technology that will allow 

the music teacher (involved in a recent eTwinning project) to edit, compose and 

train pupils in sound technology. 

The principal feels that it is important to use technology as a resource, but the gap 

between pupils and teachers with regard to using ICT is getting wider and teachers need 

to be trained; even most new teachers need hands-on training. 

The school takes a fairly traditional approach to the curriculum and there is no time 

allowance or flexibility for project work: projects need to be run after school hours. From 

the Principal’s perspective projects should not distract pupils from their set curriculum 

subjects, although some spill-over is to be expected. 

However, he believes European projects like eTwinning are absolutely necessary for 

cultural and information exchange and considers pupil exchange programmes the most 

useful.  In general, he is in favour of innovative work in any field and supports 

programmes that contribute to personal development, learning, skills development and 

particularly ICT development.  

eTwinning in the school 

The school has been involved in over 14 eTwinning projects since 2005-06, including two 

most recent projects on music. One of these – a school band project – has become a 

Comenius school partnership project with four other partner schools in four countries. 

This eTwinning project combined with the Comenius partnership involved 30 pupils, and 

has contributed to raising the status of music and art within the school.  
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The Comenius partnership has provided some of the pupils and teachers with the 

opportunity to travel and meet people from other countries, exchange ideas and develop 

relationships. Although this travel incentive is 

absent from eTwinning projects, the level of 

activity shows that eTwinning teachers and pupils 

are genuinely interested in communicating, 

exchanging ideas and learning through 

collaborating with other schools. 

Lack of official recognition within the school 

contributes to the marginalisation of all projects, 

including eTwinning, according to active eTwinners 

(teachers and pupils). Teachers are not exempt 

from other duties to accommodate their 

involvement in projects, except when they 

accompany pupils on trips. 

The leading eTwinning teacher, who is also one of the deputy principals in the school and 

an eTwinning Ambassador, has been trying to promote wider involvement in eTwinning 

among teachers in the school and to relay information as best she can. Informing 

teachers and then expecting them to notify their pupils is not effective, as most teachers 

don’t pass on announcements/information about projects. Participating pupils have also 

been helping by talking to other pupils about their experiences. The only time available 

for announcements or presentations has so far been a mid-morning, 20-minute break. 

Suggestions have been made about creating a different kind of site or using Facebook to 

invite more people to join as ‘friends’ even if they are not registered on the eTwinning 

site. Posters and a performance have also been discussed, to attract more people.  

Pupils 

The pupils involved in the music project make no distinction between eTwinning and the 

Comenius partnership they are integrated in the project. They had very positive 

experiences in their (Comenius partnership) trips to 

Germany and the Netherlands. They feel that music 

is an international language that supersedes all other 

languages, and it has helped break through barriers 

and assumptions.  

One pupil said that he was initially very reluctant and 

suspicious, with no confidence in his inter-personal 

skills and therefore not particularly hopeful about 

making contact with people or being accepted in the 

larger group. It took him a while to believe that he 

was a fully accepted member of the group and that people treated him the same as 

everyone else. Having been one of the least popular pupils in the school, he hadn’t 

expected his eTwinning peers to be very different and he was very surprised and grateful 

to be approached by people, boys and girls, and actually to make friends.  

Another was transformed by the experience; his behaviour changed and he became a lot 

more sociable. He, also, stopped feeling inferior and was happy and proud to be able to 

call the rest of the eTwinning pupils in the school his friends, especially the core groups 

who also happened to be confident and popular among their peers.  

Facebook, blogs etc. are 

fine but they really mean 

something if you can use 

them to keep in touch 

with real friends. 
(eTwinning pupil) 

This is the great 

advantage of European 

programmes. They 

provide access to diverse 

cultures and norms that 

we can all learn from in 

order to develop a multi-

cultural mindset. 
(eTwinning coordinator) 
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They agreed that although they are all used to communicating via social networks, they 

did not feel nearly as connected to other eTwinning pupils in partner schools until they 

had the opportunity to meet them face-to-face.  

eTwinning has improved communication and created bonds between pupils and teachers. 

The pupils seem to relate completely differently to teachers who are involved. They 

obviously respect them greatly as individuals and are willing to communicate with them 

in a much more honest manner.  

The eTwinning pupils decide on the different tasks and activities and decisions about 

music are made by the pupils, not imposed by teachers. 

Several eTwinning pupils commented on their sense of identity as Cypriots within the 

European framework, as well as Cyprus as a European country. According to the group, 

Europe and the idea of Cyprus in Europe was one that had been passed onto them by 

adults, the media and school.  Prior to eTwinning, and then meeting people in the flesh 

in Holland, the UK and Prague, it had not been “real” to them.  Their preconceptions 

about other nationalities and the way non-Cypriots might view them were either too 

general or too stereotypical. They were neither confident about themselves as 

individuals, nor particularly positive about the way they were viewed by others, as 

Cypriots.  

eTwinning pupils are concerned about the fact that the rest of the pupils in the school 

seem to be oblivious to what is happening and most don’t know anything about 

eTwinning. Unfortunately, however, they feel that things are not likely to change unless 

more teachers develop a positive attitude towards such projects and events and cease to 

regard anything that is not strictly connected with the set curriculum as escapism on the 

part of pupils.  

eTwinning pupils (also in the Comenius 

partnership) admitted to feeling marginalised in 

the school. They share a lot within the group and 

have a lot to talk about, hope for and plan, as a 

result they tend to stick together. The rest of the 

pupils cannot understand what the projects are 

about, so there is a divide between them. All the 

work towards the projects also needs to be done 

after school hours, which makes it more difficult.  

Teachers 

Most members of the teaching staff are neither involved in eTwinning activities nor 

aware of what the projects involve.  

The leading eTwinner is an ICT teacher whose enthusiasm, energy and dedication has 

been the driving force of eTwinning in the school.  Although 14 teachers have been listed 

as involved in eTwinning projects, only three or four are actively involved in eTwinning 

projects at any one time. Language teachers are not as active as was originally 

expected, although one language teacher has been involved in four projects to date. 

Many of them have evening teaching obligations and as all project work has to be done 

outside school hours this has been a disincentive to getting involved. 

We should have proper 

handover and teach 

younger pupils/ pass on 

what we have learnt. 
(eTwinning pupil) 
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The recent joint eTwinning project and Comenius partnership  operated as an additional 

incentive for the internet to be installed everywhere in the school, so widespread online 

access is a positive outcome of eTwinning. 

The eTwinning coordinator delegates tasks, follows 

up, monitors and supports other teachers as 

required. She noted that individual teachers who had 

not exchanged a word prior to involvement in an 

eTwinning project became friends and developed 

better working relationships with colleagues.  

She is keen on learner-centred teaching approaches 

and feels that her involvement in the projects has 

affected the way she manages and conducts her 

classes, relinquishing the traditional teacher role and exchanging roles with pupils.  

A language teacher, who was the least confident and enthusiastic eight months earlier, 

has become one of the most dedicated eTwinners. Having been briefed and supported all 

the way by the coordinator/Ambassador, she embarked upon a partnership and a project 

that she felt uncertain about. Pupil attitudes were not altogether positive at the start but 

were gradually transformed three months later, especially when the partnership with a 

French teacher/school proved to be successful. Pupils were fully involved in decision 

making and searching for partners.  

The whole school 

The eTwinning coordinator encourages parents to contact her, speaks to them regularly 

and makes sure there is an open channel of communication between eTwinners and the 

parents’ association.  

She has suggested to all projects that, at the end, they prepare a presentation for the 

pupils, the parents and the community, to promote eTwinning international projects. 

Enablers and obstacles to participation 

There are no spare hours in the teaching schedule for project work. If a teacher is away, 

his or her classes will need to be taught by someone else in order to keep up with the 

curriculum. In this situation, if the school is involved in five or six concurrent projects the 

problem becomes too great as no provision has been made for multiple supply teachers 

by the Ministry.  

The project Twinspace required some time to learn how to use it; it is not completely 

user-friendly, has a slow server and needs to be updated. The pupils, in particular, feel 

that they need a different forum, space or site to communicate and post more freely and 

prefer using YouTube and Facebook instead. While a teacher can participate in many 

projects a pupil cannot, and only a teacher can open an account, even though pupils 

may be administrators. 

Teacher attitudes are an important factor and as they are mixed, they do not always 

contribute to pupil involvement in the projects. Teachers’ reluctance to participate is 

partly due to limited support and lack of confidence about computer skills, difficulty with 

available tools and uncertainty as to the expected outcome and related standards.  

She taught me a lot. She 

helped me change the 

way I work in class. 
(eTwinning teacher) 
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Lack of official recognition and project integration seem to have caused some 

disappointment among eTwinning pupils, who feel they have been treated unfairly and 

punished by being marked absent unjustifiably.  

Partnerships are a key factor. An initial attempt with an inactive partner had a negative 

impact on the project and adverse effect on motivation. A successful partnership and 

effective communication between teachers and pupils can prove beneficial in more ways 

than one. The language teachers exchanged information about their teaching contexts 

and helped each other optimally. The Cypriot teacher admitted to having benefitted in 

terms of methodology, new techniques, familiarity and use of ICT tools and language 

development. Her French colleague was patient, informative and generous with 

information.  
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Finland: a combined primary and secondary school 

Key findings 

Pupil participation 

 In past projects, all ages and classes have been included in project work, including 

children with special needs 

 Activities have included direct communication with partners 

Integration within the school curriculum 

 eTwinning projects have primarily been based on language learning 

Teacher professional development 

 Teachers report personal advantages such as new friendships and motivation to travel 

 Teachers have developed their ICT skills and language skills and kept up-to-date with 

their own subject 

Impact on teaching methodologies and pedagogy 

 Low levels of ICT in the school are a barrier to very innovative teaching and learning 

approaches 

 Nonetheless, collaborative and interesting ways of teaching and learning have been 

introduced through projects 

Collaboration within the school 

 The main eTwinning teacher actively promotes eTwinning to her colleagues 

 There has been an increase in registered eTwinners over one year: there are now four 

eTwinning teachers  

 The head teacher has not been personally involved in projects but gives full support 

to all the teachers and encourages them to join and create projects 

Attitudes to international cooperation 

 This school, and the surrounding area, has a long history of international collaboration 

and exchange 

 There are always a number of international activities going on  

Status and recognition 

 Teachers are paid one extra hour per week in salary for project work 

 The projects are recognised as a positive benefit outside of the school, including 

amongst parents and in the local education department  

 

Context 

The town where this school is situated in Lapland is in a densely populated area with five 

primary schools (grades 1-6) and four comprehensive schools (grades 1-9). The school 

is the largest in the area and shares its administration with two of the smaller village 

schools. The School Network in the area has been reconstructed recently and several 

schools have been closed down, leading to more pupils being placed in this school. One 

of the schools that closed was the lead in eTwinning projects. 
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The area has a history of international links and travelling with many foreigners 

travelling to the area for the film festival, which engages the whole community. The 

recent discovery of ore minerals has led to the opening of two mines, which has brought 

miners from all over the world to the region (many English speaking). 

The local education sector aims to support teachers’ professional development and 

further training is the strategic priority. The local school policy encourages involvement 

in international projects. The town has a common curriculum for schools in the area, 

which is developed by the teachers from primary and secondary levels. 

About the school 

This comprehensive school includes classes from 1 to 9. There are 670 pupils and 54 

teachers; class size is smaller than average in Finland with around 16 pupils per class. 

The school follows the local curriculum and teachers make a workplan for the school year 

at the beginning of the autumn semester. There are several international activities going 

on at the same time: Language Tivoli (promoting rare languages like Sami), teacher 

exchanges and visits and ‘Language Showers’ - intense language teaching in primary 

schools in Russian, Sami, Swedish, French and German. 

Schools are allowed to specialise in different thematic areas. In this school, they have 

specialised in film education, which is integrated into every primary subject and is a 

voluntary subject at secondary and upper secondary level. 

The school has limited experience with international cooperationcooperation projects, 

but, since last year, there has been fruitful cooperation in a science project with an 

Austrian school. The recent influx of foreigners to the area is seen by the head teacher 

as an opportunity to increase international cooperation activities. 

The school has internet connection throughout, every classroom has one computer and 

there are projectors in the schools. There is one interactive whiteboard. There are plans 

to introduce more modern technology in schools in the area in 2015, but according to 

the head teacher the school is able to respond now to individual requests for equipment 

for specific projects.  

eTwinning in the school 

eTwinning in the school is primarily about using ICT in teaching and learning, 

strengthening European cooperation and promoting cross-cultural outlooks and language 

learning. The expectation was that pupils and teachers would find connections and 

create strong links with other pupils and teachers, which has been achieved. There have 

been two eTwinning projects at the school since 2006: 

 Project 1: about cinema, ran from 2006-2008, in partnership with France 

 Project 2: about festivals, ran from 2010-2011, in partnership with France 

The first project was very successful, but very intense and resource heavy.  When it 

finished, eTwinning activities were put on hold while the school took a break. The second 

project started after the French teacher participated in an eTwinning information day in 

autumn 2010. 

Activities in the projects included: sharing comments and drawings; introducing 

themselves; creating recipes; sharing information on traditions, hobbies, festivals and 
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customs; writing articles and creating films. Pupils used ICT tools such as Word and 

PhotoShop, digital cameras, video cameras, video editing programmes and email. 

There are plans in the pipeline for several new projects: for example, a project on 

language and literature in Finnish, Sami and English is due to start in September 2012. 

One teacher was considering starting an eTwinning afternoon club with the pupils so 

they would have a regular time to dedicate to eTwinning activities.  

Pupils 

Project 1 was a huge project involving all classes to some extent. In Project 2, only 

pupils aged 13 years old participated. eTwinning activities took place in French lessons 

and sometimes continued at home. Pupils chatted online with partners and exchanged 

emails and letters. 

Pupils talked about their aspirations for the next project, which will include participation 

through plays and games, music, theatre and visual art. Pupils will be from class 4. The 

project will, at first, be just between the teachers so they have an opportunity to get to 

know each other and develop their ideas further, and then the pupils will join later.  

Benefits of eTwinning to the pupils included, according to teachers, the development of 

their ICT skills, improved relationships with their teachers, more awareness and 

openness to other cultures and greater self-esteem. Parents also see the impact of 

eTwinning on their children, listing aspects such as motivation to learn languages and an 

increased interest in French culture. 

In the first project, children in the school with special needs were able to get very 

involved in the activities, which was an unexpected outcome. As this project involved  

the whole school, another benefit was cooperation between the teenaged pupils and pre-

school pupils, which was something teachers hadn’t seen before.  

Pupils were positive about the festival project while it was running. However, when it 

ended, pupils felt disappointed and thought that the project had ended before it really 

started. It only lasted half a year – shorter than planned - as the partner was not very 

responsive and activity had been one-sided. Pupils were disappointed because they had 

had high expectations thanks to the positive attitude towards eTwinning across the 

school. A sample of pupils who had participated in this project was asked to rank their 

agreement to some outcome statements, the results of which are shown in Figure 3. This 

demonstrates the disappointment among the pupils about the lack of success with the 

project. 
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Figure 3: Pupils’ learning and social outcomes from their involvement in 

eTwinning projects: mean ranking 1 - 10 

 

Teachers 

At the moment, four of the six teachers at the primary level are registered with 

eTwinning, an increase from only one person a year ago. There has been a range of 

experience with eTwinning amongst teachers in the school, including those who have 

participated previously, those who plan to participate and those who are currently 

engaged in projects. One teacher has also become involved in a Comenius partnership 

project that runs alongside the eTwinning project. 

The head teacher has not been personally involved in projects but gives full support to 

all the teachers and encourages them to join and create projects. The teachers have 

freedom to plan and organise project work and they are paid one extra hour per week in 

salary for project work. 

The first teacher to engage in eTwinning was a Finnish language and literature teacher. 

She became involved after joining national online networks and tools (Netlibris, Net 

Magazine ‘Slämärit’ and Magazine Factory). She created the school’s first eTwinning 

project and she was involved in it from the beginning. Having never been involved in any 

other international projects, she really felt the positive impact of eTwinning. She actively 

promotes eTwinning to her colleagues and organises information days and trainings, 

providing guidance and arranging informal meetings. She says eTwinning opens up a 

huge range of possibilities and feels there is much potential to be explored, both with 

large and small projects. 

One of the teachers, who has expertise in textiles, wishes to start a project but has had 

difficulties finding an appropriate partner and making time for project work. 

eTwinning has impacted on teachers by opening up international possibilities for them. It 

has encouraged them to go abroad, created new, online friendships and provided ways 

of communicating with new and old friends. 
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I hope I will
stay friends

with
eTwinning
partners
after we
finish the
project

I work better
in a group

than before,
and help my
classmates if

they have
difficulties.

I want to
keep doing
eTwinning

projects

I have learnt
a lot about

another
culture

I look
forward to
coming to

school
because of
eTwinning

I have got
better at
using the
computer
because of
eTwinning

I get to think
of new ideas

and be
creative in
eTwinning

I get on
better with
my teacher
because of
eTwinning

I have learnt
or improved

a foreign
language

because of
eTwinning

I teach my
family about

our
eTwinning

partner
countries
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Teachers found that eTwinning gave more meaning to subjects and topics for pupils and 

provided tools for innovative ways of teaching and learning. The use of cooperative 

methods, which allow the world outside to be brought into the classroom, develop 

learning environments in a positive way. 

Teachers found their own ICT skills have been developed through participation in 

projects and that they had learnt to use new tools. They also said that their language 

skills had improved. One teacher also said that eTwinning had helped her to keep up-to-

date on aspects of her own subject and other global issues. 

The Finnish language and literature teacher has participated in an eTwinning meeting, in 

Bucharest, and has some contact with the National Support Service (NSS). Other 

teachers have had little contact with the NSS, which is perceived as having few 

resources and little capacity to provide support. There is also little contact with any 

eTwinning Ambassadors as they are based a long distance away. The school has applied 

for and received national Quality Labels, however. 

The whole school 

The impact of the first project was felt beyond the life of the project: there has been an 

increase in the topic of film used in lessons and it has led to Comenius partnerships on 

the same subject. Some ICT developments in the school have also been attributed to 

this project. 

Most of the teachers in the primary level are now registered on eTwinning, thanks to 

encouragement by the main eTwinning teacher. The head teacher is not directly engaged 

in eTwinning projects, but he is kept informed on some level, and they feel they are 

supported in projects.  

There is an awareness of eTwinning outside of the school: the local head of education is 

kept up-to-date with projects, and they are often featured in the local media. Parents 

also know about the eTwinning projects and feel positively about them. 

Enablers and obstacles to participation 

There have been examples of both negative and positive projects at this school. The 

successful project engaged the whole school, the topic was relevant to activities going on 

in the community, they had support from policy level and it was very easy to get 

partners. However, the size of the project meant it was rather overwhelming for the 

school.  

The challenges in the other project were mostly a result of a lack of responses from 

partners, which eventually ended the project. However, teachers are motivated and have 

seen the benefits of eTwinning and the head teacher encourages the activities. They 

continue to form ideas for new projects and new ways of executing them. 

Many of the teachers state that the low levels of ICT technology in their classrooms are a 

huge barrier to successful eTwinning work. They feel that any progress has been 

because of their dedication and commitment.  

They have also found the Twinspace difficult to understand.   
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Germany 1: a lower secondary school 

Key findings 

Pupil participation 

 Pupil participation is reserved for implementing project modules and sub-projects, 

where pupils have a degree of autonomy in decision making. Pupils do not and have 

not participated in project planning 

Integration within the school curriculum 

 eTwinning activities are embedded into curriculum areas of English and ICT 

 Those modules and activities that involve history, geography and politics, for 

example, are treated like extra-curricular activities, sometimes done at home. In most 

cases, teachers of these subjects are not involved 

Teacher professional development 

 The eTwinning teachers express a high degree of professional satisfaction and 

improved ICT skills as the main benefits of their involvement 

Impact on teaching methodologies and pedagogy 

 Overall, the school believes that eTwinning activities have had no major impact on the 

status of ICT in the school nor have they changed teaching or learning practices, or 

methodologies in other subjects, to any significant extent   

Collaboration within the school 

 In this school the Comenius partnership  is run completely separately from eTwinning 

activities 

 Only two teachers are actively involved in eTwinning and they are relatively isolated. 

The small number of teachers and the percentage who work part time, plus school 

activities in other international projects, preclude the wider involvement of other 

teachers in eTwinning 

Attitudes to international cooperation 

 The school has a long history of international cooperation and exchanges, including 

involvement in regular pupil exchanges with schools in Poland, France and Denmark  

 The uncertain future (the school will close within four years) is a particular constraint 

on international cooperation 

 Almost a third of the teachers are active in international cooperation 

Status and recognition 

 eTwinning teachers receive no formal recognition for their activities 

 Overall, involvement in eTwinning projects has helped to shape and raise the profile 

and reputation of the school during a very difficult and uncertain period 

 Receiving a Quality Label and other national and European awards for an eTwinning 

project was a particularly special event for the school 

Context 

This lower secondary school (grades 5-10) is in a small rural community in Lower 

Saxony. Unlike neighbouring communities where inhabitants commute to their jobs in 

the city, the village is still dominated by agriculture in a traditionally poor, peat-
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producing area. Besides farming, there are some local handicrafts and trade; for more 

demanding jobs people have to go to neighbouring communities. 

Within the selective German school system, the pupils from this school are considered as 

regular rather than high performers and will enter the dual system of vocational training 

after graduation. They enter private companies in the practical or commercial sector in 

an apprenticeship (part time) and attend a vocational school for the rest of the working 

week. So job counselling and transition into the world of work is an important issue at 

this school. 

At present, about 312 pupils are enrolled in the school and in the near future it is 

expected that this number will decline significantly for demographic reasons. For the 

past five years a political debate has been going on about how and in which way this 

school could merge with other neighbouring lower secondary schools in other 

communities.  

In 2011/12 the decision was finally made: the school will be closed over a four-year 

transition period. From this year no new pupils will enter the school; existing classes will 

remain and continue their curriculum. A new, inclusive (non-selective) secondary school 

serving three communities will be founded. Teaching will start this year with the entry of 

new fifth graders. Existing buildings will be used; it is expected that this (case study) 

school will accommodate fifth and sixth graders of the new school while upper grades 

will attend school in the school buildings of neighbouring communities. The head teacher 

of this school will not become head of the new school; he has already applied for a new 

leadership position 30 km away. Other teachers do not know where they will work in the 

next school year or in the future. The uncertain future is a constraint on school 

development planning and has absorbed a lot of management time.  

About the school 

There are now 28 teachers in the school in 19 full-time positions; 80% of staff members 

are over 50 years-old and five staff members will retire within the next three years. 

Because of the declining number of pupils it is most unlikely that they will be replaced by 

younger teachers. This structure might be considered a handicap for innovation in 

project work and methodology. Specialists for all subjects are available but, for the 

future, this will be at risk as the staff will shrink together with the number of pupils. This 

fact has fuelled the debate about the school structure in this area. 

The oldest part of the school building dates back to 1965, additional wings were erected 

during the 1970s and 1980s. The equipment is good with three science laboratories, two 

computer laboratories, two workshops for woodwork and metalwork, other specialist 

areas for art and music etc., a library and media centre for pupils and an assembly hall 

with stage.  

There is no wireless local area network (WLAN) installed; internet access from 

laboratories and the media centre is through a wired broadband connection. There are 

only a few stand-alone computers in classrooms and these are not connected to the web 

(pupils use the media centre for individual work). The school ICT system is supported by 

a professional working for the community administration in a very efficient and 

successful way. 
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The school has a long history of international cooperation and exchanges, including 

involvement in regular pupil exchanges with schools in Poland, France and Denmark. 

However, the uncertain future is a 

particular constraint on international 

cooperation. The current structural 

changes do not support the development 

of international projects. Nevertheless, 

the school has continued to work on 

Comenius partnerships, on eTwinning and 

pupil exchanges. A new Comenius 

partnership is planned for 2012/13 and 

the teacher in charge will take the project 

with him in case of a transfer to another 

location. 

Learning English starts in grade 5 and is 

mandatory, French from grade 6 onwards 

is optional. Some teachers (but not all) try to integrate language learning into 

international project activities. It is part of the school’s own curriculum as a strong 

recommendation. It is part of the annual learning plan of pupils involved in activities. 

eTwinning in the school 

The school has been involved in eTwinning since 2005 with a succession of many 

different (at least six) smaller and longer projects. One of the first eTwinning projects 

developed into an ongoing, regular pupil exchange programme with a school in with 

France.  

The school has been awarded two Quality Labels for eTwinning projects. eTwinning 

projects are seen as a proven way to motivate pupils, and, having had several previous 

projects, the school has a good network of partner school contacts and is cooperating 

again with some of them in the new project. However, the school considers face-to-face 

meetings with partner schools essential to motivate pupils properly to do project work, 

and this has not always been achieved in eTwinning projects. 

The Comenius partnership is run completely separately from eTwinning activities. The 

eTwinning coordinator has managed several eTwinning projects in the last seven years 

but is not experienced in Comenius 

partnerships. 

The expectations of teachers and the head 

teacher were low in the early days of 

eTwinning activities, with objectives not 

much higher than writing letters. As the 

possibilities in eTwinning became more 

evident, expectations grew and the results 

of eTwinning have always exceeded 

expectations. Teachers see eTwinning as a 

tool for better language learning, as an 

opportunity to use ICT in learning and also 

as a means to strengthen European cooperation.  

Sometimes we try to merge 

activities. During the last visit of 

our (eTwinning) Polish partners we 

were hosting a Comenius meeting 

and made the Poles meet the 

Comenius partners, participate in 

events and exchange ideas with 

them. Or during an exchange with 

the Poles (in Poland) we met the 

Polish eTwinning partners. 
(Teacher) 

At the beginning I was hardly 

ahead of my pupils. Certainly there 

were some ICT freaks among the 

pupils who knew the job better 

than I did. But that did not 

discourage me at all. Today I am 

still fascinated about all the things 
we can do. (Co-ordinating teacher) 
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In 2010/11, one eTwinning project on contemporary European history was running 

involving two teachers and 42 pupils in grade 10 (15-16 years old), with 11 other pupils 

feeding into smaller project modules without being registered. Two partners worked on 

the project with this school: one from Poland (not the same school as the regular pupil 

exchange partner) and one from Greece. 

Activities were guided by the coordinator and a second registered eTwinning teacher 

(deputy head), irrespective of the subject content concerned. eTwinning activities were 

embedded into curriculum areas of English and ICT in grade 10. In addition, some 

project modules from history, geography and politics were treated as extra-curricular 

activities, sometimes done at home. In most cases, the teachers of these subjects were 

not involved in the eTwinning activities. 

In 2011/12, a new project started, involving one teacher and 24 pupils in grade 8 (14 

years old) and covering the curriculum areas of art, English, geography, science and 

informatics, with partner schools in Slovakia, Spain, Greece and the UK. 

In general, pupils do project work for eTwinning during English lessons (i.e. one hour per 

week) in a computer laboratory where there is one computer per pupil. Some pupils also 

work on more extensive modules and sub-projects at home. Only teachers upload 

material.   

The new project is not proceeding quite as smoothly as the previous one: the partners 

have been unable to plan any face-to-face meetings or school visits and this has had an 

impact on motivation. They have also had to plan activities that are less demanding to 

accommodate some inexperienced partners or those that do not have adequate online 

access and ICT hardware.   

Overall, the school believes that eTwinning activities have had no major impact on the 

status of ICT in the school nor have they changed teaching or learning practices, or 

methodologies in other subjects, to any significant extent. The school sees the impact of 

eTwinning in combination with other international cooperation programmes and 

activities, with the cumulative effect of improving skills in language learning, ICT use and 

an increase in intercultural awareness among the pupils. 

Pupils 

In the new project, pupils are engaged in a range of activities including: doing research, 

collecting information and data, writing comments, reports, and other texts; preparing 

commented photo galleries and PowerPoint presentations; video production; and 

chatting, blogging and exchanging information on other forums 

In the 2010/11 project, the grade 10 pupils were experimenting with lots of different 

software tools to do presentations. Although the general topic of contemporary European 

history was set by the coordinator, without any input from the pupils, they were free to 

make decisions about the content they worked on and the tools they used to present it.  

In the new project there is perhaps less scope for the pupils’ own decision making on 

content (the pupils are also younger, in grade 8), though they are free to make their 

own decisions concerning the smaller sub-projects. This, and the fact that there are no 

funds for visits to partner school, may have contributed to an evident lessening of 

enthusiasm for the benefits of eTwinning among this group of pupils compared to the 

previous project.   
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Overall, however, the benefits for pupils noted by 

teachers have been: enhanced empowerment and 

self-esteem; the introduction of a European 

dimension into their thinking; improved language 

skills and general communication skills for most 

pupils and improved ICT skills for some; and the 

learning benefits that accrue from working 

independently (e.g. on research) and in groups 

(e.g. collaborative learning). 

However, these benefits and changes in attitude 

or behaviour among eTwinning pupils cannot be 

observed in isolation from other international cooperation and exchange activities 

undertaken by the school.  

A selection of grade 10 pupils involved in the 2010/11 eTwinning project was asked to 

rank their agreement with a range of outcome statements: Figure 4 shows the results. 

Figure 4: Pupils’ learning and social outcomes from their involvement in 

eTwinning projects: mean ranking 1 - 10 

 

Teachers 

All eTwinning projects are coordinated by the same teacher. She had no professional ICT 

background and no training in this field and had to experiment herself, learning by doing 

and through trial and error. Even after seven years in the programme she is still eager to 

enlarge her knowledge and experiment with new software modules. 

She has a wide network of eTwinning contacts developed over seven years’ involvement. 

She attends conferences quite regularly with the approval of the head teacher.  

However, she and the other eTwinning teachers get no formal recognition for their 
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contributions, although the head teacher has 

agreed to some informal exemption from other 

duties to compensate for extra work on 

eTwinning. 

With two teachers currently active in 

eTwinning plus four more teachers active in 

Comenius partnerships, and others active in 

the school’s own exchange programme, almost 

a third of the teachers are active in 

international cooperation. Considering this and 

the fact that many teachers are employed part 

time, it would be difficult to enlarge the 

eTwinning group. However, sharing experiences with colleagues is possible without 

expanding the project team. 

The eTwinning teachers express a high degree of professional satisfaction and improved 

ICT skills as the main benefits of their involvement. They also observe that they have 

greater patience with their pupils and are more willing to accept new and individual 

approaches to learning. 

The whole school 

eTwinning has had the overall effect of promoting 

more group work in classes and has helped to 

embed activities requiring the use of the internet 

across the curriculum. eTwinning activities have 

helped to shape and raise the profile and 

reputation of the school during a very difficult and 

uncertain period. 

The 2010/2011, project on contemporary history 

was awarded a German Quality Label, a European 

label and third prize in the national contest in age group 12-15. 

Enablers and obstacles to participation 

Participation is constrained mainly by ICT in this school: access to the computer 

laboratory is limited and broadband speeds (taking into account security settings set by 

the eTwinning platform) can be slow. The lack of laptops and internet connectivity in 

classrooms does not allow a different or more flexible approach or the integration of 

eTwinning into other lessons. 

For the active eTwinning teachers, who have no ICT training, continuous 

experimentation with new ICT and web-based applications and tools is also challenging 

and time consuming. 

  

We were all invited to a 

ceremony in Berlin. That 

was a very special event 

for all of us. (Head 
teacher) 

All language teachers are 

involved in international 

activities. Other teachers 

hesitate to join us because 

they think they do not master 

the language well enough. 

And a third group avoids team 

work and is too old (feels too 
old) to learn it. (Teacher) 
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Germany 2: a lower secondary school 

Key findings 

Pupil participation 

 The theme of the project was chosen by teachers and parents but decisions within the 

project about what activities to pursue are taken in a democratic/participatory way 

Integration within the school curriculum 

 The eTwinning project is mainly concerned with science, but other subjects are added 

according to needs  

 Activities are in regular lesson times, with optional workshops 

Teacher professional development 

 Teachers participating in eTwinning do not equate it with professional development 

though there have been some personal development gains 

Impact on teaching methodologies and pedagogy 

 Some teachers see the positive impact of open project work and plan to apply this 

kind of work more often in other contexts 

Collaboration within the school 

 eTwinning is a permanent topic in staff meetings and conferences: all teachers know 

the basics about purpose, methods and objectives and are encouraged to participate. 

 It is recognised by parents, pupils and the local community as positive, but little 

interest is shown by government officials or the Ministry of Education. 

Attitudes to international cooperation 

 The school’s position near the border with France led to twinning with a French school 

decades ago.  

 These experiences were developed into a cross-curricular school policy of ‘European 

understanding’ 

Status and recognition 

 The school was disappointed that the Ministry of Education did not attend the Quality 

Label awards ceremonies, or show much interest in its eTwinning successes 

 eTwinning is recognised by parents and in the local community as a positive initiative 

Context 

The school is located in a small country town in a very remote rural area not far from the 

borders with Luxemburg and France. Pupils of this Integrierte Gesamtschule (IGS) 

(integrated comprehensive school) come from small places, villages and hamlets up to 

20 km around the school. The school is run by the county authorities while all teachers 

are employed by the state. Supervision and inspection is also by an agency responsible 

to the state Ministry of Education. 

The state makes ‘recommendations’ concerning ICT in education and about international 

projects/exchanges. It is up to the schools to decide how these ideas will be integrated 

into school policies and put into practice in daily education. Pupil representatives, 

parents and the local community are involved in policy decision-making at the school 
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level. The school is able to set one-third of the curriculum, while two-thirds are set by 

the Ministry of Education. 

This IGS is a lower secondary school for pupils aged 10 to 16 (grade 5 – 10). After 

graduation, half the pupils will continue at upper secondary where they obtain the 

qualification for a direct entry into university. The other half will enter an apprenticeship 

within the German Dual System: part-time work in a private company accompanied by 

part-time education in a vocational school. 

The school opened in August 2010. Two existing schools, both lower secondary schools 

in the selective German school system, were merged into an IGS where the in-take is 

not selected on the basis of academic achievement or aptitude. At present, the existing 

classes of the previous two schools still follow the old curriculum and only new entries in 

grade 5 from August 2010 represent the new comprehensive school. In the future, the 

comprehensive section will grow by one age cohort every year while the other two 

sections will reduce until they disappear over the next four years. That means that three 

different curricula are taught at the same time, new structures have to be established 

and two different staff groups of teachers have to find their new corporate identity. 

About the school 

At present, 900 pupils are taught by 65 teachers in 51 full-time positions. The main 

building dates from the 1970s but has undergone significant renovations and 

improvements. Besides extended sport facilities there are three brand new laboratories 

for science and four computer rooms with 30 PCs each, all with internet access and 

working as a network. In addition, all classrooms have broadband internet access, and 

three trolleys with laptops (16 each) are available for mobile use of computers in 

classrooms. Five classrooms are equipped with interactive whiteboards (laptop and 

projector ready installed for use), more will follow soon. Other workshops for practical 

work and the arts are available. Most teachers have had training on how to exploit the 

possibilities of teaching with interactive whiteboards; the school has specialists on hand 

for ICT who also act as a state-wide in-service training unit for teachers.  

The school has, therefore, a strategic focus on ICT; it is mandatory for all pupils to follow 

the school’s own curriculum in ICT, which is more elaborate than the regular curriculum, 

and all pupils are obliged to pass a ‘Computer driving licence’. In grades 6 and 7, ICT is 

a regular subject, in all other grades it is taught cross curricular.  The school has been 

nominated ‘Medienkompetenzschule’ by the state government (school with extended 

competencies in teaching with/about media), under a state ICT initiative. 

The school also focuses on international activities: there has always been a policy 

promoting trans-border activities of pupils. The school’s position near the border with 

France led to twinning with a French school decades ago. These experiences were 

developed into a cross-curricular school policy of ‘European understanding’. School 

events and results from international meetings/projects are displayed in the entrance 

hall by posters and a permanent slide show. 

Pupils entering this school already bring some knowledge of English from primary school, 

further studies in English as a core subject are mandatory. French as a second foreign 

language starts in grade 6 (11 years old) and is optional, though chosen by the majority 

of pupils because the exchange programme with France is a motivation to opt for French 

as a second foreign language. 
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eTwinning in the school 

Most participating teachers had no specific expectation when starting the eTwinning 

project and some – including the head teacher - were just persuaded by the eTwinning 

coordinator. After a year (or more), all of them are entirely convinced that the project 

contributes to both the school’s key strategies – ICT and international activities - and 

consider it an excellent way to motivate pupils.  

The key person is still the eTwinning coordinator: she established contacts with the 

National Support Service (NSS), convinced the head teacher to participate, recruited 

other teachers into the project and remains the one mainly responsible for keeping the 

project alive. 

The environmental theme of the eTwinning project 

was initiated by parents. During major renovation 

works it became evident that the school had a severe 

toxic chemicals problem (PCB) which has 

subsequently been solved. Parents and pupils were 

terribly worried about the polluted air the pupils had 

been breathing. To tackle the situation from a 

psychological perspective, the parents - with the 

coordinator - promoted an eTwinning project with 

partner schools that were also directly affected by 

major environmental problems. Thus they wanted to 

demonstrate that they were not alone with their 

worries but that others share a similar burden in 

other countries.    

All the project partners face a situation where pupils’ health is directly affected through 

environmental issues (e.g. high dosage of pesticides on vineyards in Spain, insufficient 

garbage-collection in Turkey). Every partner works on their specific problems and shares 

their results with the others. 

The eTwinning project is mainly concerned with science, but other subjects are added 

according to need. Activities take place in regular lesson times, with optional workshops, 

and between 10-60% are also continued at home. Optional workshops are 90 minutes 

(per week) in addition to compulsory lessons and pupils voluntarily stay longer in 

schools. Ninety pupils, seven teachers and the head teacher are actively involved in 

project.  

This is the second eTwinning project; a previous one was also about environmental 

issues and both projects were awarded Quality Labels. 

Pupils 

The decision about which theme to choose for the project was taken by teachers and 

parents in the parents’ association but they were sure it matched pupils’ interests. 

Decisions within the project about what activities to pursue are taken in a 

democratic/participatory way. Pupils work independently on different deliverables. 

Uploading is done by teachers only (in all partner countries). 

In this situation with 

dramatic reports almost 

daily in regional papers 

we had to do something 

for our children. 

eTwinning was a blessing, 

we could immediately 

start finding partners and 

proceed with activities. 

Pupils were highly 

motivated (and still are). 

(Parent) 
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In general, the pupils think that they have 

improved their English and got a deeper insight 

into the thinking of their foreign partners. 

According to participating teachers, the role of ICT 

has changed because of the project: pupils are 

much more motivated to work with computers and 

all kind of handling skills have improved 

considerably.  However, most teachers think, in 

terms of sustainability, that pupils’ improved skills 

in communicating in English are most important; 

the attitude towards learning foreign languages has 

changed in a positive way. 

Teachers 

eTwinning is a permanent topic in staff meetings and conferences: all teachers – 

including those not involved in projects - know the basics about purpose, methods and 

objectives. They are encouraged to participate. However, the German part within project 

activities should not dominate other, smaller partners, so encouragement to participate 

aims at opening additional new eTwinning projects. 

Teachers are under the impression that eTwinning does not provide any opportunity for 

professional development, although limited personal development was acknowledged by 

some of them, including improvements in use of foreign language and broadening 

personal, individual horizons. 

Some teachers see the positive impact of open project work and plan to apply this kind 

of work more often in other contexts. 

The whole school 

eTwinning is recognised by parents, pupils and the 

local community as a positive influence on 

language learning and the European idea.  

Teachers complain about relatively weak feedback 

from government officials and lack of interest in the 

Ministry of Education. 

Project outcomes, methods and activities are 

displayed through posters in the entrance hall. 

There is also a permanent slide show about eTwinning (and some other school activities) 

in the hall. 

Enablers and obstacles to participation 

Lack of funding for travel is considered the most important constraint on eTwinning. 

The pupils and teachers alike criticise the effectiveness of the eTwinning platform; in 

particular, uploading files is often problematic and/or complicated, the layout could be 

better adapted to suit young people, log-in can be problematic and security standards 

are felt to be set too high. Pupils prefer to work through Skype, Facebook and email.  

Staying longer for the 

eTwinning workshop I miss my 

school bus to go home. As 

there is no other transport 

available after the workshop 

ends my mother will come (10 

km) and pick me up by car. 

But I like the activity, and it is 
worth it. (Pupil) 

We give our full support to 

this kind of activity. Our 

children have acquired 

autonomy and learn to 

become good citizens. 

(Head of parent-teacher 
committee) 
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Germany 3: a lower secondary school 

Key findings 

Pupil participation 

 Pupils were asked if they wished to start an eTwinning project 

 The first eTwinning project led to definite improvement among grade 5 pupils in ICT 

skills and understanding 

Integration within the school curriculum 

 The second eTwinning project is more integrated into the curriculum than the first, 

which suffered from limited involvement by teachers other than the eTwinning 

coordinator 

Teacher professional development 

 No teachers in the school have taken up eTwinning professional development 

opportunities as yet. 

 However, teachers report a high degree of professional satisfaction from the 

successful engagement of their pupils in eTwinning activities 

Impact on teaching methodologies and pedagogy 

 eTwinning was initially seen as a tool to develop creativity and innovation in teaching 

methodology 

 However, the impact on methodologies in use in the school has been minimal as the 

project approach to teaching was already adopted in the school 

Collaboration within the school 

 The second eTwinning project is much more of a ‘whole school’ collaborative project 

Attitudes to international cooperation 

 The school’s engagement with eTwinning was its first step in international cooperation 

and proved so successful with pupils and parents that the school management is now 

determined to develop a distinct European dimension and to promote trans-national 

contacts 

Status and recognition 

 All the school participants were disappointed that no government official, school 

inspector or community officer attended the short ceremony to award the Quality 

Label for the first project The two projects – especially the opportunities for pupil 

mobility under the link with the Comenius partnership – have greatly raised the profile 

of the school within the community and among parents 

 

Context 

This is a lower secondary school in the State of Saxony. The school was built as a 

general community school for a village in 1897 but the area has since become part of 

the principal city while still maintaining a suburban character.   

Within the selective German school system, the pupils are considered as regular rather 

than high performers who will enter the dual system of vocational training after 

graduation from school. They enter private companies in the practical or commercial 
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sector in an apprenticeship (part time) and attend a vocational school for the rest of the 

working week.  

The area suffers employment problems and many parents with children at this school 

have low income levels and about 30% of them receive permanent or temporary social 

welfare support. On the other hand, the city council has opened unused nearby 

agricultural spaces as residential areas for newly built villas and upper-class townhouses, 

which is causing a certain clash of social classes within the school. To ameliorate 

problems, the school offers optional classes and workshops in the afternoons for those 

pupils who cannot go home for lunch or those who simply prefer to stay and take 

advantage of the opportunities, although regular lessons end at 1:30 pm. 

Although the social and economic context is not favourable, the school, actively 

engaging in a development process and with a successful focus on ICT, is increasingly 

considered a good option by parents. 

About the school 

The pupils are grades 5 to 10 (10 – 15 years old). During communist times, the school 

was a ‘Polytechnische Oberschule’ (the main stream lower secondary school) annexed 

with a primary section. There are now 400 pupils, and numbers have declined from 1000 

over 20 years. This decline means that the school benefits from a lot of space for 

different educational purposes, rooms which have been extensively renovated and 

refurbished to make a cheerful, good teaching and learning environment. However, the 

number of pupils is slowly rising again and more pupils want to enrol in grade 5 than the 

school can accommodate. 

The equipment is adequate, special workshops for science and informatics are available, 

there is a kitchen for cooking lessons, other workshops, a library, sports facilities and a 

school garden to teach practical biology and environmental studies. The school has a 

cafeteria which is run by the pupils themselves as a self-governed project. An auditorium 

with a stage is also available for events and performances. 

In 2010/11, there were 36 teachers in 27 full time equivalent posts. As a result of the 

decline in the number of pupils few new teachers had joined the school in the previous 

15 years and the average age of teachers was high (over 50) with only four young 

teachers and hardly any staff members aged between 35 and 50 years. This age 

structure might be considered a disadvantage for encouraging innovation. In 2011/12, 

however, five new teachers entered the school - four of them novice teachers - thus 

significantly reducing the average age of staff.  

The school had little experience in international projects or exchange programmes; there 

was a partnership with a Czech school but activities ended when core actors left the 

schools. 

A special profile for the school was developed in informatics and the use of ICT in all 

subjects, with membership of the ‘school interactive’ programme sponsored by Deutsche 

Telecom in which a curriculum for the school was developed. Though programme 

activities have come to an end, the schools in this programme are still networking and 

maintain close contacts. Partly due to this programme, the equipment available is above 

average (e.g. plenty of interactive whiteboards) and staff got special training. The school 

has two computer rooms (one for informatics, the other for other subjects) with two sets 

of 20 laptops each and a mobile computer on a trolley. A wireless local area network 
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(WLAN) is available throughout the whole building. Activities generally take place in the 

classroom using laptops (two pupils per laptop) and the WLAN.  

eTwinning in the school 

eTwinning was seen as a tool to develop creativity and innovation in teaching 

methodology, to enhance computer handling for beginners and as a method to enhance 

language learning. English is mandatory from grade 5 onwards; a second foreign 

language (only Russian is offered) is optional from grade 6 onwards. A European 

dimension was discovered later during the activities. 

Expectations were limited at the beginning. New features were discovered through 

learning by doing, and the reality of engaging in eTwinning projects and the outcomes 

far-exceeded early expectations.  

At first, all eTwinning activities were a ‘one-woman show’ (in a  positive sense). The 

coordinator was a new teacher who joined the school from university and immediately 

started the eTwinning project with one class of grade 5 (10-11 years old). After 

attending an in-service eTwinning promotion day, the coordinator explained possible 

eTwinning activities to staff and pupils and the school started a two-year project in 

2009/10 with one Italian partner school. Activities were oriented to different subjects 

(e.g. sciences) and in English. ICT tools used included Twinspace, blogs, chatrooms, 

email and PowerPoint. 

Activities were explained by the coordinator during 

staff meetings and disseminated during ‘Open Door’ 

days in the school. Posters and displays in corridors 

explained the eTwinning activities. Most teachers 

were aware of the activities and results. Although 

the outcomes were appreciated, the coordinator 

remained alone in planning and carrying out the 

activities. However, the extra work done by the 

coordinator was compensated through a reduction 

of one weekly lesson. 

The school was awarded a Quality Label for this first 

project, which is proudly displayed in the entrance hall. All the school participants were 

disappointed that no government official, school inspector or community officer attended 

the short ceremony. However, the Quality Label is mentioned on the Saxony government 

website under the topic ‘Sachsen macht Schule’ (Saxony in education). 

A key outcome of the first project was a meeting with pupils from the Italian partner 

school in April 2011. The social and economic situation of most parents did not allow for 

plans for expensive travel as part of the project, but the pupils wrote a letter to the city 

Mayor explaining their situation and intention. As a result, they got substantial funding 

which – together with the financial award from the Quality Label - was enough to cover 

travel costs. To keep expenditure low for both partners, classes met half way, on the 

Swiss-German border near Lake Constance. They had a busy and interesting four-day 

programme. It was a very successful event for all participants and the highlight of the 

whole school year. 

At the beginning Europe 

was not on my agenda, but 

my pupils’ activities and 

reactions made me discover 

it learning on the job. At 

first I only had an electronic 

pen-pal system in mind. 
(eTwinning teacher) 
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During the first project the head teacher did not 

actively promote any further activities or new 

projects as he wanted to use the first eTwinning 

project as a pilot, evaluate it and then take further 

decisions. Nonetheless, after one year  the school 

started a joint Comenius partnership and eTwinning 

project involving more partner schools, with this 

school as the coordinating partner. The new project 

has nine partners and the core target group is all 

the pupils in grade 7, though the project is also 

open to others for extra-curricular activities. The 

driver for getting this linked Comenius partnership 

and eTwinning project was the school’s 

determination to continue international cooperation 

and exchange work after benefiting from the first project, and recognition of the 

importance of funding for pupil and staff mobility. 

The project idea was presented by the school on the eTwinning website and the response 

was good, so the project ended up with nine partners (from Portugal, Poland, Norway, 

Greece, Italy, Turkey, Romania and Lithuania). 

As before, all the eTwinning activities are focussed on the coordinating teacher with 

previous experience, but unlike the first project more teachers are involved in the 

activities. Two additional teachers registered on the eTwinning website and other 

teachers work on project modules and service the project as feeders. As far as the 

Comenius partnership activities go, teaching colleagues go on project visits and trips on 

a revolving system. Overall, the project is better embedded into the school as a whole 

than the previous one.  

Activities generally take place in the classroom using laptops and WLAN. Some activities 

(in subjects like science, music, art, technology, and others) are embedded into the 

curriculum and are executed in regular lessons, activities being compulsory for all. 

Others are carried out in optional workshops held in the afternoons, and these 

workshops tend to be dominated by girls. 

Pupils 

At the beginning of the school’s involvement in 

eTwinning, pupils in grade 5 were told about 

eTwinning by the new coordinator and asked 

whether or not they wanted to become involved, so 

there was a consensus in favour of starting a 

project.  

The first eTwinning project led to definite and 

unexpected improvement among grade 5 pupils in 

ICT skills and understanding, as well as a growing 

internationalism in outlook.  

Pupil activities in the Comenius partnership and 

eTwinning project include production of PowerPoint 

presentations and videos, blogging and chatting, 

The meeting [with the 

Italian partner school] 

was an essential event 

and should not be missed. 

It boosted the motivation 

to increasingly work for 

the project in a dramatic 

way. It is a pity that there 

is no regular funding. We 

were very close to failing. 
(eTwinning teacher) 

I was always convinced 

what we do and think at 

home is best. Now I have 

learned that being different 

does not mean that this is 

less or inferior. And the very 

best is when we cooperate 

and share our knowledge 

and experience. (Grade 5 

pupil in first eTwinning 
project) 
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production of a collaborative cookbook, production and choreography of a common 

European anthem.  

The activities, and especially the visits to partner schools, have resulted in growing self-

esteem and improved language skills, including more natural use of the project language 

(English), and a European dimension in thinking among the pupils. ICT skills have also 

improved though not as much as language skills.  

A group of grade 7 pupils involved in the Comenius partnership and eTwinning project 

were asked to rank their agreement with a range of outcome statements: Figure 5 

shows the results.  In addition to language and cultural outreach gains, the results 

indicate improved collaboration and group work with their fellow pupils have been an 

important outcome. 

Figure 5: Pupils’ learning and social outcomes from their involvement in 

Comenius partnership-eTwinning project: mean ranking 1 - 10 

 

Teachers 

The first eTwinning project triggered a 

better understanding between teacher and 

pupils as they were all learning together 

what to do and how to do it. In the second 

Comenius partnership and eTwinning 

project, due to its size and the experience 

already gained by several teachers, this 

breakdown of barrier between teachers and 

pupils is less evident. 

At the beginning, engagement in eTwinning 

activities was based largely on idealism; 

however, as the coordinator has faced more 

and more problems of the everyday 
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potential trans-national cooperation 

[that] can develop. But a large project is 

more complicated than expected…. If all 

partners provide a dessert for the 

cookbook, there are 8 different desserts 

we have to prepare (plus our own) and 

eat and write a comment on it. And 

there are also soups, starters and main 
courses. (eTwinning coordinator) 
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realities of running a large project, she has developed a more pragmatic view of goals 

and outcomes.   

The main benefits for the teachers involved have been using methods and tools that 

provide strong learning motivation for pupils and achieving results with them, which 

have led to a high degree of professional satisfaction. 

However, the opportunities for personal or professional development have been limited. 

No teachers have attended eTwinning conferences as yet. The potential importance and 

benefits of social networking are recognised in principle by teachers in the school but it is 

hardly used for professional purposes; these features provided at the eTwinning website 

and Twinspace are not used in the school. 

The coordinator has been made an eTwinning Ambassador and won much praise from 

the head teacher. 

The whole school 

A long report about the Comenius partnership and eTwinning project was published in 

the main daily newspaper, which has helped to raise the profile of the school.  

The main benefit for the school could be that, through the initial eTwinning project and 

the follow-up project linked with a Comenius partnership, a new key international aspect 

has been added to the school development plan, gaining increased acknowledgement by 

the parents and community. The school management is now determined to develop a 

distinct European dimension and to promote trans-national contacts. 

Generalised impact on teaching methods is relatively low as project work plays and has 

always played an important role in this school. 

Enablers and obstacles to participation 

At the start of engagement with eTwinning the coordinating teacher, a new teacher, had 

no internal network in the school, which constrained the expansion of project activities: 

there was no ‘best colleague’ to be persuaded to join in. 

A major constraint in the first project was the limited access the Italian partner school 

had to computers and broadband. For this partner all eTwinning activities were extra-

curricular, with pupils having to use computers online mostly during lunch breaks on an 

optional basis (or at home).  

In the second project linked with a Comenius partnership the very large size of the 

project partnership – with nine partner schools - requires a substantial input of time to 

coordinate, and it is difficult and time consuming to exploit the results of the partners 

properly.  

The eTwinning platform was considered suitable and functional by both teachers and 

pupils, though the latter wished that it was faster, ‘more colourful’ and more suitable ‘for 

young people’. 
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Ireland: a primary school 

Key findings 

Pupil participation 

 All pupils in the oldest two classes are involved in eTwinning, a total of 18 pupils 

 As a class, decisions are made on what the topic will be for letters and exchanges  

Integration within the school curriculum 

 eTwinning is not integrated into the curriculum, but covers curriculum subject areas 

including IT, geography and French 

 More time has been allocated to eTwinning this year but it is not regular, and often 

gets replaced by higher curriculum priorities 

Teacher professional development 

 The eTwinning teacher has benefited a great deal from improved IT skills and 

confidence 

Impact on teaching methodologies and pedagogy 

 Within eTwinning lessons there is a more relaxed atmosphere than in other lessons; 

the pupils and the teacher learn from each other and discuss issues as a group 

Collaboration within the school 

 This is a very small school, and though teachers are aware of what is happening, it is 

the sole responsibility of one teacher 

 There is no collaboration across classes. Despite partnering with a French school and 

using some French words in eTwinning, it is felt French classes should be kept 

separate 

Attitudes to international cooperation 

 The school is new to international cooperation and linking to other schools 

 With improved IT infrastructure, the school hopes international work will become 

easier and more regular 

Status and recognition 

 The eTwinning teacher carries out eTwinning in addition to her normal teaching duties 

 At the beginning in particular, this involved a lot of extra work in her own time 

 There is no official recognition or incentives for being involved in eTwinning 

 

Context 

Schools in Ireland are generally well equipped with ICT and schools are required to 

develop an eLearning plan. Internationalism in education has only become a focus of the 

Department for Education in Ireland in the last few years, but in 2009/2010 they began 

to look into investing in relationships and developing global partnerships.   

The school is located in a rural village, about 70km from the nearest city. Children and 

teachers all live in the local area, all are of Irish decent and many of the children’s 

parents also went to this school.   
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About the school 

This small primary school has a Catholic ethos and mission, but welcomes pupils of other 

religions (currently all the pupils are Catholic). There are currently 63 children across 

four classrooms, three teachers, one SEN assistant (ten hours a week) and the Principal, 

who is also a class teacher. The school moved to a new building in September 2011, 

which is far more spacious and modern than their previous building.  

The recent move has meant that the school is still getting set up in regard to IT 

equipment. There were between one and three working computers with internet 

connection in each classroom at the beginning of the year, and by the spring term, there 

was a teaching computer and interactive whiteboard in every room.  The internet 

connection is via satellite and is extremely slow. They have been struggling with this 

since they moved in with the understanding that it was related to the remote region they 

are in, however, they have been promised an upgrade before the summer holidays.  

There is currently no international policy at school level, with international work in its 

infancy. They have not collaborated with schools in other countries before, but have 

done other project work. They teach French at the school. 

They have an ICT policy and protective usage policy that follow Department of Education 

policy as regards the basic aspects. They plan to revise this for the new school building, 

and the Principal would like a full audit of all eLearning in the next school year, once all 

the equipment has been upgraded. 

eTwinning in the school 

There is one eTwinning teacher in the school, who is responsible for ICT. She was 

inspired by attending a local lecture by a teacher – it looked like a fun way to learn ICT. 

The expectations of eTwinning were to improve IT skills, for the pupils and the teacher, 

and learn about culture through a direct exchange with France, as well as having fun. 

The project was set up in 2009, but activities didn’t really get off the ground until the 

following year, and only in 2011/2012 have interactions between the two schools 

become fairly regular.  

The project, with one school in France, has been about getting to know each other and 

the two partner classes becoming friends. eTwinning activities are done with the year 5 

and 6 classes. The partner school is of similar size and location to their own. They 

exchange letters on families, bedrooms, pets (including photos), Christmas and 

traditions. They try to keep it topical, about what’s going on in the school, and keep it 

light hearted. They don’t have specific learning outcomes for this reason, and want to 

keep it fun. 

Initially, they wrote these letters at home on a computer and then uploaded the files, 

but there were big technical problems with this in terms of formatting, and it was a lot of 

work for the parents. This year, they have had time for the pupils to write directly onto 

blogs on the Twinspace whilst online. On one or two occasions they have also exchanged 

a few cultural trinkets and photos through the post. The partner school uploaded photos 

to the Twinspace, which the class was able to download eventually after several 

problems, and a video, which they have not been able to access yet because of their 

slow connection. They are hoping that the infrastructure improvements will allow them 

to view the video and start sharing photos of their own. 
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The subject areas covered include geography, in terms of Ireland’s place in Europe, 

French language and ICT skills. Children practice using some French words in their 

letters and blog posts, but write mostly in English. Their French partners respond in 

English. eTwinning is not integrated into curriculum lessons yet, and is an extra lesson to 

accommodate.  

At the beginning of the year, the eTwinning teacher and the Principal had hoped they 

would be able to dedicate a full hour a week to eTwinning. Prior to this, it had been ad 

hoc, whenever the eTwinning teacher could find five minutes to speak to the class and 

set them an activity. However, even this year, other activities have taken priority as the 

school has got busier – eTwinning is often interchangeable with physical education.  

Pupils 

The oldest class of year 5 and 6 pupils (ages 10-12) takes part in eTwinning activities, 

18 pupils in total.  Next year, the year 6 pupils will go to secondary school, and some 

new children will join the class and the eTwinning activities. 

During lesson times, children work in pairs at the computer (there are now three 

internet-connected computers in their classroom), whilst the others write their letter by 

hand in preparation for their turn. Owing to the limited number of computers, most of 

the class is not online during eTwinning lessons, but can watch the activity on the 

whiteboard or help those that are struggling. Pupils have recently been allocated a pen-

pal match, so they will begin corresponding directly with one person through the 

Twinspace profile. 

Pupils have an input into what topic they will cover in their letters, which is decided as a 

class, and they decide individually what to write. The teacher recognised the benefits of 

herself and the class learning about ICT together, which has broken down the traditional 

roles of teacher and pupil. eTwinning lessons are more enjoyable and relaxed than other 

lessons, with two-way communication and discussion as a group. 

The pupils are enthusiastic about eTwinning and 

find it fun. The most important aspects identified 

by the pupils were: 

 connecting with Europe 

 making friends across countries 

 exchanging information 

 working together in class, helping each 

other with ICT 

 learning about language and culture 

Pupils want to continue learning about other 

cultures. They feel they are already quite good at 

ICT, but that this has given them a chance to 

practise and apply their knowledge. Teachers see 

the benefit in pupils’ motivation and their improved 

skills in group work and cooperation. 

Pupils involved in eTwinning were asked to rank 

their agreement with a range of outcome statements: Figure 6 presents the results.  This 

shows how pupils value their application of French in their letters, enjoy eTwinning and 

are learning about another culture. 

I do say to the children, 

we’re working together, 

they can tell me what to 

do and I can tell them 

what to do, so it is very 

much an even keel.  I 

wouldn’t have the 

knowledge to stand up 

and teach them in IT, I 

never trained in that. 

(Teacher) 
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Figure 6: Pupils’ learning and social outcomes from their involvement in 

eTwinning projects: mean ranking 1 - 10 

 

Teachers 

The eTwinning teacher is the only one directly involved in eTwinning. There is a French 

teacher at the school, but French lessons are taught separately, and there is no direct 

collaboration. It’s a small school with regular meetings, so everyone is aware that 

eTwinning is going on. 

Initially, the eTwinning teacher was not very confident with ICT and had to spend a lot of 

time at home learning about how to use the site. She relied heavily on support from the 

NSS at first and printed out guidelines to help her use the site effectively, but doesn’t 

feel she needs them anymore. She has a strong sense of pride from this achievement: 

she knew little about IT and international collaboration and figured it out on her own to 

establish a successful partnership with a school in France. She feels more confident and 

her IT skills have improved even over the course of the last year – she finds she is 

enjoying it more now that she is less daunted by it. 

These new IT skills have expanded into other subjects, and she finds she is using things 

like search engines more in other subjects – and has the confidence to explore these 

options. She is also in charge of the new school website. 

She has not used the forums or teachers rooms on the eTwinning site, but can see the 

potential for them to find out more about what teachers do in other countries. She has 

thought about exploring them but time is the main barrier to this. 

The whole school 

There is an exchange of information on eTwinning in daily meetings, but teachers are not 

otherwise involved and there is no collaboration between teachers, subjects or classes. 

At the beginning, there was some collaboration with the French teacher who helped the 

pupils with their letters. It was starting to take over the French lessons, so a decision 

was made to separate them. 
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In such a small school, teachers and the Principal 

talked about how important it was for everyone 

to have their roles and stick to them in order to 

get things done. They were too busy to have 

everyone involved in everything.  

There is an eTwinning display in the corridor for 

other pupils and parents to see. Beyond that, 

parents are not yet included, though they may be 

aware it’s going on when children have to draft 

letters for homework.  

The Principal cannot see any impact on the 

school as a whole at this point, and does not 

think eTwinning has had an impact on teaching methodologies. She hopes to expand 

international education in coming years, but expects it will take many years to get fully 

established and start to benefit the whole school. She is considering the possibility of 

working with another local school that has had a lot of success with international 

projects and learning from them.  

Enablers and obstacles to participation 

The slow take-off of this project is owing to the lack of capacity and lack of ICT 

infrastructure. It was established by one teacher, with little confidence in IT and no 

experience of collaborative projects, who has taken this on by herself with little support 

or incentives. She has developed a project and exchanges are becoming more regular 

and it is beginning to be taken more seriously by the school. However, it is not yet a 

high enough priority to allocate regular time slots or mobilise equipment and activities 

for pupils are limited to letter writing about their recent activities. 

A huge barrier to progress in this project has been the internet connection. Using the 

website has been frustrating and sometimes impossible and the aspects that children get 

most excited about – such as the photos and video – cannot be accessed or uploaded 

themselves. 

Despite these challenges, the determination of the eTwinning teacher to keep learning 

about eTwinning and pushing it forward has encouraged the school to think more about 

international linking and how to expand this project for the maximum benefit of the 

children. eTwinning has been their first step into international collaboration through ICT. 

  

My vision for the whole 

thing would be that – and I 

would imagine it to take 

about five years – I would 

like the children from my 

classroom to be able to 

speak directly to children in 

a French classroom. 

(Principal) 
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Italy 1: a primary school 

Key findings 

Pupil participation 

 Fifteen pupils are currently involved in a project 

 Activities include creating videos and organising competitions and games 

Integration within the school curriculum 

 Curriculum areas depend on the project, but most projects include ICT, foreign 

languages (English) and technology 

 There are examples of integration into the curriculum through projects focussed on 

mathematics and ecology 

Teacher professional development 

 The main eTwinning teacher has participated in training workshops and found them 

useful 

 Other teachers say they have enjoyed learning about other cultures and learnt a lot 

by talking to teachers in other countries 

 Language skills were also improved by teachers’ participation in eTwinning. 

Impact on teaching methodologies and pedagogy 

 Teachers state that eTwinning has helped them have new ideas and has improved 

their teaching methodology 

Collaboration within the school 

 One teacher started on eTwinning and four teachers have joined in the last year 

 Non-eTwinning teachers are sometimes engaged in eTwinning activities and they are 

all kept informed of eTwinning activities 

 The head teacher is supportive 

Attitudes to international cooperation 

 There is a positive attitude towards international cooperation and other collaborative 

projects 

Status and recognition 

 The time spent by teachers is acknowledged by school management 

 Parents and other organisations are kept informed about eTwinning projects and are 

involved where possible 

 

Context 

The school is located on the east coast of Italy. Pupils come from a wide area that is 

characterised by a mixed economy based on agriculture, small family-run businesses and 

third sector services. In recent years, the presence of families of different ethnic and 

national backgrounds has increased in this area. 
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About the school 

The school is a primary school with 491 pupils, from early years to year 5.  Many of the 

pupils’ parents work full time, and there are some tensions between communities of 

differing ethnic and national backgrounds.  In addition, there are pupils with disabilities 

and with behavioural problems.  The school has intensified its relations with local 

authorities in an attempt to overcome these problems, which often come from outside 

the school. 

The school is very active in international projects, including participation in Cultural 

Heritage day, Peace drawings and Comenius. The school pays a lot of attention to the 

natural world, saving the planet and recycling.  Its objective is the ‘well-being of the 

pupils’, with a focus not only on the knowledge of pupils but also on their personal 

development. 

The school is not well provided with ICT.  Each classroom has about five computers.   

eTwinning in the school 

The head teacher stated that eTwinning was a way to enrich the school and a good 

opportunity for pupils and teachers. 

The school joined eTwinning in 2009. The fact that it was easy to use and to find 

partners encouraged the English teacher to join. The idea of getting in touch with other 

schools and sharing teaching methodology was one of the most important factors. Since 

then, the school has participated in 12 projects to date. The eTwinning topics covered in 

these projects include mathematics, environmental studies, education, geography, 

music, dance, English, geometry, technology and informatics.  

The eTwinning activities are integrated into the curriculum and existing lessons, although 

the teacher continues project work at home. In one project, pupils made videos 

demonstrating what they had learned about recycling.  In another, they organised 

games and competitions.  Pupils also performed a show about the processes of recycling 

or cultural heritage.  Primarily, communication is through the Twinspace rather than 

through emails, but the pupils also exchange pictures, drawings, letters and cards.   

One Comenius partnership and eTwinning project, which has been running since 2010 

for pupils aged 7-15, combines both mathematics and ecology, allowing application of 

mathematics for problem solving. Curriculum areas also covered by this topic were ICT, 

foreign languages and technology.  At the beginning of the projects, pupils completed 

and then evaluated questionnaires about their problem-solving beliefs, before designing 

problem sets and applying them.  These were analysed and compared across countries.  

The school has recently found new partners through eTwinning and has applied for a 

new Comenius partnership for 2012-2014. 

Pupils 

About 15 pupils communicate with their partners through the Twinspace and through 

sharing letters, photos and pictures in hard copy. The pupils expressed their ideas and 

suggestions to the teacher before and after the project started. The pupils get especially 

excited when they receive hand-written letters and drawings from their partners abroad. 

They enjoy making friends from abroad and one pupil talked about how she wanted her 

new friend to visit Italy so she could show her around her school and her town. 
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One of the main impacts on the pupils has been their attitude to each other and there 

has been an increase in collaboration and team 

working. New friendships within the school have 

been formed from working closely together on 

projects.   

Language skills have also improved: the pupils 

talked about how they performed a show for their 

eTwinning partners in English, which helped them 

acquire new language skills. 

The pupils continue their work at home, but this is 

because the school lacks ICT.  In class time, pupils 

share computers, something stated as a challenge 

by pupils and teachers. 

A sample group of 25 pupils were asked to rank their agreement to a list of statements: 

the results are presented in Figure 7.  This indicates that pupils are positive about 

eTwinning overall, with computer skills, chances to be creative, learning about another 

culture and making good friends most highly rated. 

Figure 7: Pupils’ learning and social outcomes from their involvement in 

eTwinning projects: mean ranking 1 - 10 
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It was funny to learn by 

heart phrases in English 

but we knew that in this 

way our friends in 

England would 

understand us. (Pupil) 
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Teachers 

The main eTwinning teacher is an English teacher.  She found eTwinning challenging at 

first, particularly getting in touch with other teachers in Europe and finding appropriate 

partners.  She also mentioned changes to the platform and her understanding of them, 

and difficulties registering pupils.  These activities are time consuming.  However, she 

felt that, overall, eTwinning is much less complicated and time consuming than other 

international projects, which always have a lot of documents to complete. 

The English teacher has been involved in five 

eTwinning projects so far and she emphasised 

that one of the most positive aspects was 

learning about other cultures. Other eTwinning 

teachers said that eTwinning has helped them 

have new ideas, has improved their teaching 

methodology by learning from other teachers, 

sharing knowledge with other European 

colleagues and a more participatory approach 

with pupils. Teachers also found that their language skills improved. They get excellent 

support from management: they have some working hours recognised, and 

management, parents and local media acknowledge their work in activities carried out 

during eTwinning.  

Finding reliable partners who will work consistently can 

sometimes be difficult and this can cause problems 

running projects.  The eTwinning teachers stated that 

they find the Twinspace very useful, but they are 

constrained by the lack of computers in the school. Non-

eTwinners are reluctant to get involved because of the 

language barrier. 

The English teacher, encouraged by the head teacher, 

has attended eTwinning trainings and courses in Rome 

and found them useful.  She can see the benefits of 

online social networking for professional reasons, and 

she finds it useful to contact and visit colleagues abroad. However, she has not used any 

of the eTwinning online networking tools. 

She has no contact with the National Support Service or eTwinning Ambassadors and no-

one in the school was aware of Quality Labels. 

The whole school 

The eTwinning English teacher, who initiated eTwinning in the school, encourages other 

teachers to get involved and helps them find other partners.  Four new teachers have 

joined in the last year.   

Some non-eTwinning teachers have been engaged in eTwinning and other international 

project activities, and everyone is kept informed through staff meetings. Videos and 

other material that the pupils have prepared during eTwinning are shown to the other 

teachers and parents during the school year. In the hall, there is a large box containing 

cards and letters received during eTwinning projects and big posters showing important 

It’s amazing to get in touch 

with teachers from Paris, 

London, Krakow and 

communicate with them. 

(Teacher) 

They [partners] seem 

interested in the 

beginning but as soon 

as holidays arrive or 

the school breaks they 

disappear. (Teacher) 
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ideas and lessons learnt, and some of the projects are 

listed on the school’s website. The management of the 

school recognises eTwinning as very positive. 

Local government has not provided support for eTwinning 

or similar projects, so the engagement of parents and civil 

society is vital in this small and remote village with a 

diversity of pupils. There is a close relationship with 

organisations such as the parents’ association, association 

of people with disabilities, association of Roma people, and 

others. There are monthly messages to the parents 

informing them of recent activities in eTwinning projects. Parents believe discrimination 

can be fought through education and by getting to know other cultures.  

Enablers and obstacles to participation 

The English teacher has been the main driver behind eTwinning and she has recruited 

other members of the school to participate.  She is supported by her head teacher and 

the engagement of parents and other organisations obviously helps this process.   

The main difficulties identified are the lack of computers in the school and the fact that 

many partners register and then do nothing for the project. This is frustrating for 

teachers and pupils who put time into the project but get no response. 

 

  

It is important for 

us to know what 

the project is about 

to be able to follow 

our child’s 

enthusiasm on the 
project. (Parent) 
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Italy 2: a secondary vocational school 

Key findings 

Pupil participation 

 The pupils have little involvement in decision making, in eTwinning projects or the 

school in general 

 Pupils write to pen-pals in other countries and develop traditional recipes to exchange 

with partners 

Integration within the school curriculum 

 The project covers curriculum subjects English, catering and nutrition 

 An important target is to develop skills for employment, particularly in the tourist 

industry 

Teacher professional development 

 The eTwinning teacher has attended a regional eTwinning conference; she has been 

invited to other national conferences but is constrained by costs of travel 

Impact on teaching methodologies and pedagogy 

 Lessons have become more engaging and pupils are more motivated 

Collaboration within the school 

 Teachers and the head teacher are kept informed about eTwinning through meetings 

and are supportive  

 Parents have been involved and appreciate learning opportunities for the pupils and 

themselves 

Attitudes to international cooperation 

 European culture is a fundamental part of the school vision and eTwinning is seen as 

an opportunity for openness and exchange 

Status and recognition 

 Local government has given some financial support for eTwinning and is very 

attentive to the European projects of the school 

 The eTwinning teacher is given some extra time for engagement in projects 

Context 

The island covers a diverse landscape of plains, hills and mountains.  The population 

density is low, with about 30,000 inhabitants in total.  The economy is a mixture of 

agriculture, small and medium businesses, service industries and tourism, but the area 

has high unemployment and under-employment. 

About the school 

The school is a vocational one and caters mostly to pupils aged between 15 and 18 

years, with some adults of over 20 years old. There are 72 teachers in the school and 

approximately 500 pupils. 
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Most pupils live with both parents, who sometimes find it difficult to help them into 

school life. Participation by parents and pupils in the social management of the school is 

minimal. 

Pupils lack capacity to organise their timetable and to 

reconcile rest and leisure time with study and work. 

They have little motivation to study in general, but 

many pupils know how to use the computer and are 

motivated to use it.  Pupils often show apathy and 

indifference towards school.  

The school is engaged in international projects, 

including three Comenius school partnerships, European 

Social Fund projects and an agricultural project with companies in North Africa.  The 

recent Comenius partnership  was made possible because of eTwinning projects and the 

links which had already been established with partners.  

The head teacher is new to the school. However, he quickly became engaged with the 

international projects, including eTwinning. 

There is an ICT policy in place and the school has two large computer rooms.  

eTwinning in the school 

The main motivation for joining eTwinning was to 

exchange experiences and feel less isolated. The 

eTwinning teacher talked about a thirst for international 

knowledge and innovative ways to motivate pupils 

through these activities.  

The school has only been involved in one project since it 

joined eTwinning in 2009. The class is twinned with 

schools in Italy, the Czech Republic and the UK. The 

project is about typical dishes and cuisine, and covers 

English, catering and nutrition.  It is carried out in lesson time, during the two classes a 

week allocated to practical activities. Each school exchanges recipes and pupils try to 

elaborate on traditional local recipes and make comparisons with the cuisine of the other 

countries. As a vocational school, there are laboratories and a small restaurant where 

pupils can prepare food. 

They were disappointed when their application for a Quality Label was unsuccessful.  

Pupils 

The eTwinning project has been crucial in opening up 

new opportunities to the outside world and finding 

schools abroad. 30 pupils aged 15 to 18 years old have 

participated. eTwinning has been very important in 

getting to know other European perspectives and has 

helped the pupils practice foreign languages. This is 

important for them as they are all looking for career 

opportunities and there is a growing tourist industry in 

the area. 

European and 

international 

cooperation is essential 
for us. (Head teacher) 

It was the first contact 

I had with non-Italian 

speakers. It was fun 

although I had to put 

extra efforts in finding 

the right words in 

English. (Pupil) 

Living on an island is 

difficult at times. 

eTwinning helps us to 

feel less isolated and 
lonely. (Teacher) 
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Pupils enjoy the activities and, in preparing a cookbook of local recipes, have learnt more 

about their own traditions, which they are proud to share with pupils in other countries.  

There have been strong impacts on pupils’ learning and skills, motivation to study 

foreign languages, communication and openness, breaking down walls and isolation.  

The language of communication is frequently a problem: English is often used but pupils 

do not always feel comfortable writing in English. However, their confidence in this area 

has improved, and pupils are able to see the benefit of English skills for future careers.   

Pupils enjoy making friends from abroad.  They mainly communicate through letters, 

whilst exchanging photos online.  Pupils said they have continued these relationships 

through social media such as Facebook, but do not use other ICT tools for 

communicating.  

Teachers 

There is one eTwinning teacher, who is the English teacher.  There has been a notable 

impact on her in terms of professional development: she says the lessons have become 

more engaging, and they provide an opportunity for exchange and inter-cultural 

understanding. She gets some extra time for her work.  

The eTwinning teacher was invited to a regional level eTwinning conference on the island 

at which she got positive feedback and made contact with other eTwinners in the region. 

There have not been many opportunities to attend national conferences owing to travel 

costs to the big cities on the mainland. There has been no contact in terms of guidance 

and support from the National Support Services (NSS). 

The whole school 

Non-eTwinning teachers have been engaged through information shared in meetings, 

and find it positive. European culture is a fundamental part of the school vision and 

eTwinning is seen as an opportunity for openness and exchange. The head teacher is 

supportive in giving extra time and making ICT facilities and laboratories available for 

the project.  

Parents have been involved, for example through participation in the final gala dinner, 

and they feel that they, too, have learnt about other cultures and are happy to see their 

children motivated. They have also raised funds for eTwinning project activities.  

Local government has given some financial support for eTwinning and is very interested 

in the European projects of the school. 

Enablers and obstacles to participation 

The main challenge in eTwinning has been the change in the platform, which the teacher 

found harder to use; there have been problems registering pupils, which can be very 

time consuming. Pupils would prefer it if Italian was used more widely in eTwinning 

projects as they feel less prepared to write in English.  

More support from the NSS would be welcome.  
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Italy 3: a nursery and primary school 

Key findings 

Pupil participation 

 Mainly the older children have been involved (aged 9-11), but younger children have 

participated in more recent projects 

 Most projects have not engaged pupils in decision-making. A recent eTwinning/ 

Comenius partnership project involved a long decision-making process of which the 

pupil council took charge 

 Activities include making PowerPoint presentations and videos for online exchange 

and sharing letters and other items through the post. There has been no direct 

exchange between pupils 

Integration within the school curriculum 

 eTwinning is integrated into the curriculum and teachers’ annual learning plans  

 The main curriculum areas are Italian, foreign languages, geography, history and ICT 

Teacher professional development 

 Teachers regularly attend meetings and conferences on eTwinning 

 They use online tools, such as online training and video-conferences, and network 

with other teachers through Facebook and a national teacher networking site 

 Teachers appreciate being part of a wide professional network 

Impact on teaching methodologies and pedagogy 

 There has been exchange among teachers on methodologies for other subjects 

 eTwinning is recognised as a space that facilitates group work and cooperation 

between pupils 

Collaboration within the school 

 The head teachers – both previous and current – are very enthusiastic about 

eTwinning 

 The number of teachers involved is increasing; there is now an eTwinning team at the 

school and projects are planned involving the whole school 

Attitudes to international cooperation 

 There are many pupils from migrant backgrounds in the school, so international 

collaboration is highly regarded 

Status and recognition 

 There is no status or recognition given to teachers who participate in eTwinning 

projects.  They have to be enthusiasts, giving up their own free time for the project 

with no recompense 

 The eTwinning activities are widely known and acknowledged by key figures in the 

local authority.  The parent association is also involved 

Context 

Located on the outskirts of Italy’s capital, the school is in an area of high migration and 

diverse backgrounds. 
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About the school 

This is aprimary and nursery school with around 700 pupils, about 15% of whom are 

from families of migrants or Roma people.  About 5% of the pupils have a disability. 

There are 16 teachers at nursery level and 54 at elementary level, one of whom is an 

English teacher. 

The school is very active in terms of international collaboration, and the school policy 

and education plan include international collaboration and participation in European 

projects. It has a special mission called Piano Offerta Formativa Educational 

Programme's Project in which the European dimension is very important, and there are 

continuing Comenius school partnerships. The foreign languages taught in the school are 

English, French and Spanish, and the school has adopted a school in Pakistan.  There is 

fairly good ICT access, with one or two children per computer in the computer lab. 

eTwinning in the school 

Initial expectations for eTwinning involvement by the school were related to providing 

opportunities for pupils from deprived backgrounds, and making connections through 

new languages and cultural exchanges. Teachers feel that these expectations have been 

fulfilled. 

The motivation for starting eTwinning was to open up new windows for the teachers and 

pupils, helping them to feel less isolated and excluded. There have been nine projects in 

total in the school since 2008, including projects on culture and history, and on 

friendship. Pupils exchange information and talk 

about their different perspectives on these topics 

with their partners abroad.  Currently, there is a 

Comenius school partnership which uses the 

Twinspace as a digital platform for the main 

outcomes of the project. This project is based on 

multiple classes working with their partners on the 

same topic.  It involves seven partner schools and 

has included travel for some of the classes.  The 

contacts formed with partners during a previous 

Comenius partnership were able to continue 

afterwards through eTwinning projects. 

At the moment, six teachers are registered on the eTwinning portal and about 15 are 

members of a Twinspace.  eTwinning projects continued during and after the Comenius 

partnership ended. 

eTwinning is integrated in the curriculum in the annual learning plans, by the teachers, 

and takes place during lesson time. The main curriculum areas covered by past projects 

are: communication in Italian, foreign languages, geography, history, ICT and 

mathematics. 

As teachers become more confident in ICT, new tools are being introduced into projects. 

Pupils have been able to speak directly to each other through video-conferencing and 

they also chat on Twinspace, email and the Twinspace forum. Pupils have also used and 

published ebooks. 

The school is dedicated 

to international 

understanding and the 

participation to European 

project is an important 
part of it (Head teacher) 
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Pupils 

There were 45 pupils involved in the 2010-2011 project, aged 9 to 11 . More recently , 

younger pupils, from the age of three years old, have also been involved in eTwinning 

projects. 

Activities include using computers to make PowerPoint presentations and videos during 

class and exchanging letters via post with their partners, which the pupils particularly 

enjoyed. They continue some eTwinning activities at home.  eTwinning is a time and 

space where group work and cooperation is encouraged amongst the children. 

One of the most positive outcomes was the similarities pupils found with the school in 

London, which also has a large proportion of pupils from migrant families, and pupils 

were happy to talk about religion and culture with their partners (Islam in particular was 

mentioned).  

Pupils’ confidence and ability to write in English has improved.  The teachers had not 

expected the positive effect seen on pupils’ self-esteem, especially on the more timid 

ones. Pupils themselves are proud of their ability to write in English and of having friends 

abroad and, in general, they feel less isolated because of international projects.  

However, the pupils did not like the fact that the other school mainly wrote to them in 

English and made little effort to write in Italian beyond standard greetings.  

Other positive outcomes identified by the pupils were improved ICT skills and better 

relationships with their peers within the school.  

In most of the projects, pupils have not been involved in decision-making.  However, in 

the most recent joint Comenius partnership and eTwinning project, teachers and pupils 

worked together through a long decision-making process to plan the final product as part 

of the project. There were discussions in each class and the results were collected and 

shared in the school’s pupil council.  

The eTwinning teachers found the Twinspace somewhat unfriendly for small children, 

and felt it should be easy to use and more attractive to look at for younger pupils. 

Twenty-five pupils who had been involved in the project were asked to rank their 

agreement to a list of statements: the results are presented in Figure 8.  This generally 

positive picture demonstrates pupils’ enjoyment of eTwinning, particularly in terms of 

ICT, creativity and culture.  Pupils are less likely to teach their families about what they 

do in eTwinning, however. 
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Figure 8: Pupils’ learning and social outcomes from their involvement in 

eTwinning projects: mean ranking 1 - 10 

 

Teachers 

The previous head teacher was herself an eTwinner, and as such has attended many 

eTwinning conferences and closely follows the activities in her school. She left the school 

and was replaced by someone equally enthusiastic about being involved in international 

collaboration.  Overall, the management of the school is positive about the projects. 

There are currently seven eTwinning teachers in the school. The eTwinning teachers had 

experienced Comenius school partnerships in the past, but thought that eTwinning was 

more flexible and easy to use. One teacher encouraged others to become eTwinners too, 

and they sought out contacts through the website or through their own links.  

The eTwinning teachers often work in their free time and get little recognition from the 

school. A small number of working hours is recognised for eTwinning, but in order to go 

to the conferences and events on eTwinning they need to take days from their annual 

leave.  Nationally, eTwinning projects are not recognised and, therefore, teachers do not 

get extra credit for their work.  

The eTwinning teachers regularly attend 

eTwinning conferences as well as the national 

meetings. One of the eTwinning teachers is an 

eTwinning ambassador and she is an important 

source of help for potential eTwinners in the 

whole region. Teachers appreciate the 

opportunities for personal and professional 

development, such as online training courses 

and videoconferences.  One teacher said that 

she had not expected to be involved in such a 

wide network of professionals, which allows her to learn from colleagues.  In addition, 

eTwinning teachers often exchange ideas on teaching specific subjects, such as 

mathematics and art, because most eTwinning activities cover a number of subjects: for 
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example, while doing an eTwinning project on the history of Italy, knowledge and 

expertise in ICT, music and visual arts are also integrated. The ambassador and the 

other eTwinning teachers regularly use Facebook for professional activities, as well as an 

Italian social network for teachers called “la scuola che funziona” (a school that works). 

The school has applied and achieved a Quality Label and a National Excellence Prize for 

one of the projects.  However, the teachers find the process for Quality Labels time-

consuming because there are so many forms to complete.   

The whole school  

Teachers communicate and give regular feedback on eTwinning to the head teacher and 

other colleagues in formal meetings. In addition, the school council is involved and the 

parent association has helped a lot, particularly by supporting travel for children and 

hosting exchanges. During the final meeting of the school year in Rome, a range of local 

figures participated – including the Mayor, the local education minister, representatives 

from the city council and a professor from the University. 

eTwinning teachers have tried to enrol their other colleagues in eTwinning, but teachers 

felt they had to know a foreign language in order to take part and this was a barrier to 

those who lack confidence in another language.   In the last year, however, a further five 

teachers have become involved, with the support of the head teacher, the ambassadors’ 

network and the National Support Service for technical difficulties.  There is now a team 

in the school which supports European collaboration. 

The school is starting to plan an eTwinning project that will engage the whole school.  

Enablers and obstacles to participation 

The main constraints and challenges in being involved in eTwinning are lack of time and 

lack of money for the teachers involved. These are overcome through teachers’ 

enthusiasm and by their working in their free time. Other constraints are a consequence 

of the school environment, including both a lack of computer equipment and staff room 

for eTwinning meetings. 
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Lithuania 1: a senior secondary school 

Key findings 

Pupil participation 

 Though eTwinning teachers and pupils emphasise that pupils’ ideas and choices are 

both respected and encouraged, it is a teacher who actually controls and fosters the 

eTwinning projects 

Integration within the school curriculum 

 eTwinning has two main lines in the school, languages and health sciences.  

 The continuation of eTwinning projects – particularly in languages – over several 

years appears to have had the long-term effect of reviving pupils’ interest in 

humanities, languages and literature 

Teacher professional development 

 eTwinning is considered to be one of the pathways for teachers’ qualification 

development 

 eTwinning is perceived as a good vehicle to introduce innovations into the curriculum, 

and especially into extra-curricular education.  Teachers are encouraged to participate 

in seminars, to share ideas, to help each other and to work in teams, and to 

cooperate with each other 

Impact on teaching methodologies and pedagogy 

 The school has a strategy to guarantee high quality education, including through the 

employment of different teaching/learning methods. Project activities are employed as 

a means for achieving the strategy rather than as stand-alone activities 

Collaboration within the school 

 eTwinning has become a natural, integral and rewarding aspect of school life, even if 

it is largely owing to the direct activities of one particular teacher 

Attitudes to international cooperation 

 The school is committed to engaging in international cooperation projects, especially 

within the context of language learning 

Status and recognition 

 eTwinning has a high status and reputation within the school, community and with the 

local education authorities 

Context 

The school is located in a town with a population of approximately 50,000 in the north 

west of Lithuania. The town has seen some dramatic changes in recent decades: 20 

years ago, it was an industrial centre with a developed food-processing industry (meat, 

fruit and vegetables), which also manufactured other high quality products such as 

elements for electronic devices and furniture. Today, the industrial profile is much lower 

and it is mostly service industries that dominate; the population is declining, in common 

with all Lithuania, partly through emigration in response to high unemployment. 

Lithuanian education (primary and secondary) is state regulated. The first General 

Curriculum was issued in 1996 and it has been modified several times since. Schools are 

obliged to help pupils achieve curriculum-related competencies enumerated for each 
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grade, but they also have the right to change 10% of time spent in General Programmes 

and, within the required maximum, to devote 10% of time to individualised studies. 

The Lithuanian education system allocates a notional ‘basket’ of funding to each pupil 

(approximately €1,000 in gymnasium classes) to cover the costs of teaching (teachers’ 

salaries), teachers’ professional development, teaching aids, infrastructure facilities etc. 

Schools have certain freedoms (within the range of 10%) to re-allocate money within 

this basket from one purpose to another. 

About the school 

The school is one of four gymnasiums in the town with 840 pupils and 79 teachers; 

pupils may enrol at 16/17 years old at a gymnasium to complete the last four years of 

their education. The school was reorganised as a gymnasium in 2009 after an intensive 

procedure that began three years earlier
2
. 

The school opened in 1974 in a picturesque suburb. However, pupils enrol here from all 

over the town and surrounding villages (within a 25 km range) because of its reputation. 

The rate of graduate enrolment in higher education in 2010 was 78 %, and the school 

has produced many national prize-winners from among its pupils. 

The school has a strategy for guaranteeing high quality education, which includes the 

employment of different teaching/learning methods; it emphasises general competencies 

such as team work, ICT competence, languages and communication and collaboration 

skills. Every class in the gymnasium has a computer and multimedia, and some of the 

classes have whiteboards. Since 2008/9, 

the school has had two computer labs with 

20 computers and now has a broadband 

internet connection, like almost all schools 

in Lithuania. 

Project activities (including eTwinning) are 

employed as a means of achieving the 

strategy rather than as stand-alone 

activities. The gymnasium uses the 10% of 

the school time available for individualised 

work for activities such as arts activities 

(video, photography, web page design, 

performances, etc), sports activities 

(athletics), academic activities (languages, 

mathematics, sciences, etc) and community work. 

One of the main remaining tasks for the school is to meet the standards and 

requirements set out for gymnasiums. Among these are that all teachers must have 

pedagogical education and gymnasiums are required to have some teachers with higher 

level qualifications (e.g. senior teacher, teacher methodologist, teacher expert). 

Teachers wanting to develop to a higher level, with commensurate salary and status, 

                                           
2 A school may apply to the Ministry of Education to achieve the status of gymnasium 

(teaching at upper secondary level) if it meets all of the 24 mandatory criteria. If a 

school receives 16-24 points, the application is granted; if a school receives 1/3 of the 

required points, there is a possibility to repeat the accreditation process several months 

or a year later. 

Many schools lost German language 

classes because pupils are not 

interested any more, just English 

language dominates.  But in our 

school we still have pupils and 

classes …..if there is a project 

promoted by Europe, this very fact 

serves as an additional argument to 

prove to our pupils that some 

activities, some languages, are 
important. (Head teacher) 
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have to participate in professional qualification studies. eTwinning is considered to be 

one of the pathways for teachers' qualification development. 

eTwinning in the school 

The school began eTwinning in 2006.  There is one main e-twinning teacher (a German 

language teacher) with three other active teachers and 15 administrative and other 

supporters. All teachers participate in e-twinning activities to some extent on some 

occasion. For example, a Christmas fair 

(Christmas in Different Countries) was organised 

in 2009 and 2010 by the eTwinners and all the 

teachers and pupils in the school participated in 

the event with different levels of engagement. 

To date, the school has implemented or is 

currently implementing a total of 23 eTwinning 

projects. Thematically, the projects have been 

mostly orientated to languages (German) and to 

health sciences. ICT is generally considered 

merely as a vehicle; none of the respondents 

expressed any concerns about the quality of 

infrastructure or level of competence necessary 

to implement tasks. 

The first project in 2006-07, on translation from 

Lithuanian to German, has been renewed each 

year and is considered an example of success in 

almost all aspects. eTwinning projects have led successfully to further project activities 

in the school; based on the success of a translations project and a health project, a 

Comenius partnership was developed and funded for 2006-09.  Both administrators and 

eTwinners confirmed that if not for the eTwinning experience, the Comenius partnership 

project application would not have 

been put together, won  or 

implemented. Other projects go on 

without a distinctive recognition of 

them as eTwinning projects. 

eTwinning provides a variety of 

activities, even if the projects are 

directly focused mostly on 

languages and on health sciences. 

Accompanying activities also 

provide pupils with opportunities to 

express their creative pursuits, to 

work in teams and to support each 

other indirectly.  

Pupils 

Ideas for eTwinning projects are usually developed by the teachers while the pupils tend 

to be active initiators of ideas to implement the project and active participants.  Even 

though eTwinning teachers and pupils emphasise that pupils’ ideas and choices are both 

eTwinning project on health 

issues was very useful three 

years ago. Then there were 

trusted contacts already… 

people we could trust for the 

application. It was wonderful 

after all……. to actually have 

opportunities to meet people 

from other countries, to have 

genuine cultural experiences. 

Computer interaction is one 

thing, and people-to people 

interaction is another. It is 

such a good thing. (Deputy 
Head teacher) 

Of course we discuss with pupils what they 

would like to do, it is important to facilitate a 

young person’s self-respect …. Very often, 

when I see what is registered on eTwinning, I 

give them several choices about what we could 

do - they are at least 16 years old, they 

definitely can prioritise their expectations. And 

within a project, well, sometimes with a good 

class I don’t have much work, because they 

organise themselves. My work starts at night 

when I have to review their work, upload or 
send out. (eTwinning teacher) 
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respected and encouraged, in reality, it is a teacher who actually monitors, controls and 

fosters the eTwinning project. They do not undertake peer-to-peer activities; they are 

peer-teacher-peer activities. 

Teachers and parents confirm that involvement in an eTwinning project increases the 

motivation of pupils to study. 

The continuation of eTwinning projects – particularly in languages – over several years 

appears to have had the long-term effect of reviving pupils’ interest in humanities, 

languages and literature. The percentage of 

graduates entering higher education from this 

gymnasium is nearing 80% in recent years 

and, of those, the percentage choosing 

humanities and philology increased by 15% 

percent, against the recent national trend of 

young people preferring to study law or 

management in higher education.  

Pupils feel that, through the eTwinning 

projects, their learning of foreign languages has 

improved, that teaching and learning and group 

relationships are better and that ICT is being 

used in a more effective way.  All pupils expect 

and hope to participate further in eTwinning. 

None of the eTwinning pupils contributing to this case study referred to having 

established any ongoing relationship with their eTwinning peers in the school or in other 

schools. It would seem that relationships last for the period of the particular task, and 

are renewed each time, rather than gaining an impetus of their own outside eTwinning. 

Pupils were asked to rank their agreement to a list of statements: the results are 

presented in Figure 9, and show overwhelmingly positive outcomes from pupils’ 

perspectives. 

  

What I…. liked is to 

communicate in German and 

sometimes English when we 

were there and when a Zolu 

[Slovak pupil] stayed with us. 

It was great to see that I am 

able to explain things in 

foreign language, it made me 

really proud of myself. (Pupil 
on exchange visit) 
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Figure 9: Pupils’ learning and social outcomes from their involvement in 

eTwinning projects: mean ranking 1 - 10 

 

Teachers 

The head teacher clearly describes her role in relation to eTwinning as facilitating the 

development of infrastructure  with ever-improving technology, providing modest 

financial resources (e.g. paper, pencils, flipcharts). 

The main, most dedicated eTwinning teacher is a teacher of German; two other language 

teachers – of Lithuanian and German – are also registered eTwinners and, together with 

the school’s social worker (also a deputy head teacher), they constitute the core 

eTwinning team. The core team performs the following roles in relation to ongoing 

eTwinning projects: 

 improvement of educational practices in class in order to facilitate academic 

achievement and the development of social skills  

 continuous appraisal and assessment of project achievements 

 involvement of other institutions and parents in the projects 

 inclusion of other teachers in the eTwinning process if not in a particular project 

 presentation of eTwinning achievements to policy makers, to political parties and 

other non-school stakeholders 

 continuous contact with former eTwinning pupils  and involvement of them in 

eTwinning meetings with current pupils 

 ensuring continuation of activities and projects, including transforming eTwinning 

projects into Comenius partnership projects, for example 

eTwinning is perceived as a good vehicle to introduce innovations into the curriculum, 

and especially into extra-curricular education.  Teachers are encouraged to participate in 

seminars, to share ideas, to help each other and to work in teams, and to cooperate with 

each other. 

A representative of the local municipality Department of Education noted that “teachers’ 

professional development is one of the key elements in our strategy, it is a 

priority…eTwinning is one of the good ways to foster teachers’ skills to cooperate, to help 

each other, to divide tasks, to implement ideas…..what we see is the improvement of 
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relationships and interaction within the school itself, within a team of teachers. I would 

say…informal learning is clearly happening in that school”. 

The whole school 

On the whole, it seems that eTwinning has been the impetus for better and more 

genuine relationships between teachers, pupils and their parents and the local 

community.  

eTwinning has given rise to many new interaction and cooperation initiatives, such as 

with European Agencies, other schools within the town and in other countries, especially 

Germany, with other community institutions such as hospitals, and with local businesses.  

The school has raised funds, from local businesses, for example, to introduce an element 

of mobility into the eTwinning projects - the exchange of pupils, living with and hosted in 

families, and a visit to Germany in 2011 by four pupils. On the basis of one successful 

eTwinning project on youth problems, eTwinning teachers developed a successful 

Comenius school partnership that made further mobility possible: from the school’s 

perspective the two projects were completely integrated. 

eTwinning projects in German have had a positive impact on the quality of language 

studies at the gymnasium, whereas in the past decade English has dominated activities 

at schools and universities. The decline in the number of pupils wishing to study foreign 

languages other than English is still evident, but in this school there are still classes in 

German, which is a positive thing in itself, given the general situation in Lithuania 

concerning foreign language study. 

There have been so many eTwinning projects going on at the same time that they have 

become an integral part of the school’s life, nothing special anymore, and they have 

prompted the development of other project and international work, Comenius 

partnerships, for example. Many of the successful projects, first tried out three or four 

years ago, just keep going, thereby constantly enriching the curriculum and collaboration 

through ongoing experience. 

There is, generally, strong support for the main eTwinning teacher personally, who is 

then able to engage and stimulate other teachers, pupils and administrators to 

participate, relying largely on her own contacts and experiences.  

Enablers and obstacles to participation 

Neither the pupils nor teachers in eTwinning projects rely on the eTwinning web spaces 

and tools. It was felt that the three levels of usage in the eTwinning space were either 

too complicated or unnecessary for the Lithuanian eTwinners. Communication mostly 

takes place through the teacher, using regular customised services: Gmail, Yahoo, 

Skype, etc.   

The heavy dependence on the enthusiasm and modus operandi of one individual in 

eTwinning  has its risks and disadvantages. eTwinning projects are made up of a great 

number and variety of tasks, often clustered in series, but the logic and support lie with 

one teacher, rather than developing into a whole-school, mediated and distinctive 

approach, influenced by a wider range of teachers and pupils.    
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Lithuania 2: a combined primary and secondary school 

Key findings 

Pupil participation 

 The pupils have a say in what project activities will be done and how, though the 

project themes and partners are developed and chosen by the core eTwinning teacher 

team 

Integration within the school curriculum 

 Recent eTwinning projects have become increasingly cross-curricular, incorporating 

science, history and language studies 

Teacher professional development 

 Teachers in the school have been supported and encouraged to participate in national 

eTwinning professional development meetings and events by the core eTwinning 

team, and by the head teacher. This is reflected in increased team work across 

curriculum subjects and confidence in using ICT and languages 

Impact on teaching methodologies and pedagogy 

 Project work is encouraged by the school as a line of pedagogical activity and 

eTwinning is integrated into this 

 ICT is used as an integral part of pedagogical activities (including eTwinning) 

Collaboration within the school 

 The core eTwinning team works to involve teams of teachers from different curriculum 

subjects in the delivery of eTwinning activities 

Attitudes to international cooperation 

 eTwinning has been influential in helping the school to develop a wider portfolio of 

international cooperation projects, and eTwinning and Comenius partnerships projects 

are highly integrated 

Status and recognition 

 Success in eTwinning has had a positive impact on the school’s identity – they see 

themselves as the school where eTwinning works and is acknowledged and is 

supported, and this message is becoming widely known beyond their school 

community. This has been reinforced by one of the core eTwinning team winning a 

national award 

Context 

This multi-cultural gymnasium is located in the Vilnius region, near the capital city. It is 

one of several bi-lingual schools in Lithuanian. Until recently (2010), it was a tri-lingual 

school: the curriculum was delivered in Russian, Polish and Lithuanian. In Autumn 2010 

there were only five children who wanted to study in Russian and this was economically 

unfeasible. 

There are several ethnic and religious groups represented in the school, including Jewish 

and Muslim pupils (the latter children of Tatar people, whose presence in Lithuania dates 

back to the 14th century).  

This school is a gymnasium that delivers education at all levels, from primary to upper 

secondary. The education reform specified in the national Guidelines for Education, 
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2003-2012, stated that one of the prerequisites to achieve high quality education was a 

clear differentiation of education levels. However, the school is in a rural area without 

many opportunities to move children around and, owing to other political considerations, 

still functions almost as it used to two decades ago.  

The main source of income in the region used to be agriculture (greenhouses), but, in 

the last decade, people have gone to Vilnius because the village does not offer many 

employment opportunities. The school itself is a major employer, with more than a 

hundred people employed here (teachers, janitors, canteen staff, gardener etc). 

About the school 

Pupil numbers decreased by 18% from 886 in 2011 to 723 in spring 2012: 570 study in 

Lithuanian and 153 in Polish. There are 93 teachers (full or part time): four are teacher 

experts (the highest qualification) with at least 15 to 20 years of experience. There are 

48 teacher methodologists, which is the second highest level. The school incorporates 

several subsidiary primary schools in three surrounding villages.  

The school has acted decisively to meet the special emphasis on ICT in the General 

Curriculum, installing fast broadband connection in every classroom, formulating their 

own strategy on ICT and encouraging 

teachers and pupils to participate more 

actively in a number of areas where ICT is 

used as an integral part of pedagogical 

activities (including eTwinning). Almost all 

classes are equipped with a computer and 

/or multimedia and there are two computer 

labs (11 and 15 computers with internet 

access). Project finances have been secured 

to update these computer labs in order to 

start a web-based library intended for 

independent studies. There are plans to 

introduce Wi-Fi in some areas of the school, 

but the school participates in the national 

programme, ‘Safe internet’, and discussions 

are continuing about this decision.  

eTwinning in the school 

In the school strategy project activities are included as one of the main pedagogical 

approaches and eTwinning is seen as one of the main project vehicles to encourage team 

work, language learning, learning to learn and learning about other cultures and 

countries.  

eTwinning and Comenius partnerships have been integrated to a large extent, with the 

same themes and titles. 

There have been nine eTwinning projects in the school so far, with three currently 

running: 

 one project for pupils aged 12-14 on smoking involves biology and physical 

education teachers and has six school partners.  About 40 pupils participate in the 

project; 

We take it seriously: safety on the 

net…Of course we want our 

children to use the web in a 

responsible and safe way, so this 

free access at school is still being 

discussed. Our teachers never 

leave a classroom computer 

unsupervised, but you cannot 

always be there for them (pupils) 

in the canteen or outdoors. On the 

other hand, many of them have 

their iPods where you cannot do a 
lot. (Vice head teacher) 
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 the second focuses on history themes and is now in its second year; 50 pupils 

aged 15-16 participate. This project’s eTwinning space has also been used to 

develop a Comenius partnership; 

 the third is a project led by a chemistry teacher for 13-14 year old pupils (in the 

first year of the project) and 14-15 years old (in the second year) on the life and 

work of Marie Skladowska Curie, with school partners in France and Poland.  

English is now the main language of communication in the projects, overtaking Polish 

when eTwinning started in the school. 

Pupils 

The pupils seem generally enthusiastic about the eTwinning projects, informed and 

positive about the activities, with a general 

opinion that eTwinning enriches school life 

and makes the curriculum more exciting. 

There is evidence of improved academic 

achievement, especially among the gifted 

children, and pupils and teachers refer to an 

increased interest in natural sciences, 

especially chemistry, and in languages, 

especially English. 

Improved social skills and communication 

(written and spoken) are also in evidence 

among the pupils participating in eTwinning 

activities: ability to work as a team, to 

provide support and to ask for support were 

noticed by parents and pupils. 

The participating pupils themselves list (in order of priority) the following gains and 

advantages of eTwinning projects: 

 language proficiency in Lithuanian, Polish and English: the working language of 

the projects is English, but cooperation with a school in Poland enables Polish-

medium pupils to get in touch with the living language of the country rather than 

Polish as it is spoken within their somewhat isolated families. Proficiency in 

Lithuanian also increases, for both Lithuanian and Polish language groups, 

because reporting and reading are also done in Lithuanian. A lot of 

communication is in English 

 ICT proficiency 

 increased interest in the subject 

 friendship, cooperation, communication (within class, with peers in the eTwinning 

team), with eTwinning teachers 

 lasting international friendships 

 themes for communication within families 

 fosters creativity 

 fosters presentability: you want your piece of work to look presentable when you 

show it to the world, so you pay attention to details 

 choosing a future study programme in higher education 

 fosters courage for decision making 

Pupils who had been involved in a project were asked to rank their agreement to a list of 

statements: the results are presented in Figure 10.   

Well, most of the eTwinning, I 

understood was done in 

chemistry, I would say he has 

developed some kind of passion 

for chemistry now   and what I 

noticed that foreign language, 

specifically, English is better 

now...the marks also are better, 

he did well in chemistry anyway, 

but he obviously gets better 

marks now in English language. 
(Parent of eTwinning pupil) 
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Figure 10: Pupils’ learning and social outcomes from their involvement in 

eTwinning project: mean ranking 1 - 10 

 

Teachers 

The number of teachers participating actively in eTwinning projects is growing around a 

core of three main eTwinning teachers at the school (an ICT teacher, who is also a 

national consultant on eTwinning, a chemistry teacher and a language teacher) who 

involve other subject teachers in projects depending on the themes and activities. 

One member of the core team was granted a national award for her activities in 2011 

and this success appears to have encouraged more teachers to join the group. For 

example, teachers of languages and history joined in the chemistry project even though 

the main subject is outside their expertise. 

Among the benefits of being 

involved in eTwinning were 

increased proficiency in languages 

(English, Polish and Lithuanian), 

increased proficiency in using ICT 

and a broadening of horizons, 

feeling a part of the world. 

eTwinning has also provided 

many opportunities for 

professional development: two of 

the main eTwinners are very 

active nationally and 

internationally and participate in 

seminars that the National 

Support Service is organising, 

supporting teachers from other schools and encouraging other teachers in their schools 
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The main thing is that eTwinning allowed 

me, a humble teacher from a rural school, 

in a rural place, to find out the world. It is 

only a saying that we live in a global village 

today, no way, the internet is the same as 

window shopping…. eTwinning helped me 

get in touch with wonders out there, to use 

them for the benefit of my pupils and my 

colleagues, and school…I am not window 

shopping now, but, in my own humble way, 

I am participating, and 30 more people 
participate… (eTwinning teacher) 
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to attend national seminars. Several professional meetings and seminars have been held 

at the school. 

There is evidence of an increase in team work in pedagogical activities and teachers 

seem to be more confident in working together in teams across different curriculum 

subjects.  

The whole school 

There is an ongoing exhibition and news board in 

the school, with a significant part dedicated to 

eTwinning. Pupils’ drawings and photographs 

from meetings are also displayed.  

Success in eTwinning has evidently had a positive 

impact on the school’s identity – it sees itself as 

the school where eTwinning works and is 

acknowledged and is supported, and this 

message is becoming widely known beyond the 

school community. 

eTwinning experience has added to the school’s 

growing confidence in participating in more 

eTwinning and other international projects.  

Enablers and obstacles to participation 

Lack of time and energy are cited as critical barriers to the involvement of more teachers 

in eTwinning in the school. Despite the number of teachers encouraged to attend 

eTwinning national events and professional training, supported by the school, relatively 

few have become active eTwinners. The time commitment required and the relative 

burden on teachers of having to travel to and from subsidiary schools across the local 

area, appear to militate against their getting involved. Nonetheless, the circle of active 

eTwinners is slowly expanding. 

The school administration fosters and supports eTwinning and other project activities as 

well as teacher involvement in wider professional development opportunities.  

 

  

Well, the team is much 

stronger this year, I think, 

when [eTwinning teacher] 

involved them , they were 

a bit shy, but they seem 

to be enthusiastic now, 

and I hear them 

themselves suggesting 

ideas what to do, how to 

go about all that…(Vice 

head teacher) 
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Netherlands: a secondary school 

Key findings 

Pupil participation 

 The ages and groups involved with eTwinning depend only on the make up of the 

eTwinning teacher’s classes; parallel groups under other teachers do not use 

eTwinning 

 Pupils exchange letters and other documents directly with a partner in another school, 

primarily through the Twinspace 

Integration within the school curriculum 

 eTwinning is in the international plan, but is not officially integrated into the 

curriculum at school level 

 The eTwinning teacher has allocated one of her two French lessons per week to 

eTwinning, ensuring the same curriculum content is covered as in conventional 

lessons 

 In the last year, pupils have been separately assessed for eTwinning activities, the 

results of which contribute towards their final grade 

Teacher professional development 

 No teachers at the school have attended any professional development or other 

eTwinning events, apart from an initial workshop three years ago 

Impact on teaching methodologies and pedagogy 

 The eTwinning teacher views eTwinning as an opportunity to teach the same content 

in new ways, which impacts on motivation and learning through providing pupils with 

a real audience  

 Recent exam results suggest these pupils are doing better than their peers in other 

classes that are not engaged in eTwinning 

Collaboration within the school 

 Teachers and managers are aware that eTwinning activities are taking place, and an 

information day for all language teachers is planned to encourage others to get 

involved 

Attitudes to international cooperation 

 The school has a history of international projects and exchanges and is planning 

further activities 

 There has been a recent change in the school management so attitudes to 

international collaboration are not yet known 

Status and recognition 

 eTwinning is the initiative of the teacher and the International Coordinator, there is no 

specific support or recognition of that 

 The International Coordinator views eTwinning as a stepping stone to Comenius 

school partnerships and other international projects 

Context 

The school is in a provincial capital with a population of around 150,000 in the east of 

the Netherlands.  
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About the school 

The school provides general secondary education and vocational education options in 

three locations in and around the city. It has over 1,400 pupils and around 200 teachers 

and over 80 other staff. 

General secondary education in the school is divided into two distinct departments: 

higher continued secondary education and preparatory academic education. The former 

follows the ‘Havisten Competent’ (HaCo) initiative, which aims to achieve a better 

connection with vocational universities. The gymnasium stream includes a ‘gymnasium+’ 

option, a key feature of which is independent pupil working, in which pupils are 

responsible for their own learning process. The school has a specific focus on science- 

and technology-based subjects. 

The school aims to make pupils aware of what lies beyond their direct environment, and 

many activities are positioned within the framework of internationalisation. It is a 

member of the network European Learning Environment Schools (ELOS), a group of 

schools that have specialised in internationalisation. The school also conducts 

international study trips and exchanges, uses materials from the European Platform in 

the Netherlands and teaches certified foreign language courses. There are two media 

centres in the school, with a total of about 50 PCs, and there are two laptops that 

teachers may reserve. Teachers regard this as insufficient for the size of the school. The 

school uses a Moodle eplatform. 

In 2011, a new team of directors was put in place. Previous management was described 

as quite familiar with the internationalisation agenda and activities in the school, 

including eTwinning. As yet, it is too early to judge the level of commitment to these 

activities by the new managers, but the International Coordinator is working hard to 

make sure it is high on their agenda. 

eTwinning in the school 

eTwinning in the school is focused on the younger age groups and aims to exchange 

knowledge, develop and maintain contacts, and practice foreign language skills through 

joint projects with pupils of similar age in other countries using the internet. It is seen by 

the International Coordinator, an English language teacher, as a stepping stone for 

Comenius school partnership activities. eTwinning is still a fairly new idea and is 

somewhat experimental, they are trying different approaches to it year by year. 

The French language teacher and the international coordinator became enthusiastic 

about eTwinning after attending a presentation delivered by a school about three years 

ago. When the French teacher then registered on the site she saw it as something that 

could be used relatively easily. She is currently the only one implementing eTwinning 

activities, with the support of the International Coordinator.  

eTwinning is clearly recognised in the internationalisation plan, but it is not fully 

integrated into the curriculum and no specific time is officially allocated to eTwinning. In 

2010/2011, eTwinning took up one of the two hours of French each week – but only for 

those taught by the eTwinning teacher. There are parallel groups taught by different 

teachers who do not participate. This makes it challenging to cover the normal material 

in much less time. Originally, the teacher was worried that it might not be possible to 

cover the non-eTwinning material in the one remaining hour each week, without 

affecting pupil results or falling behind the classes of non-participating colleagues. 
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However, the eTwinning teacher was able to link eTwinning work to the lesson plan and 

design the project to work towards the agreed learning outcomes for this group. The 

difference is in the approaches rather than content, and the eTwinning teacher feels that 

this method engages pupils more. 

The ICT facilities in the school are limited, but by booking them well in advance, the 

eTwinning teacher has succeeded in having access to the media centre PCs for all the 

eTwinning lessons. 

The eTwinning activities have been based around the French language, using it to 

communicate and find out more about each other. In 2010/2011, a 13-14 year old group 

partnered with schools in Germany, Martinique (France) and Greece, found through the 

eTwinning desktop, and in 2011/2012 partners from Romania, Poland and Finland were 

involved in a similar project. The focus was on writing informal letters to and reading and 

answering letters from their peers in the partner schools, they also created PowerPoint 

presentations. The emphasis was not on ‘perfect French’ (grammar, spelling etc.) but on 

confidence in communication, and the 

teacher believes that exchanging letters 

with peers in their age group helps pupils to 

overcome inhibitions and is more fun. 

There were some challenges as pupils would 

have liked to send pictures and 

attachments, but were not able to do so 

through the Twinspace, nor could they 

upload PowerPoint presentations which had 

to be sent through normal mail as a result. 

The eTwinning teacher was frustrated by 

not being able to upload attachments and 

did not receive a response from the eTwinning helpdesk when she asked for advice. She 

also found it problematic that once registered on the Twinspace, it was not possible to 

see which pupils belonged to which partner school. 

However, despite some misgivings, the eTwinning teacher found the Twinspace very 

useful in terms of the control it offers teachers over the work and submissions of the 

pupils, allowing the teacher to see what they are doing. 

Pupils 

Pupils tend to be around 13-14 years old, but the choice of groups and years involved is 

simply a matter of which classes the eTwinning teacher has at the time. 

Each pupil is directly paired with another in a partner school, they write to one another 

and share some materials. Pupils have not so far been involved in the choice of project, 

but there is a lot of freedom and creativity within the activity and it feels more ‘real’. 

The main advantage of using eTwinning to implement the curriculum, according to the 

eTwinning teacher, is that pupils get much more involved if they are communicating 

directly with pupils from other countries and know that what they have produced will be 

seen and read by a real audience. She believes that there is significant benefit in 

eTwinning allowing and encouraging both teachers and pupils to step outside the normal 

approach. Pupils have become more motivated and more active in their participation 

because of the communication and collaboration with foreign counterparts. 

Aspects of the platform now seem a 

little out-of-date or unnecessary 

with Facebook and other social 

media ... but it does give better 

control for teachers and maybe 

security for pupils. (eTwinning/ 

French language teacher) 
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This motivation appears to be reflected in their grades: the results obtained by the 

eTwinning pupils for exams and tests for the subject were better than other groups in 

2011. The eTwinning teacher had expected that these activities would make things more 

interesting and more real for pupils, because they were truly communicating in French, 

but had not expected that the group would actually achieve higher marks for the regular 

exams.  

In addition, in 2011/2012, pupils in eTwinning classes were marked separately for their 

eTwinning activities and these marks contributed to the formal grades awarded.  

Pupils clearly enjoy the lessons, with the majority stating that they preferred eTwinning 

lessons to other lessons. Some pupils have maintained their friendship by corresponding 

by email after the project, but they tend to switch to English. 

Teachers 

No teachers at the school have attended any eTwinning-specific events apart from the 

initial workshop. The eTwinning teacher and the International Coordinator are involved in 

the regional ELOS network and receive newsletters from NSS. They are aware of Quality 

Labels but have never applied. The eTwinning teacher is not using social networking 

tools for partnership building or for professional development more broadly, but does 

use the eTwinning platform to make contacts for projects. 

The whole school 

eTwinning activity has, until recently, involved one 

French foreign language teacher, with strong support 

and interest from the International Coordinator who is a 

teacher of English. Other teachers are aware of 

eTwinning and some have even registered on the 

platform in previous years, but not initiated any projects. 

However, this year, another French language teacher 

registered for eTwinning and a German language teacher 

is considering initiating an eTwinning project.  

The level of engagement in eTwinning by the new 

management is yet to be ascertained, but the 

International Coordinator is taking steps to ensure their 

commitment. An information day for all language 

teachers is planned for September 2012 jointly with the International Coordinator, to try 

and get more colleagues on board, to which the management will be invited. The 

apparent improvement in grades for those engaged in eTwinning activities has instilled 

confidence in the eTwinning teacher and can be seen as important evidence with which 

to convince other colleagues and management that eTwinning can be successfully 

implemented.  

No external people or organisations have been involved in the eTwinning projects.  

The International Coordinator feels that eTwinning complements and provides a possible 

entry point for other internationalisation components offered by the school, including 

Comenius partnerships. This does not yet translate into substantial impact at school 

level, but if more teachers get involved, there might be added value at this level too. 

 

All other partners 

were new to 

eTwinning, so they 

relied on advice from 

me, and were 

sometimes slow to 

respond. (eTwinning/ 

French language 
teacher) 
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Enablers and obstacles to participation 

The eTwinning teacher believes that eTwinning provides a quick and easy way to develop 

interesting international partnerships which themselves provide a more interesting 

approach to learning and using French. However, she found that it can be difficult to fit 

eTwinning into the standard curriculum and to align sufficiently with other teachers who 

are teaching parallel groups without eTwinning. Finding time within lessons remains a 

major challenge. 

ICT could become an issue in this school, particularly if more teachers participate, but so 

far the eTwinning teacher has been able to reserve the few computer rooms for all her 

lessons.  

In addition, there have been some difficulties with partners, and the eTwinning teacher 

said there is a challenge around finding good partner schools and teachers – for her 

initial project she sent out over 20 emails soliciting partners. Once the project started, 

the Greek school did not have proper access to PCs and internet for pupils, so initially 

letters were exchanged by post, though later on, the Greek teacher used private facilities 

to upload work to Twinspace. The eTwinning teacher has found that the partner schools 

are not always as responsive as she would have liked. Delays in getting the project 

accepted (it took about three weeks) meant that the partners initially communicated by 

email. 
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Poland 1: a primary school 

Key findings 

Pupil participation 

 All pupils have been involved in eTwinning projects 

Integration within the school curriculum 

 eTwinning activities are primarily conducted in English lessons 

 ICT is integrated into eTwinning projects 

 Recent projects have also included other subjects, such as science and nature 

Teacher professional development 

 Teachers report improved job satisfaction 

 eTwinning contributes towards progress in professional grading 

 Two eTwinning teachers have participated in an online eTwinning course. 

Impact on teaching methodologies and pedagogy 

 Ways of teaching English have become more active and interesting  

 Activities in class are more interactive, leading to higher motivation, more speaking 

and listening opportunities and better average grades in English 

 ICT is integrated into English lessons 

Collaboration within the school 

 Three English teachers (including a trainee) and the nature teacher have been 

involved in projects 

 The head teacher is supportive of all activities  

 Information on eTwinning is shared with all teachers in the school, as well as with 

parents and the local authorities 

Attitudes to international cooperation 

 eTwinning is primarily about language learning, but all members of the school 

recognise its positive impact on cultural exchange 

 eTwinning activities are ongoing and a Comenius partnership started this year 

Status and recognition  

 Teachers are provided with small financial rewards and eTwinning contributes towards 

professional grading 

 The image of the school has improved because of European projects; it is now seen as 

more active and modern by prospective parents 

Context 

The school is located in the south of Poland, in the suburbs of a large city. There is a coal 

mine nearby, but the district has the character of a small town or village.  

About the school 

This is a primary school, with children from grades 1 (6-7 years old) to 6 (12 - 13 old). 

There are 14 classes, 303 pupils and 31 teachers.  Some classes work in shifts.  
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There is a strong drive in the school mission and activities around sustainable 

development following a head teacher training on the topic in Greece. There is a cross-

curricular Sustainable Development Team.  

Also important in the school is language learning, English in particular, and the school is 

open to Europe and international cooperation. This year, they have become involved in a 

Comenius school partnership.  

The school has computers and ICT equipment, but they are often second-hand and are 

not sufficient.  Broadband access to the internet is problematic, and often very slow, but 

the school is working with the local authorities to try and solve the problem. The school 

recently received a new multimedia board as a result of participation in a new national 

project.  

eTwinning in the school 

eTwinning started in the school in 2008. The eTwinning programme was started by the 

English teacher, and two other English teachers become involved and began to run their 

own projects. The nature teacher became involved in the ecology project last year.  

The lead English teacher first heard about EU programmes when she was a trainee. She 

did some research online and found eTwinning where she registered and completed an 

introductory online course and she then joined a project. 

The school has been involved in nine projects with a variety of partners and on a range 

of topics, including: culture, friendship, countries in Europe, sharing spoken stories, 

sharing art and photos, Christmas and local areas.   

In 2010/2011, they participated in a project focused on ecology, in which partners from 

Malta, Spain and Romania exchanged ideas and knowledge about ecology. The school 

has run activities and open days on ecology, linked to eTwinning, with pupils taking films 

or photographs of activities and uploading them to the Twinspace for sharing. This 

project, which was run by the lead English teacher, was closed at the end of 2011 when 

a Comenius school partnership started that fully engaged her. She saw this as her focus 

for the next year. 

Another English teacher started a project in April 2011 around culture, with the hope of 

finding ways of using English in a real context. The partnership is with a school in the UK 

and pupils share information on cultural matters such as their family, hobbies, famous 

personalities and sports. They use tools like PowerPoint, photographs and emails. 

Initially, exchanges only took place during lesson time, but now some pupils are in direct 

contact from home. Teachers’ collaboration and interaction using English was also an 

important motivation for this project. 

Subject areas are mainly English, ICT and geography, but other areas of the curriculum 

are incorporated as well. The projects have been structured towards the different ages of 

children and their needs. 

The tools used in eTwinning projects include Skype and Messenger. It took some time to 

get used to the new Twinspace but they have adapted to it. They mainly use the forum, 

classroom and teachers’ room, and they upload and download films, photos and 

presentations. The teachers and pupils mostly use emails for direct contact. Facebook is 

used to communicate in the Comenius partnership. 

The school has been awarded eight national labels and one European Quality Label. 
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Pupils 

Pupils of all ages have been involved in projects. The current project includes pupils aged 

10 to 12. 

eTwinning is an opportunity to teach ICT and English, which are subjects children are 

discovering for the first time, in a fun and interesting way. In particular, pupils practise 

oral and listening skills in English, which they don’t often have an opportunity to do. 

They use aspects of the computer like email, websites, making and uploading films and 

photos and making presentations. Many of the older pupils are already highly skilled in 

ICT, but this gives a chance to practice and for others to catch up. 

eTwinning gives them information about Europe and other countries and breaks down 

cultural barriers as they make contact with pupils in other countries. The pupils talked 

about how they enjoy being in contact with people from abroad and finding out about 

their schools and lifestyles. 

Teachers felt that using the language helped pupils to get 

over the stress of speaking and listening in English, and 

increased confidence and communication skills. A part of 

this is having a real audience, rather than just supplying 

answers to the teacher. They also reported better 

average marks in English. 

Children enjoy the lessons and are more motivated to 

learn. They remember what they did in projects and what they learnt from it, as well as 

what they learnt about their friends in partner schools. They also talk about it with their 

parents. 

A selection of pupils involved in eTwinning projects was 

asked to rank their agreement with a range of outcome 

statements:  Figure 11 shows the results. Pupils’ 

motivation to continue lessons ranks highest, closely 

followed by the chance to be creative and learn about 

another culture. Language and ICT skills are not such a 

focus for these pupils, despite this being the main subject 

area.  

  

It is cool that we 

learn what a school 

in Malta looks like. 
(Pupil) 

We still correspond 

with those who we 

met two years ago 
by email. (Pupil) 
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Figure 11: Pupils’ learning and social outcomes from their involvement in 

eTwinning projects: mean ranking 1 - 10 

 

Teachers 

Three English teachers (including one trainee) and the nature teacher have been 

involved in the eTwinning programme. 

The teachers have never attended any eTwinning regional or national meetings, and they 

don’t know of any eTwinning ambassadors. Two of the English teachers took part in the 

National Support Service’s online eTwinning course, ‘How to participate in eTwinning 

projects’, and rated it very highly. 

They received small prizes for getting a European Quality Label which were given to 

children and were much appreciated: they would like to get more of these, and would 

appreciate some information leaflets on eTwinning. 

Teachers feel their methods of teaching English are now more active and interesting, and 

pupils are more motivated within their class. The use of ICT in English lessons is also 

new. 

The teachers reported professional development benefits, both in terms of their 

satisfaction and widening horizons, and because eTwinning contributes towards 

nominations for the next grade in a teacher’s professional career. The head teacher gives 

a small motivational bonus and annual reward to those participating. Teachers feel they 

are appreciated and supported by the head teacher, who often congratulates them, and 

mentions the projects to other teachers and at parent council meetings.  
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The lead English teacher, who initiated eTwinning, felt that a Comenius school 

partnership was the next natural step in her professional development – and it was only 

possible because of her experience of eTwinning. The other eTwinning English teacher is 

not looking for development opportunities, but gains satisfaction out of seeing the 

children enjoy the lessons. 

Teachers also talked about their improvement in ICT skills, and in English, particularly 

for those who are not English teachers. In the recent project on culture, the teacher 

benefited from sharing teaching methods with her partner and additional teaching 

materials and handouts. 

One teacher was able to participate in a two-week Socrates seminar in the UK thanks to 

eTwinning teacher contacts, discussions on forums and some personal emails. 

The whole school 

The previous and present projects are well known to 

other teachers in the school as they were presented at 

Teacher’s Council Meetings. The head teacher is well 

oriented and enthusiastic about the projects and provides 

both moral and financial support (albeit fairly small). The 

parents know about eTwinning from parents’ meetings, 

exhibitions, photos and films shows. The projects were 

presented to local authorities and they are visible within 

the school – on the webpage, on school displays and in 

meetings. 

Other benefits to the school are new methods for learning 

and teaching English, more active and interested pupils; 

new ideas for ecology activities within school classes and 

in after-school activities and the integration of ICT into lessons.  

The school is perceived as more active, modern and friendly as the European 

collaboration projects expand, making it more attractive to prospective parents. 

Enablers and obstacles to participation 

eTwinning has been successful in English lessons owing to the motivation and team 

working of the English teachers. In the last two projects, they have been able to include 

other subject teachers. The development of a Comenius partnership is seen as great 

progress for this school, but eTwinning is still highly valued by English teachers in 

particular. The support of the head teacher is certainly a factor in this. 

Teachers found the new Twinspace initially very difficult to use and navigate, with too 

many aspects and steps, but they have got better at using it.  

The main constraints and challenges are the lack of technology such as laptops and 

interactive whiteboards. This  lack of equipment and the slow speed of the internet are 

frustrating.  

Teachers also find it hard to fit eTwinning into the school schedule. 

  

We are here in a 

small and closed 

environment like in 

the countryside, 

these projects open 

pupils, teachers and 

parents, show others 

and teach tolerance 
(Teacher) 
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Poland 2: a lower secondary school 

Key findings 

Pupil participation 

 Pupils of all ages (13 -16) have participated in eTwinning projects 

 They are actively involved in projects and input into the planning processes 

 Pupils are responsible for the administration of the Twinspace and project webpage 

 They chat directly with partner schools and have established their own Facebook page 

Integration within the school curriculum 

 The eTwinners are language and biology teachers, so language is an important focus 

of projects but not the only one; projects include a range of subjects and topics 

relevant to the curriculum 

 However, most eTwinning activities take place after school as an extra-curricular 

activity 

Teacher professional development 

 Two of the three eTwinning teachers have benefited professionally: one is an 

Honorary Ambassador and both contribute to eTwinning meetings and workshops in 

Poland and abroad 

 Benefits also include job satisfaction and improved language and ICT skills 

Impact on teaching methodologies and pedagogy 

 Pupils enjoy a range of activities, which are more diverse and active than conventional 

lessons 

 There is more integration and increased use of ICT in eTwinning activities 

Collaboration within the school 

 The head teacher, other teachers and parents are kept informed of eTwinning 

activities 

Attitudes to international cooperation 

 The mission and planning of the school reflect a commitment to international 

collaboration projects 

 The school has been involved in eTwinning since 2005, and has new projects every 

year 

 The school has also taken part in a number of other international projects such as 

Comenius partnerships and Youth in Action 

Status and recognition 

 One of the eTwinners is an Ambassador and another an Honorary Ambassador for 

eTwinning in Poland 

 Teachers receive a small annual bonus from the head teacher for eTwinning work 

 The status of the school is improving because of its participation in a wide range of 

projects, which is well communicated to the outside world 
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Context 

The Polish National ICT programme encourages teachers to integrate ICT into their usual 

lessons. There is also an e-platform called Future Academy, which contains subject-

based materials for teachers to use with their pupils. 

The small town, with less than 14,000 citizens, is located in central Poland. It is rural in 

character and many people commute to work in the nearest big cities. There is high 

unemployment in the area.  

About the school 

This is a ‘gimnazjum’ school, catering for children aged 13 to 16 years old. The school 

has 360 pupils with 12 classes and 26 teachers.  

The school is popular and can select higher achieving primary school graduates. The 

background of pupils is very varied in terms of socio-economic status and location.  

Part of the school’s positive image comes from its participation in a number of 

programmes and projects, including ICT national projects, European programmes such 

as Comenius and Youth in Action and other international cooperation projects. The 

school has received recognition and awards for such projects. 

An international and European outlook are an important part of the school’s mission. 

Languages, ICT and international cooperation are embedded in the school strategy and 

annual planning. 

In the school year 2011/2012, the school hosted volunteers from Brazil, China, Slovakia 

and Portugal, and held intercultural activities in every class. For the first time in many 

years, the school was not participating in a Comenius partnership in 2011-2012, as their 

application was not successful. 

ICT plays a very important role and the school aligns with the Polish National ICT 

programme goals: teachers are encouraged to use ICT during their subject lessons and 

report to the head teacher; they also use the eLearning platform with their pupils. There 

is wireless internet throughout the building. Teachers are provided with laptops and 

there are enough computers in classrooms for one per pupil. There is a multimedia 

centre in the library, a computer in the teachers’ room and interactive whiteboards in 

most of the subject classrooms. Computers and software are being modernised and 

bought in systematically as a result of national initiatives. 

eTwinning in the school 

Since eTwinning started in the school in 2005, there have been 18 projects, covering 

pupils of all grades. eTwinning is seen as part of a whole school strategy towards ICT, 

languages and international exchange. One of the first European projects in the school 

was an eTwinning project, after which the two schools involved became twin schools and 

became involved in the Youth in Action Programme; they still cooperate. 

The role and expectations of eTwinning are seen as: improving language and ICT skills, 

improving methods of teaching, motivating pupils to more active participation and 

developing a more open attitude to other cultures and people. The projects built longer-

term international relationships and cooperation with partner schools has extended 

beyond the life of the project in many cases. They have completed six projects with one 

partner in the Czech Republic, for example. 
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Topics covered in projects include friendship, holidays, the news, the internet, the 

environment, nature, food, schools, culture and traditions. Most projects are cross-

curricular and eTwinning teachers choose topics and activities that suit the needs of their 

pupils. All eTwinning teachers are language teachers as well as teaching other subjects 

such as nature. 

One project, which ran from 2010 to 2011, was focussed on the study of birds and 

activities included exchanging general information on birds via the internet (through 

blogs/emails), production of a photo album and multimedia presentation on birds, 

building bird tables and nest boxes and exchanging photos and films of them with their 

partners. The project covered areas of ICT, English, biology, art and Polish. It was 

awarded a National and European Quality Label and got third prize in an eTwinning 

festival in Poland. Parents also got involved in some of the activities.  

In total three projects (involving two teachers) were awarded European Quality Labels. 

Two new projects were started in the school year 2011/2012, on healthy food and on 

cultural exchange. The aim of the cultural exchange project is to share information about 

countries and schools, look at similarities and differences and get to know each other 

using English. Activities in the project take place every week for those pupils who are 

interested, and pupils are also able to chat to partners at home. Pupils have presented 

themselves with their photos, exchanged films about their countries, maintained a blog 

about school events and pupils’ interests and held group chats at fixed times. The 

Twinspace is used a lot in this project.  

Pupils 

Pupils are very active in the projects. In the recent project  on cultural exchange, the 

teachers made an action plan and displayed it on the Twinspace for pupils to add to and 

comment on. The Twinspace for this project is managed by two of the pupils in the class, 

who also administer the school’s webpage for the project. The pupils have their own 

ideas for the project, for example trying to start a video blog. They also created their 

own Facebook group for the pupils in the project. 

Pupils have the opportunity to chat directly, in real time, with project partners, through 

the website. 

Pupils remember what they did in projects and what activities are ongoing. They can talk 

about other countries and their partners’ schools. Pupils enjoy meeting their peers from 

other countries. 

Benefits experienced by pupils in the nature project, 

focussed on birds, include better knowledge in subjects 

studied in eTwinning. They felt that their English 

communication skills had improved, but so had their 

vocabulary in topics such as science: they came across 

words like ‘biology’ and ‘environment’ which they might 

not otherwise have known. Pupils enjoyed learning about 

and practising ICT and had gained knowledge of new 

internet and learning platforms; they had improved skills 

in creating websites, attaching files, making and editing 

films and photos and making presentations.  

I built boxes and 

made observations 

and photos, they 

were better in 

English and naming 

birds – we worked 
together. (Pupil) 



 
 
 
 

 

November 2012 82 

 

Other outcomes of eTwinning mentioned by pupils included an increased openness to 

other cultures, more motivation to learn and better relationships with their peers within 

the school. Their confidence was increased through 

presentations to public and they felt their team work 

and communication skills improved. They enjoyed the 

projects and were happy to spend extra time being 

involved in activities.  

The pupils mentioned the problems they have had 

logging in to the Twinspace, but overall they found it 

useable and were happy to be able to upload films and 

photos. Teachers suggested that pupils might benefit 

from online courses directed at them – helping them to 

participate in eTwinning and use the Twinspace more effectively. 

A selection of pupils involved in eTwinning projects was asked to rank their agreement 

with a range of outcome statements: Figure 12 shows the results. Overall, the pupils had 

positive experiences with eTwinning on nearly all aspects. They all wanted to keep doing 

projects and generally had increased their knowledge of language and culture. 

Figure 12: Pupils’ learning and social outcomes from their involvement in 

eTwinning projects: mean ranking 1 - 10 

 

Teachers 

Three teachers have been involved in eTwinning projects. The first project was initiated 

by the Polish and German teacher in 2005, who became an eTwinning Ambassador for 

the region. The second teacher to get involved was the biology and English teacher, and 

she became an Honorary Ambassador. In 2011/2012, another English teacher started a 

project for the first time. Other teachers have been in a Comenius school partnership 

and have used the eTwinning portal to find partners.  

1

2

3

4

5

6

7

8

9

10

I want to
keep doing
eTwinning

projects

I have learnt
or improved

a foreign
language

because of
eTwinning

I have learnt
a lot about

another
culture

I hope I will
stay friends

with
eTwinning
partners
after we
finish the
project

I get on
better with
my teacher
because of
eTwinning

I get to think
of new ideas

and be
creative in
eTwinning

I look
forward to
coming to

school
because of
eTwinning

I teach my
family about

our
eTwinning

partner
countries

I work
better in a
group than
before, and

help my
classmates if

they have
difficulties.

I have got
better at
using the
computer
because of
eTwinning

Our children leave school 

with experience of being 

open to the others, to 

the world, they can 
communicate (Teacher) 
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The Polish and German teacher does not feel she needs to develop her teaching career 

any further as she’s on the highest professional level, but she enjoys benefits that come 

with being an Ambassador. As such, she now spreads knowledge and information about 

eTwinning in the region, but she is no longer engaged in any projects herself. She’s still 

active with other European projects such as Youth in Action Polish-German project. 

The biology and English teacher feels that eTwinning has given her more professional 

development opportunities than she expected. She is motivated by improving learning 

for her pupils – and pupils in turn mention that they enjoyed her lessons. She attended 

subject workshops for eTwinning teachers which were very useful in pointing her to 

teaching resources and how to use them in the classroom, as well as more general 

classroom and teaching methodologies. She has subsequently attended European 

workshops in Austria and Slovenia and is now organising her own training seminars on 

ICT tools in biology and on eTwinning programmes. She was recently given the title of 

an Honorary Ambassador of eTwinning. 

The eTwinning teachers are supported by the head teacher and get small annual 

bonuses for participation in projects. The teachers are also able to attend regional and 

national eTwinning meetings and some professional training – which is a privilege in the 

school because of the necessity of finding cover teachers. 

Impact on learning and teaching methods includes an increase in the use of ICT during 

subject lessons, aided by the purchase of interactive whiteboards. Activities are more 

diverse and engaging, and include pupil presentations, film/computer editing, use of a 

Moodle platform and of online portals during lessons. Teachers enjoy the higher levels of 

pupils’ interest and motivation. 

Teachers also talked about improving their skills in ICT and English. 

The whole school 

eTwinning and the eTwinning projects are well known in the school among teachers, 

pupils and parents. There are a number of school events, exhibitions, teachers’ council 

and parents’ meetings, website notices and a newsletter in which eTwinning activities 

are shared. They have also been discussed at a local government meeting and the 

mayor of the town is aware of the activities.  

The head teacher is kept up-to-date with eTwinning activities and provides a small 

bonus/incentive to participating teachers. The history of collaborative projects at the 

school and the integration of European projects into the school’s mission and planning 

shows there is a whole school dedication to this kind of work. 

The school is seen as active, modern and friendly, and the prestige of the school is 

growing as a result. Projects that have received awards also raise the school’s status. 

ICT equipment and use is important to the school; purchase of interactive whiteboards 

came about after the eTwinning teacher was introduced to them in an eTwinning 

workshop and told the school’s head teacher. 

Teachers in the school choose the activities in which they engage and those who are not 

participating in eTwinning are often involved in other projects. The school supports this 

as an important tool in teacher professional development. The head teacher states that 

they are open to all types of initiatives and new ideas: the only problems arise when 
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there is a need for financial input and sometimes they have to work harder to find a 

solution for this. 

Enablers and obstacles to participation 

The schools openness to international collaborative projects has provided an enabling 

environment for these projects.  The teachers’ attendance in workshops and meetings 

has had an obvious impact both on them and their teaching methods, and the ways in 

which projects have been carried out.  The strong partnerships developed with schools 

abroad helped push projects forward. 

The main constraint for teachers was the amount of 

time they had to commit to eTwinning projects. 

Activities are often conducted out of lesson time and 

it can be difficult to find a convenient time for pupils 

out of school. Activities eat into teachers’ personal 

time and time with their families and the financial 

incentive is too low to compensate. 

However, because teachers involved are able to run 

their own projects, according to the interests and 

needs of their pupils, they are motivated to carry on.  It may be a barrier to others 

getting involved, however.  

Teachers mentioned that access to small amounts of funding, to buy things like cameras 

and toners, would help the projects run more smoothly.  They also suggested monetary 

awards for successful projects. 

 

 

  

We can realise any project 

and with every partner, 

but it results from many 

years of experience. 
(Head teacher) 
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Poland 3: a primary school 

Key findings 

Pupil participation 

 Pupils participate in eTwinning on a voluntary basis as an after school activity 

 Most of the activities involve sharing photos and emails about themselves and things 

they have done 

Integration within the school curriculum 

 eTwinning activities are extra-curricular and after school, but aspects of some projects 

have been incorporated into lessons 

 The strongest curriculum links are with English and ICT 

Teacher professional development 

 Two teachers are involved, one is the school librarian 

 The teachers are not driven to develop their careers further, but gain satisfaction from 

new ways of interacting with the children 

 They have developed their English and ICT skills 

Impact on teaching methodologies and pedagogy 

 eTwinning brings new and innovative ways of working with the children 

 The first time either teacher used ICT in teaching was during a project 

 There is little wider impact on teaching practice or the school 

Collaboration within the school 

 The teachers, head teacher and parents are kept informed of activities 

 There is little interest in getting involved amongst the other teachers  

Attitudes to international cooperation 

 Currently, there are no other international collaboration projects, and there is little 

motivation in the school to expand the eTwinning activities 

 International cooperation is perceived by the some people in the school as the role of 

the English teachers, who are too busy to take on extra responsibilities 

Status and recognition 

 Teachers receive a small, twice-yearly bonus from the head teacher 

 Parents are aware of projects, but there is no evidence of others outside school being 

informed or engaged 

Context 

The school is in a small city situated near the Czech and Slovak border.  

About the school 

This primary school is located on a housing estate, and is a large school by Polish 

standards, with 600 pupils. The school caters for levels 1 to 6 (6 and 7 years old to 12 

years old) and there are 55 teachers in the school. Some classes work in shifts.  
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The school does not have any international projects and does not take part in any other 

European programmes apart from eTwinning, but it is involved in some national 

education programmes. There are no special policies or plans related to ICT, foreign 

languages or international exchange.  

The school has two computer classrooms with ten computers in each (established with 

support from the European Social Fund), which are used for ICT lessons and additional 

after-school classes. Five computers are located in the school’s library with free internet 

access for pupils to use in their spare time. There are interactive whiteboards but these 

are not well-used. 

eTwinning in the school 

eTwinning began in the school in 2009 after the librarian read about it in an education 

magazine. She worked with the grade 1-3 teacher to set up a project and they have 

worked together on eTwinning activities since. At first, they wanted to find out what 

eTwinning projects were about, so they joined other projects. The first project was about 

postcards and children introduced themselves by sending emails, photos and postcards. 

As the children were enjoying the project, they decided to continue with eTwinning and 

started to initiate their own projects. 

They have been involved in a total of 16 projects and have achieved seven National 

Quality Labels and three European Quality Labels. Recent projects include: 

 Project 1: has been running since 2010 and is about creating a dictionary in 

English and native languages using pictures; it has 17 partners;  

 Project 2: has been running since 2009 and is about sharing cultural events and 

school activities through photos; there are 90 partners from across Europe. 

Project 1 originated in this school but ended in 2012 as the coordinator felt they had 

achieved all that they had planned. Their involvement in project 2 has also declined as 

the teacher has changed classes and is working with children who are too young to 

engage with it. She is also now too busy to start a new project. Both teachers recently 

joined a very large project, which did involve some of the younger children as well. 

The librarian had an idea for a new project about castles, which she set up in February 

2012 and on which she continues to work on her own within the school. There 12 

participating schools from five countries: Turkey, Cyprus, Poland, England and Romania. 

eTwinning is run as an extra-curricular activity, but aspects of some projects have been 

incorporated into lessons. The main areas covered are English and ICT (both subjects 

are part of the curriculum in grades 1-3). The teachers have thought about expanding 

projects or finding ways to exchange with partners, but they found this difficult for very 

young children and with little support. 

Pupils 

Pupils involved in the greatest number of projects were members of the eTwinning 

teacher’s classes, grades 1-3, aged 7-10. However, the most recent project was initiated 

by the librarian, who put an announcement on the school notice board for pupils who 

were interested in getting involved. There are now ten girls participating from 6th grade, 

and they meet in the library in a fairly informal setting. 
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Children remembered what they did in the projects and the new words they learnt in 

English. They enjoyed talking about their colleagues from other countries and what 

happened in the project. They were also very positive about their teacher. 

Pupils liked the projects and additional classes because they were fun and they enjoyed 

meeting pupils from other countries. Pupils talked about the range of activities, such as 

drawing pictures, taking photos, sending emails, watching films, working with computers 

and practising English. It was the first contact with English and ICT learning for most of 

the pupils and it was a fun introduction. 

Activities in the most recent project include working as a group on presentations and 

reviewing other partners’ presentations. However, there are some challenges finding 

times to meet so meetings are few and far between. 

Teachers 

The librarian and one teacher have led eTwinning projects from the beginning.  

The biggest reward for these eTwinners is the satisfaction they get from seeing the 

enjoyment of the pupils. They are both certified teachers (the highest level teaching 

qualification in Poland), so their eTwinning project work has no impact on their formal 

professional development.  

eTwinning takes place as an extra-curricular activity and teachers run additional classes, 

which are not paid. The teachers do receive a reward from the head teacher, which is a 

small bonus and some recognition of the work they are doing. 

The eTwinning teachers are motivated by the value they see in opening up to others and 

seeing other cultures – particularly as the city is small and a long way from bigger cities. 

They did not have high expectations, but they enjoy the contacts with other teachers 

and exposure to new methods and media to use with children. It was the first time these 

teachers had used a computer in a teaching context, using email, watching films and 

photos on the computer together. The teachers feel they have improved their ICT and 

English skills, but they still have a long way to go in these areas.  

The head teacher encourages the eTwinners but does not see a potential for such 

international work: she feels it needs active and interested English teachers to be 

involved, but English teachers are already stretched in school hours and have a lot of 

after-school commitments (often teaching private English lessons). The eTwinning 

teachers were not looking to expand into other European programmes, which they saw 

as complicated and bureaucratic. 

The teachers have not attended many eTwinning regional or national meetings. They 

would like to participate in more meetings, but they have not been able to take the time 

off.  

The teachers also said they would appreciate online courses and workshops, but haven’t 

found anything suitable yet. They participated in a course at the beginning, which was 

very useful. 

They have found some challenges with the new Twinspace, which they find harder to use 

than the old one, and they have limited computer equipment, for example, microphones 

to use with Skype. 
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The whole school 

Only two teachers are involved in eTwinning, the others do not seem interested in 

participating. They share information about the projects during teachers’ council 

meetings, parents’ meetings, through corridor displays and on school’s website and the 

head teacher is kept well-informed. The parents, who had to approve their child’s 

attendance in additional classes, were told the projects’ goals, methods and planned 

content, and have been kept up-to-date on progress and activities. 

There has been little notable impact on the school as a whole, only on the individual 

teachers and pupils who have been actively involved in the projects. 

Enablers and obstacles to participation 

The two eTwinning teachers are the only reason eTwinning was started and maintained 

in this school. It depends on their extra time and commitment, with little remuneration.  

There is, overall, not much support for eTwinning projects in the school and there are no 

other international cooperation initiatives.  

One of the teachers has now changed classes and is becoming too busy to be fully 

engaged with eTwinning, perhaps as a result of the lack of support she gets from the 

school management and other teachers. Another possible reason for the lack of 

engagement at school level is the shortage of time and low level of interest from English 

teachers, who are seen as the obvious leaders for these kinds of projects. 
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Romania 1: a combined primary and secondary school 

Key findings 

Pupil participation 

 Pupils between 8-12 years old are engaged in the project 

 They have some autonomy in choosing research topics  

 Pupils work independently or in small groups on projects and tasks 

Integration within the school curriculum 

 eTwinning covers various subject areas. In this cross-curricular approach some of the 

activities are integrated into the lesson time while others take place after school.  

  ICT teaching is embedded in project work 

Teacher professional development 

 None of the teachers has attended any training on eTwinning 

 Teachers report benefits to their project management and ICT skills and cultural 

learning 

 There are some challenges around understanding ICT and how to integrate it into 

lessons 

Impact on teaching methodologies and pedagogy 

 Relationships between teachers and pupils are more equal in project work 

 eTwinning projects encourage independent learning and pupil-driven work 

Collaboration within the school 

 The school director is the coordinator and driver of the eTwinning activities Three 

other teachers are involved in eTwinning activities and there is an eTwinning panel 

Attitudes to international cooperation 

 The director is very enthusiastic about international collaboration 

 eTwinning projects have been successful and have led to the initiation of new projects 

Status and recognition 

 Parents and school managers recognise eTwinning as a positive influence 

 There is no official recognition or status for teachers conducting eTwinning activities 

Context 

In 2011, a national accreditation process started, and an international accreditation 

procedure has been launched for secondary education.  

About the school 

The school is a private school located in Bucharest, the capital and largest city in 

Romania, located in the south east of the country. The school is supported by The 

Foundation for Alternative Education Methods. 

The school has about 140 pupils and 17 teachers at primary and secondary levels.  The 

school follows the national curriculum and has a wide range of extra-curricular and non-
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formal activities and specialised topics, which are largely based on a British curriculum 

model.  

There is an IT lab in the school, every pupil has a laptop and there is internet access 

throughout the school.  The school is equipped with modern technology including video 

projectors and interactive screens. ICT is integrated into teaching through project-based 

activities. 

European projects are supported by policies and plans, and the school engages in 

various collaborative and international activities, including an American programme of 

socio-economic education and an annual programme relating to animals organised by a 

German foundation for educating pupils. 

eTwinning in the school 

The school’s director is the coordinator of the e-

Twinning projects, and she has initiated all projects 

and supported the whole school, including parents, 

to achieve a concrete plan in eTwinning.  She 

became interested in eTwinning before it was 

introduced in Romania, aiming to bring a novel 

experience to pupils.  Three teachers are engaged 

in eTwinning work. 

There have been five projects since 2009, of which 

four are currently active: 

 Project 1: partnership with a school in Italy 

since 2010, based on the theme of film, and 

looking at travel and mobility toward 

different horizons  

 Project 2: partnership since September 2011 with schools in Italy and the UK, 

based on cultural and language exchange between the schools 

 Project 3: partnership between schools in Greece, Bulgaria and Poland, running 

since early 2011 and based on cultural exchange and promoting mutual 

understanding 

 Project 4: a project started in June 2011 with 12 partners across Europe, focused 

on the history and manufacture of chocolate 

Activities include creating and sharing PowerPoint presentations, research, writing 

letters, making posters, sending photos and email exchange. Activities are tailored to the 

age of the pupils. 

eTwinning projects cover various subject areas such as art, music, citizenship, history of 

culture,  ICT and natural sciences. There is a cross-curricular approach, with some of the 

activities integrated into the lesson time while others are after school.  

The positive experience with previous projects led to the new project that started last 

September; the enthusiasm of pupils to continue participating was a strong motivator for 

this. 

Pupils 

Pupils engaged in eTwinning are aged between 8 and 12 years old. Some are registered 

on the Twinspace site and upload information to it.  

By creating significant 

learning experiences in 

these projects, which fall 

out of routine, we aim to 

develop 21st century skills 

and to prepare pupils to 

cope with real life 

challenges and use 

technology to their 

advantage. (Director) 
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In eTwinning projects, pupils choose their own topics for research projects and they 

engage in independent research using the internet.  They often work together in groups 

on projects and plan and manage activities to develop or complete a project.  They 

review and revise their own work and often present work to the rest of the class. 

Activities include: 

 presentations 

 individual research 

 email and forum communication with partners 

 creation of concept maps 

 role play 

 project work in groups 

The focus for eTwinning is on identifying how computers and the internet can be 

integrated into learning through research, communication and collaboration.  These 

methods allow basic skills, such as maths and literacy, to 

be taught alongside softer skills of self-expression, 

confidence, team work and independence.  

Activities are based around group work and ICT 

integration, allowing pupils to express themselves and 

learn more about their own identity as well as the 

culture of their partners.  The impact of eTwinning on 

school activities carried out with pupils may be analysed 

with reference to the frequency with which electronic 

resources are used in eTwinning projects.  

This way of working has resulted in pupils developing problem-solving skills and effective 

management of their own learning, as well as critical and creative thinking skills.  The 

group work elements lead pupils to develop communication skills and learn from each 

other, particularly in language skills. Pupils are more motivated to learn and are 

developing the ability to transfer and apply knowledge in practice. 

Teachers, pupils and parents recognise eTwinning as an important aid to learning, with 

strong social and cultural impacts. There is a belief amongst teachers that pupils will 

become more tolerant and open to people from other countries by reflecting on their 

similarities.  

A selection of pupils was asked to rank their agreement with statements about their 

eTwinning experience: Figure 13 presents the results.  This demonstrates that, from the 

pupils’ perspective, language learning is the most important outcome, but creativity and 

group work have also been strong benefits.  Pupils’ desire to keep doing eTwinning 

projects reflects their enjoyment of the work. 

  

In these projects, the  

teacher/ pupil 

relationship is very 

open and close, 
interactive. (Parent) 
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Figure 13: Pupils’ learning and social outcomes from their involvement in 

eTwinning projects: mean ranking 1 - 10 

 

Teachers 

Teachers’ initial expectations of eTwinning were based on pupils’ improvement in English 

language and ICT, and improving pupils’ ability to conduct independent research. It was 

also hoped, particularly by the school director, that teachers’ skills in project 

management would be developed. One of the non-eTwinning teachers identified her lack 

of skills in project management as a reason for not getting involved. 

The director leads eTwinning work, but three teachers are engaged in implementing 

projects and there is a special panel for eTwinning.  eTwinning teachers hope to share 

their experiences and expand the group currently developing and implementing projects. 

Teachers reported that they worked in partnership with their pupils on eTwinning 

projects and that pupils were more active and teachers fully engaged in what their pupils 

are doing. They get support within the school and they share their work with other 

teachers.  

The school is aware of the National Support Services (NSS) and one teacher reported 

contacting them for technical help.  In general, though, there is little communication 

between the school and the NSS and there has been no attendance of eTwinning events.   

Teachers identified their lack of ICT skills as a challenge and found that there was no 

immediate training available.  Many teachers commented on the difficulty of 

understanding how technology could be integrated into lessons. Teachers said that the 

eTwinning portal, desktop and Twinspace were fairly easy to use and had improved in 

the last few years – they are now much more structured.    

Teachers benefit from job satisfaction and experience, and use of technology has 

enhanced their teaching practice.  New projects and collaboration with European 

colleagues present important opportunities for sharing and learning. Teachers also 
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benefit from improved understanding of foreign cultures and stronger cross-cultural 

communication skills. 

Innovative, pupil-centred teaching methods are used for eTwinning projects, including 

aspects like collaborative learning and project-based learning. Teachers take a more 

active role in identifying individual pupils’ work and encouraging their personal 

development. 

There is participation in professional development opportunities related to the 

management of school facilities and technological resources. Teachers do not receive any 

material advancement from being involved in eTwinning projects.  

The whole school 

As the school director is the driver of eTwinning, benefits are evident across the school.  

eTwinning adds an important element to standard curriculum work. 

Teachers declared that eTwinning is a positive influence on the teaching and learning:  it 

encourages reconsideration of the goals and objectives of teacher development, 

improves teacher competence and maximises relations between school and community.  

Enablers and obstacles to participation 

The school director drives the projects and supports the teachers who implement them.  

There are benefits to the teachers, which maintains their motivation. There is adequate 

ICT in the school; however, teachers stated that the lack of training for the integration of 

ICT is a key challenge. 
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Romania 2: a secondary vocational school 

Key findings 

Pupil participation 

 Pupils participating in the joint eTwinning and Comenius school partnership worked in 

school teams with pupils within their school and the partner schools 

 Pupils found lessons more flexible and open, and felt there was improved interaction 

with their teacher 

Integration within the school curriculum 

 The project incorporated ICT and language learning in activities integrated into 

curriculum-based lessons 

 The projects were cross-curricular and incorporated art, design and technology, 

economics, environmental education, mathematics / geometry and sciences 

Teacher professional development 

 No formal professional development opportunities were taken up, but teachers  

reported increased knowledge of other cultures and education systems 

Impact on teaching methodologies and pedagogy 

 Teachers felt they used more open and creative teaching methods in eTwinning 

projects 

Collaboration within the school 

 There is already a strong culture of collaboration in the school 

 Non-eTwinning teachers were kept informed about, and were interested in, the 

projects 

Attitudes to international cooperation 

 European cooperation is embedded into the mission of the school, and the school is 

involved in a number of ongoing European activities 

Status and recognition 

 There is no official recognition or award scheme for teachers involved in eTwinning 

 There is a belief that involvement in these kinds of projects adds value to the school 

and gives it a special status in a competitive educational environment 

 

Context 

The school is a vocational high school in the North West of Romania. The city is an 

intersection of the important roads, railways and other transport.  The area has a rich 

tradition in technical education. 

About the school 

The high school annually educates 1,000 pupils, between 10 and 18 years old. There are 

70 teachers who train them at high school and post-high school level during day and 

evening classes.  The teaching staff comprise of professors, engineers, economists and 

foremen-instructors. In terms of ICT equipment, the school has just over 50 computers 

connected to the internet, so pupils have to share equipment in the IT labs. 
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The school’s mission is to “provide real opportunities for all graduates of personal and 

professional development, opportunities for adaptation and integration in a society that 

wants to belong to the great European family.” The head teacher is very dedicated to 

European projects and there are a number of ongoing European collaboration activities.  

eTwinning in the school 

eTwinning in the school began as preliminary to a Comenius school partnership  with 

partners in Germany, Spain, Turkey and Italy. The partners found each other through 

eTwinning and started the application.   

The eTwinning portal was used to share information on the project. Expectations for the 

project were related to European openness.  Though the project has ended the head 

teacher expressed interest in engaging in eTwinning again in the future. 

eTwinning allowed incorporation of ICT in teaching and learning, and language learning 

was also a key learning goal. 

The project was cross-curricular, incorporating ICT, and also covering areas of art, 

design and technology, economics, environmental education, mathematics / geometry 

and sciences.  Teachers were interested in incorporating eTwinning in extra-curricular 

activities, but that did not happen during the last project.  The project was focussed on 

practical knowledge, with tasks on building design: interior design, exterior design, 

construction, social life of the school, architecture. The school saw the possibilities 

around working in a virtual space to aid understanding, as it became possible to view 

and manage objects in different ways.   

The Twinspace was used to record activity and share outputs, and provided new ways to 

interact and use different tools effectively. Teachers also found other opportunities for 

mobilisation projects through the eTwinning portal. 

Pupils 

Groups of pupils, aged 14-17 years old, developed architectural plans for the partner 

school: furniture design, interior design, energy plan, modernisation plan, new 

organisational structures. They worked with their own school colleagues and colleagues 

in the partner schools.  They were responsible for organising their work in groups, and 

became more active in their learning.  Pupils were able to reflect on how their schools 

were perceived from an international perspective, 

and to communicate effectively to build successful 

cross-cultural relationships.  Teachers, pupils and 

parents talked about the advantage of making 

friends from another country. They were able to 

exercise creativity through the work and get involved 

in debate and open discussion.   

The pupils enjoyed the lessons and eTwinning gave 

them a more open attitude to lessons. Teachers said 

it was easier to judge the enthusiasm and potential 

of individual pupils than in traditional lessons. 

An important learning objective was the development of ICT skills that pupils could apply 

in later life, but the limited amount of computer equipment could be a challenge to this 

at times. 

Our expectations were 

initially: to make friends, 

acquire new knowledge 

about other countries, 

traditions and cultures, 

and to change negative 

thinking about Romania. 

(Pupil) 
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Teachers 

Teaching methods in eTwinning allowed the incorporation of more use of ICT-based tools 

into traditional subjects.  It also allowed a clearer focus on pupil achievements (the 

learner-centred approach).  

Teachers found that they could be more flexible in organising eTwinning activities, 

including in the selection of learning objectives, themes and sub topics.  They used more 

active and creative teaching methods, and teachers and pupils felt that they could 

interact more easily and positively.  However, one teacher stated that the learning 

activities in the project were too simple and did not lead to a thorough study of the 

concepts because they have to meet the learning 

needs of all partners.  

Teachers’ expectations included an increase in their 

knowledge of other cultures and an insight into 

different formal educational systems.  

Most teachers’ preparation for eTwinning work is 

conducted at home, including the design of the 

project. Teachers’ time in the school is already 

stretched, and carrying out projects is an additional 

responsibility.   

The school has not had any contact with the National 

Support Services and has not attended any eTwinning 

events or achieved Quality Labels. 

The whole school 

The head teacher was not a part of the project, but he knew a lot about eTwinning 

activities. There is strong collaboration among teachers, the management and technical 

department. Non-eTwinning teachers are kept well informed about project work.  Four 

teachers were engaged in eTwinning projects.  

eTwinning has provided a pathway to increasing 

openness to European cooperation.  The head 

teacher considers that the project gave the 

school a special status, a distinction in a 

competitive educational environment. He has 

already submitted an application for a new 

Comenius school partnership.  

Parents were positive about the project and it 

increased their involvement in school activities.  

Enablers and obstacles to participation 

An important enabler was the motivation of those 

teachers who were willing to make time in their 

busy schedule. eTwinning was part of a Comenius school partnership, and the eTwinning 

platform was very important for partners in terms of keeping in touch. 

Other challenges commonly faced by teachers include lack of knowledge about 

computers, lack of feedback and frequent changes in the curriculum.   

When you have the 

chance to keep your 

work in a virtual space 

and to make available to 

other schools in the 

European community, 

the work takes a 

different value. 

eTwinning was above my 
expectations. (Teacher) 

The potential of such 

projects is enormous when 

we talk about collaboration 

and team work, exchange of 

ideas, learning by doing, 

group products etc., all 

these being practiced 

through participation in the 
project. (Teacher) 
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There is little equipment in the school, and for non-ICT teachers, getting access to 

computers to prepare work can be difficult; access to computer labs for lessons can also 

be a problem where there is high demand. 
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Romania 3: a secondary vocational school 

Key findings 

Pupil participation 

 Around 100 pupils aged 14-18 years old participate in eTwinning  

 Pupils have autonomy over the focus of projects and guide their own learning 

processes 

 Pupils feel that they are consulted by their teacher on project decisions 

Integration within the school curriculum 

 ICT is integrated into all projects 

 Choice of subjects is determined by the curriculum and there is a cross-curricular 

approach, which covers foreign languages, science, geography and European studies 

Teacher professional development 

 Teachers report improved foreign language and ICT skills, better understanding of 

other cultures and European perspective 

 A lack of training was noted but there was little motivation to attend NSS trainings 

because they don’t reward teaching credits 

 Teachers expressed a need for an online sharing space exclusively for teachers 

Impact on teaching methodologies and pedagogy 

 There is little reported impact on teaching attitudes and methods per se, but ICT is 

now integrated into the learning process 

 Teachers involved in eTwinning enjoy the less formal approach to learning that is 

embedded in these projects 

Collaboration within the school 

 The head teacher is not a member of eTwinning, but is very enthusiastic and 

supportive of the activities 

 Two teachers are involved in eTwinning, others are not interested in getting involved 

 The head teacher makes strenuous efforts to promote eTwinning to parents and the 

local community through the media and the local mayor 

Attitudes to international cooperation 

 The school has a strong interest in European collaboration and currently holds the 

national title of ‘European school’ 

 Pupils take part in various activities, including Comenius school partnerships, 

Grundtvig and Youth in Action projects 

Status and recognition  

 Participation in eTwinning projects can contribute towards the merit scheme for 

teachers 

 Other European projects, particularly those which include advantages such as travel, 

hold a higher status among the teachers 
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Context 

The school is situated in a city in eastern Romania. The area is poor: industry in the city 

is declining and there is a high rate of unemployment, surrounding rural areas are 

underdeveloped.  

About the school 

This is a vocational school with a focus on economics.  It has 942 pupils, 32 classes and 

60 teachers. Pupils are from poor families, many with parents working abroad. 

The school has a newly-renovated building, consisting of new classrooms and equipment, 

including four computer labs. Within classes, 

computers have to be shared between pupils. 

Teachers have strong administrative and 

technical support on ICT.  

The school has a strong drive towards European 

activities: they are a pioneer in the development 

of European projects in their city and have 

achieved the national status of European 

School. Their mission is the creation of 

European citizens, able to adapt to the labour 

market. They are involved in a number of Comenius partnerships as well Grundtvig and 

Youth in Action. Pupils have had opportunities to travel abroad. To mark the European 

Year for combating poverty, the school held a series of activities within the community to 

raise awareness of the importance of educating children.  

eTwinning in the school 

There are two eTwinning teachers at the school. There have been a number of projects, 

including: 

 Project 1: pupils profiling ICT tools for their teachers, between schools in Greece, 

Hungary, Belgium, Iceland and Spain, since 2009 

 Project 2: a scientific project on water, between schools in UK, Denmark, Estonia, 

Sweden, from 2010-2011 (received a Quality Label from the Romanian NSS) 

 Project 3: celebrating international days, between a numbers of partners, 

including others in Romania  

 Project 5: looks at animal rights, between 

schools in Poland, Turkey, Czech Republic 

and Spain, 2010-2011 

 Project 6: a new project, looking at different 

inventions in history, with 12 partners since 

January 2012 

Activities include research and gathering 

information, photos or videos, drawings, poems and 

role plays. There is a cross-curricular approach to 

all projects; subject areas covered include 

European Studies, foreign languages, sciences, 

geography, ICT and technology. ICT was the initial 

drive when developing the ideas for projects, but 

there is an increasing focus on foreign language communication skills. ICT tools in 

projects include audio conference, chat, email, forums, MP3, PowerPoint presentations, 

eTwinning helped us to 

become European school. 

Being a poor area, we 

have not had a chance to 

get out abroad. This 

opportunity can be 

created only through 

these projects. (Head 

teacher) 

We have much more 

knowledge about European 

projects. Now we want to 

make these projects become 
Comenius mobilities (Teacher) 
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video, pictures and drawings, video conference, communities, virtual classes and web 

publishing. 

Teachers had hoped to communicate effectively between partner schools on the 

Twinspace, but this was not accomplished and they are still not using it. Facebook is 

mostly used for social networking and communication. 

Pupils 

About 100 pupils aged 14-18 years old are engaged in eTwinning at the school. Teachers 

develop a topic depending on their subject area 

and the age of the pupils. Pupils are not involved in 

top-level decision making, but have some choice in 

the area on which to focus in their projects. They 

are responsible for researching material, organising 

content and presenting their findings. Pupils can 

apply existing knowledge to generate new ideas, 

create original products and explore new 

possibilities, allowing for flexible learning paths 

that meet individuals’ needs. Projects are seen as 

contributing to the development of the general and 

professional culture of pupils, and eTwinning is a good way to integrate learning into 

preparation for work. 

Pupils report that they are consulted by their teacher on the division of tasks. They feel 

eTwinning is not just about learning, but also about socialising. Pupils receive awards for 

participation in European projects. 

One teacher, however, reported that pupils did not manage to communicate effectively 

during a project, which she felt was a challenge related to pupils not being able to meet 

directly and make friends. The teacher thought that better use of ICT tools might resolve 

this problem.  

Changes in terms of intellectual, emotional and social behaviour of pupils were reported 

in such aspects as improvements in: 

 interest in learning 

 team-working skills 

 academic performance 

 communication skills 

 problem-solving skills, and 

 exposure to different cultures and ideas 

The pupils become aware of the interconnections and the shared features among the 

cultures of the European countries involved. 

A selection of pupils was asked to rank their agreement with statements about 

eTwinning: the results are presented in Figure14. Pupils found that improvement in 

language was the main benefit, along with creativity and group work. 

  

Some pupils do not give 

their best in class. But in 

these projects they are very 

active. I was impressed by 

their enthusiasm. In 

addition, 90% is their own 
work. (Teacher) 
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Figure14: Pupils’ learning and social outcomes from their involvement in 

eTwinning projects: mean ranking 1 - 10 

 

Teachers 

There are currently two teachers engaged in eTwinning projects. The head teacher is not 

a member of eTwinning, but is very enthusiastic and supportive of the activities.   

Teachers engaged in eTwinning enjoy the less formal approach to learning that comes 

with eTwinning projects: it is closer to aspects of 

life such as work and socialisation, as opposed to 

formal, certificate-oriented education.  

Teachers improved their ICT skills and use of 

foreign languages. In general, they felt they had 

a better understanding of how to integrate ICT 

and group activities into teaching methods. 

However, some stated that there had been no 

impact on their teaching activities and that 

eTwinning was about technology rather than 

teaching methods. 

In addition, teachers feel they have a better 

understanding of the current realities of Europe 

and are able to apply this perspective to their teaching activities. 

Teachers expressed a need for a common online space for themselves: a portal where 

they can share resources and lessons and communicate through a forum. One teacher 

said she had attended an eTwinning course but that it did not carry any professional 

credits, which was a limitation for most teachers, and there is also no school budget for 

such activities. Teachers felt that the National Support Service (NSS) could be doing 

more in terms of offering ICT training and support. Participation in projects, however, 

contributes towards the merit scheme for teachers.  
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eTwinning makes positive 

changes in relation to what 

exists in schools, but there 

are no major changes. Any 

international collaboration is 

an accompanying measure 

for Comenius partnerships. In 

fact we want Comenius 

partnerships. (Teacher) 
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Non-eTwinning teachers say they don’t participate because they are busy with other 

European projects, which have other advantages such as opportunities to travel. 

Teachers attached more importance to Comenius partnerships projects, which are seen 

as the main goal. 

The whole school 

Only four teachers are involved in eTwinning, 

the other teachers in the school know little 

about what is going on in the projects. The 

head teacher is supportive, though not directly 

involved, and plays an important role in 

promoting the actions and projects outside 

school, including to the local media and to the 

mayor, who is an ex-teacher from the school. 

Enablers and obstacles to participation 

Enablers to a positive eTwinning project include good cooperation between partners; 

involvement of pupils; proper management of time and sufficient resources. 

The main constraints on eTwinning are teachers’ struggle to understand the way 

technology could be used for teaching and a lack of available funds to purchase up-to-

date technology.   

 

  

The community needs to know 

what's going on in the school in 

which it invests. The community 

and the school must have 

openings for such projects. We 

try to give scholarships to pupils 

active in these kinds of projects. 

(Mayor) 
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Sweden: a combined primary/lower secondary school 

Key findings 

Pupil participation 

 All of the pupils have been involved in eTwinning during their school career 

 Pupils are not engaged in decision-making on projects, themes and activities 

 Pupils work as a group and collaborate with each other and their partners  

Integration within the school curriculum 

 eTwinning is integrated into English and art lessons, though not in official school plans 

 The new project shows an increase in cross-curricular work 

Teacher professional development 

 There are benefits for a small school in communicating with other teachers for 

professional development 

 Teachers feel they have improved job satisfaction and new skills e.g. in ICT 

 Personal benefit gains such as new friends and widened cultural perspective are also 

important for teachers 

Impact on teaching methodologies and pedagogy 

 The head teacher does not see a change in methodological approaches 

 Teachers report better use of ICT in teaching and an increase in pupil team work 

Collaboration within the school 

 The eTwinning coordinator is the instigator and leader of all eTwinning activities, with 

very little support from the school leadership or management 

 Other teachers (registered as eTwinners) have supported projects but remain 

reluctant to take a leading role 

 However, collaboration between teachers is increasing 

Attitudes to international cooperation 

 The local education authority does not recognise the value of international 

cooperation, however, there is some hope that international work will lift the school 

status 

 There is enthusiasm within the school for international collaboration because of 

eTwinning, which has led to a Comenius partnership application 

Status and recognition 

 There is no recognition of teachers who engage in eTwinning work; the extra work 

has to be conducted in their own time 

Context 

Located in a small village in rural Northern Sweden, the school is about 1,500 km from 

the large university town and 500 km from the biggest village. There is very little 

industry in the area and every year sees a large population decline. The pupils at the 

school are mainly from families with no academic tradition and there are hardly any 

immigrants in this area. 
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About the school 

The school caters for ages 7-16 and can accommodate about 150 pupils. At present 

there are only 16 pupils, which will rise to 20 if the school remains open, which is 

currently under discussion. There is one head teacher and four teachers, who work at 

multiple schools to make up full-time hours. 

The school does not have any specific policies or plans relating to international projects 

and exchange programmes or activities. There is a whole school project on the cultural 

history of the local community, whereby one day of research into the local community is 

conducted by all pupils in the school every year. The school places a strong emphasis on 

the environment and sustainable development. Swedish schools have freedom to set 

curriculum content. 

Foreign languages taught in the school are English (as in all Swedish schools) and 

German, according to the teaching resources available. 

Every teacher has their own computer with internet access. There are currently enough 

PCs for every pupil in the school, which are located in a computer lab of ten computers 

plus two or three computers in each classroom. The school also has two portable video 

projectors. 

eTwinning in the school 

eTwinning in this school is mainly about European cooperation, about removing cultural 

borders. Children and teenagers in this school are very isolated and intercultural 

exchange allows their world to open up a little. Many 

of their eTwinning partners have a similar profile: 

small schools set in remote areas of Europe.  

The school has had 12 eTwinning projects since it 

began in 2008, starting with a small pen-pal project. 

eTwinning projects have been used by the English 

teacher (the eTwinning coordinator at the school) as 

a tool for her work. eTwinning is integrated into 

English lessons and many of the projects also have 

an art focus, as the coordinator teaches these two 

subjects. 

The most active project at the time of visit was a project based on a song, which covered 

English and art for 10-12 year olds (there are five in the school), in which pupils are 

working with different artists in connection with different verses in the song. The pupils 

get lessons about the artist and their typical style and send drawing, posters, videos and 

pictures to their partners. The pupils chat with each other, usually in small groups, using 

Skype and MSN, using English as much as they can and through pictures. They make 

videos of themselves and posters for exhibition at the school.  

In 2009, the school was awarded a Quality Label for a project based on partners creating 

posters with words of greeting in their mother tongue. The project was very successful 

and easy to run, and everyone greatly enjoyed working on it. 

In January 2012, the school started a new project for 13-14 year olds on climate 

change, with France and the Netherlands. The working language is English and the 

project covers the curriculum areas English, geography, environmental science, 

The children become a 

small island on their own, 

and it is important to 

expand their horizons. 
(Teacher) 
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chemistry and biology. The pupils work in teams of four or five pupils per group per 

country, which ensures that the pupils get personally engaged in their work and develop 

friendships. The aims of the project are to make climate change more understandable 

and interesting, to get the pupils more engaged and to encourage pupils to think of 

solutions to problems. The pupils have made personal presentations of themselves and 

PowerPoint presentations of the schools and the local 

effects of climate change. There is also continuing 

dialogue between pupils and teachers. There have been 

shared Skype lessons and there are plans for production 

of a film from each school presenting environmental 

issues in their community.  

The expectations for this new project were that it would 

integrate eTwinning further into day-to-day lessons and 

make lessons more interesting, whilst broadening the 

minds of the pupils and highlighting global environmental 

issues for them. These expectations are higher today than 

when it first started as a simple pen-pal project. The work 

has developed gradually; projects began as rather ‘loose’ in their objectives, but have 

become more and more connected to the curriculum priorities in each country, at both 

primary and secondary level. 

Teachers feel that this has opened up opportunities for international cooperation. As a 

spin-off from the eTwinning work, the school has applied for a Comenius multi-lateral 

partnership with Germany as a coordinator and six other schools, planned to start in 

autumn 2012.  

Pupils 

All of the sixteen pupils in the school have participated in an eTwinning project at some 

point. eTwinning activities are mainly conducted in lesson times, but some of the older 

pupils at school, the 13 to 16 year olds, also chat with their new friends in their free 

time, both at school and at home.  

There is no pupil engagement at decision-making level; the teacher decides the project, 

the themes and the activities. 

Pupils are able to talk about the types of activities they have done and what they have 

learnt. This has included many creative activities, such as drawings and posters, 

particularly on the song project, whilst learning English and translating materials. Time 

in front of the computer is relatively short, but they have been able to talk in small 

groups to some partners through Skype, and send photos of themselves. The pupils 

mainly communicate as a group with their partners in the eTwinning projects, but some 

became friends and continued to be in contact after the project finished.  

The head teacher felt that eTwinning has brought a more ‘pupil-oriented’ approach to the 

classroom, with pupils more active and interested in their learning. Teachers recognised 

the value of eTwinning in strengthening pupils’ motivation for learning a subject and 

working hard – in particular English writing, reading and listening skills were all 

improved. Skills in working in a more independent way were also observed. 

Beyond the value to curriculum subjects, cultural exchange and learning have been very 

important in all the projects. Pupils have learnt about the differences and - perhaps more 

All of a sudden are the 

pupils interested of 

discussing the crisis in 

Greece due to the fact 

that they have contact 

with the Greek school. 

That’s fantastic. 

(Teacher) 
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importantly - the many similarities between themselves and their partners. They have 

got in contact with other people and become more interested and engaged in what is 

happening in other countries and other parts of the world. This has helped break down 

national stereotypes and means that pupils can connect events to the project, for 

example by relating to news stories about partners countries.  

A big motivating factor in eTwinning is the level of isolation felt in this community – 

collaborative projects provide a wider picture of the outside world for pupils who live in a 

remote, small village, 1500 km from the nearest big city. Pupils can feel that they are 

cut off from the real world and eTwinning helps them overcome that and perceive 

themselves as a part of the society of Sweden and Europe. 

The most important learning outcome from the teachers’ perspective is the positive 

development of pupils’ creativity and engagement. Both teachers and pupils recognised 

the importance of having fun whilst learning English as a motivating factor, and pupils 

want to continue working with eTwinning as a tool. Pupils were asked to rank their 

agreement with a range of outcome statements: Figure 15 shows the results. This 

supports the findings from the qualitative research: pupils enjoy eTwinning, and 

language and culture are the main learning gains. ICT skills are generally high anyway, 

so pupils do not feel that they are improving because of eTwinning. Pupils don’t tend to 

talk about any aspect of school in the home, including what they learn in eTwinning. 

Figure 15: Pupils’ learning and social outcomes from their involvement in 

eTwinning projects: mean ranking 1 – 10 
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difficulties finding appropriate opportunities for eTwinning with very young children, and 

teachers feeling they lacked the skills in English or using ICT for project work. The time 

required for learning the systems and planning the project was also seen as a major 

challenge. The coordinator keeps the staff informed through staff meetings, informal 

conversations and during the weekly staff conferences. 

eTwinning activities are conducted with little support: though the head teacher is very 

positive about the activities, he is not engaged in them. There are no incentives provided 

for teachers working on eTwinning, and teachers have to commit a lot of their own time 

for activities to be successful. The National Support Service (NSS) has been very 

supportive if there are, for example, technical difficulties. 

The coordinator feels she has gained professional and personal benefits since 

participating in eTwinning. She was part of a successful project, Lifelong Learning 

Teachers, in which teachers exchanged their experience of projects through the blog on 

topics such as pedagogy, didactics and the situation for teachers in different countries. 

She is currently part of a network on the portal for English teachers and she appreciates 

the access eTwinning provides to other teachers, given the size of her school. She has 

developed knowledge and skills in English language, pedagogical and methodological 

theory, and ICT tools such as Skype and PowerPoint presentations. eTwinning has 

provided personal development: greater self-esteem, higher job satisfaction and 

enjoyment, making new friends. However, she does not take part in the social 

networking aspects of the eTwinning website as it takes up too much time, it is too 

public and she does not see the benefits in participating. 

In the new climate change project there are two teachers working together through 

cross-curricular cooperation, which both the teachers and the pupils think is positive. 

These teachers emphasise the benefits for themselves and the pupils in working 

together, listening to each other and sharing inspiration. In the classroom, teachers use 

more ICT for their teaching during eTwinning projects and encourage pupils to work 

together in groups more often.  

The whole school 

Staff and pupils at the school feel that eTwinning allows the whole school to become a 

part of a bigger context, with the world outside coming into the classroom. 

The school leadership is positive about eTwinning and other international collaboration 

projects and understands that there are benefits for school development. However, 

though he is kept informed, the head teacher is not personally engaged with the 

eTwinning projects and eTwinning is not integrated into school planning. There is no 

acknowledgement of the work by the school management or the educational board. No 

extra support is offered to teachers participating in eTwinning projects, the continuation 

of projects is completely dependent on the will of the coordinating teacher. Everyone in 

the school is aware of eTwinning and is kept informed about the activities that go on in 

projects. 

The head teacher does not think that eTwinning has had an impact on teaching 

methodologies, though the teachers mentioned changes such as the way they use ICT. 

In general, the role or status of ICT in the school has not changed, it was already very 

important in the school before eTwinning. 
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Parents are aware of eTwinning to some extent, particularly those who are members of 

the parents’ association or who take part in parent meetings, but no parents are directly 

engaged in the projects. The school has occasional exhibitions with pupils’ project work. 

There is a hope that eTwinning, and to a greater extent the Comenius partnership, will 

raise the status of the school, strengthening the case to keep it open beyond this year. 

Enablers and obstacles to participation 

The high levels of ICT facilities in the school have helped with projects – there is access 

to tools that allow the projects to run smoothly and come to life for the pupils. However, 

teachers find the Twinspace out-of-date and in need of development: chat and mail in 

Twinspace do not work well and uploading items such as videos is very difficult – other 

tools on the internet are much easier to use. Teachers often find it easier to use their 

own email system for simple communications.  

One challenge the teachers find is when partners quit or do not respond part way 

through a project. This is very difficult as there is nothing the teachers can do about it, 

but it could be devastating for pupils engaged in a project. Successful projects at this 

school have been so because of the sustained engagement and enthusiasm of partners, 

and particularly the lead partner. 

It is also frustrating when schools register, but are not active in projects, so teachers can 

spend time chasing potential partners, to no useful end – which is irritating and time 

consuming. 

The lack of engagement with internationalisation at local authority level is an obstacle for 

all schools in the community. Documents that stress the value and importance of such 

projects exist at national level, but need to be taken into consideration by local 

authorities. 
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UK: England: a primary school 

Key findings 

Pupil participation 

 All pupils are involved in eTwinning, starting a new country partnership each new year 

 There is little pupil participation in decisions about activities, but some flexibility 

within a task, nor much pupil influence over sharing a particular piece of work 

 Direct pupil-to-pupil interaction occurs in some classes, but this is often not possible. 

Much of the project is about sharing what they have done in class or writing letters 

 Pupils often work in groups or with partners when doing eTwinning activities 

Integration within the school curriculum 

 eTwinning is fully integrated into the curriculum and into activities and topics already 

going on in the school 

 Specific subject focus depends on the class, but literacy and art are covered by every 

project 

Teacher professional development 

 One teacher coordinates eTwinning and is in control of finding partners for all classes 

 The coordinator is the only one who interacts with the eTwinning site or who has 

received any training 

 Teachers incorporate eTwinning into normal lessons: they do not identify direct 

benefit to professional development, but enjoy eTwinning and see its advantages for 

the pupils 

Impact on teaching methodologies and pedagogy 

 eTwinning is integrated into current teaching practices and has not changed 

methodologies and pedagogy 

 Pupils enjoy the levels of group and partner work during eTwinning activities 

Collaboration within the school 

 There is a whole school approach which is centrally coordinated and managed, 

ensuring regular activities and sharing with partners by all classes 

 There is no collaboration between classes on activities – each carries out their own 

activities with a different partner 

Attitudes to international cooperation 

 There is a strong international focus at the school, an international policy, language 

teaching and events to celebrate different cultures 

 eTwinning has had an impact on cultural understanding for pupils, teachers and 

parents 

Status and recognition 

 The school leadership instigated the eTwinning initiatives and continues to drive the 

international agenda, despite a change in school head recently 

  The coordinator is recognised in terms of her title, but is not provided with extra time 

or incentives to carry out this role 

 All teachers are involved in eTwinning as part of their normal teaching 
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Context 

This primary school in the south-east of England is located in a semi-urban area close to 

a large town. The area is socially diverse and the school serves pupils from a wide range 

of ethnic minority backgrounds and has a larger than usual percentage of pupils learning 

English as an additional language.   

About the school 

There are 415 pupils across 14 classes, from early years to year 6. The school has been 

given outstanding status by the official school inspectorate.  It is an ICT school of 

excellence. There is an ICT policy in place and extensive equipment, including interactive 

whiteboard in every class, a set of laptops for classroom use, an IT suite including video 

conferencing facilities, and a ‘cyber café’ for after school clubs and ad hoc use.    

There is an international policy in place and the school has received the International 

Schools Award (ISA) several years running. There is a wide range of international 

activities that run throughout the year, and Spanish, German and Italian clubs are run in 

the school; French is taught from Early Years to Year 6.   

Coordinator positions for teaching staff include a Foreign Languages Coordinator and an 

International Coordinator. Both the head teacher - who had been at the school nearly 20 

years - and the International Coordinator left the school in July 2011 and were replaced 

in September 2011. International policies and activities have continued with the same 

momentum and the school has been invited to apply for the ISA again this year. 

eTwinning in the school 

The former head teacher attended a conference in Brussels in 2005 and eTwinning began 

at the school soon after that. There is a whole school approach to eTwinning, with every 

class in the school partnered with a different country. The goal of this is for the children 

to ‘meet’ a new school, in a new country, in each class as they progress through the 

school. These partnerships have developed to include countries beyond Europe, 

reflecting the diversity in backgrounds of pupils’ families – one class has been partnered 

with Nepal and one with India. Projects are not registered online by the school and the 

Twinspace is not used. The eTwinning website is primarily a tool for finding partners. 

Activities vary depending on the class, but a lot of work is based around communication 

through writing letters and sending pictures. This year, the Coordinator has developed 

an international calendar which highlights days and events when all classes should try to 

share some work with their eTwinning partners, once or twice a month. These include 

cultural events such as Christmas, sports day, art week and so on. Project scrap books 

are kept in each class and updated with pieces of work and photos throughout the year.  

Curriculum links depend largely on the class, the topics they are covering in class and 

the country with which they are partnered, although most teachers stress that literacy 

and art are the main curriculum areas covered. Other examples include a geography 

topic based on studying the country with which they are twinned; and links with France 

which help reinforce and contextualise what is learnt in language lessons. Cultural 

research and exchange, both of their own country and local area, and that of their 

partners, is common in many of the projects. They try to incorporate ICT where they 

can, particularly in the older classes, but often the partner schools do not have the same 

high level of facilities, so it is not possible to make the direct link.   
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Teachers emphasised that eTwinning has to 

align with what is already happening in the 

classroom. eTwinning projects do not have 

specific learning outcomes as activities are 

integrated into the main curriculum goals. 

Much of the eTwinning work is about sharing 

what the pupils have done in class with their 

partners in other countries. The project can 

continue, therefore, even where there have 

been problems of slow partner response, as 

the pupils can research the partner country 

and send work over to them even if they get 

no reply.  

Pupils 

Most of the interaction between partners goes through the teacher: pupils produce a 

piece of work or a letter, the teacher emails it or posts it to the partner teacher and the 

partner class then responds. In some classes, there has been success with matching 

pupils directly as pen-pals, but in most cases this has not been possible – class sizes are 

different in the two schools, or partner schools 

cannot be depended upon to respond promptly. 

However, where this has worked, both teachers 

and pupils talked about how positive it was in 

terms of engagement and enjoyment – in one 

class, they were able to exchange personal emails 

with their partners at the end of the school year so 

they could stay in touch beyond the project. 

Project activities are developed at school level and 

adapted by the teacher; however, there are some 

examples of pupils requesting that a piece of their 

work be shared, or deciding what topics to include 

in a letter they have written. 

Teachers found that pupils benefited greatly from having an audience of peers who 

would see their work, particularly in terms of literacy 

and language learning. They mentioned 

improvements in the children’s cultural 

understanding and appreciation of where they fit in 

the wider world and the wider community.   

Pupils enjoy eTwinning activities and are excited 

about how they will progress through the school with 

different partner countries. Pupils identify the role of 

eTwinning in problem solving, working together, 

learning about the world (and a new motivation to do 

so), improved research skills and new friends. They 

enjoy the group work and partner activities in 

eTwinning.  

Some children come from 

families that have got 

perhaps culturally different 

backgrounds, so it’s quite 

interesting for them to think 

about different cultures 

aside from what they are 
seeing at home. (Teacher) 

I enjoy the whole thing, 

the whole idea because it 

means you can interact 

with different cultures, 

and it’s very exciting 

waiting for them to write 
back. (Pupil) 

My eTwinning partner was talking 

about doing an animal project at 

the start. But we just couldn’t do 

that … a whole new topic to learn 

everything about that animal and 

then share the work. We couldn’t 

cut our current history or 
geography lessons. (Teacher) 
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Some children reported improved ICT skills, but many felt they were already confident 

with the computer and much of the eTwinning work is done by hand.  

Pupils often do research work at home for eTwinning projects and this is a way of 

sharing with their families. Parents appreciate the cultural understanding pupils receive 

through the projects, something which they didn’t get at school themselves, and the 

benefits of this broader perspective. The school issues a monthly newsletter and class 

brochures at the beginning of the year for parents, including information on eTwinning 

activities and the partner countries. There is a Moodle unit for each class online, which 

the parents can access, allowing them to see any eTwinning work that has been posted. 

The head teachers (both former and present) talked about the importance of engaging 

parents in these projects, particularly those from different cultural backgrounds, and 

there have been examples of parents whose background is in a partner country coming 

to talk to classes or helping with specific cultural days. 

The only negative aspect of eTwinning cited by the pupils 

was their frustration at lack of, or delayed, partner 

responses. Some classes have been waiting months for 

something back from their partners, having sent work 

over two or three times, and others haven’t been able to 

set up partnerships at all. Teachers see that this has an 

impact on pupils’ motivation to keep sending their work 

to partners. 

Pupils were asked to rank their agreement with a range of outcome statements: the 

mean score results of 185 pupils are shown in Figure 16. This shows that pupils enjoy 

eTwinning and feel that they are better at group work, that they are learning about other 

cultures and able to exercise some creativity.  

Figure 16: Pupils’ learning and social outcomes from their involvement in 

eTwinning projects: mean ranking 1 – 10 
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Teachers enjoy the eTwinning work and the impact it has on the motivation of their 

pupils, and some feel they are learning about new cultures and countries.   

The teacher who manages eTwinning in the school is given the title of International 

Coordinator.  The coordinator who left in 2011 benefitted from this role in terms of her 

enhanced CV. The new coordinator holds several co-ordinating positions. She was able to 

participate in online training for eTwinning at the beginning of the year, allowing her to 

become more familiar and confident with the website and its features. 

The coordinator stated that running the project centrally is a lot of pressure on her time 

– she is not given extra time for these activities, they are carried out in addition to her 

usual class work. 

Several newly qualified teachers began in the school in September 2011 and they are 

excited about the potential of eTwinning projects to enhance their experience and skill 

set. The coordinator will go on leave next year and one of these new teachers is 

expected to take on the role.  

The coordinator is the only teacher registered on the website. Both the previous and 

current coordinators have found the website useful for finding partners and resources 

like the project kits, but have not used any other aspects of the site.  

The whole school 

eTwinning is run as a whole school project, initiated and driven by the former head 

teacher, and carried out by every class teacher in the school. There are plans to continue 

and expand internationalisation in the school and the new head teacher is thinking about 

how to incorporate more face-to-face meetings across borders as this really benefits the 

children. The coordinator is responsible 

for setting up all partnerships on behalf 

of the other teachers. This allows control 

and central coordination across the whole 

school, but it is extremely time-

consuming for the coordinator and there 

is some discussion about changing this 

and training all teachers on using the 

website. There have been some problems 

this year with finding new partners and 

two of the classes still do not have one 

as there have not been any suitable 

responses to requests on the website. 

Some of the new partnerships have 

proven unsuccessful, with little or no responses from partner countries. In other classes, 

partnerships have been established over several years and the teachers have a strong 

working relationship – so communication is more two-way and regular.  

Teachers are given a schedule of activities and they feed back in meetings to each other. 

Teachers help each other with information about partner countries, perhaps if they have 

visited it or have some links. There is little cross-class collaboration in activities, 

however, as classes are doing different subject areas and working with different 

countries. 

The resources - I didn’t have a clue 

that they were on there, so it was 

really useful.  And that they were 

there to contact as well, because I 

didn’t really know – when you’ve got 

the website in front of you, you don’t 

really know there are people there 

that you can contact. (International 
Coordinator, about online training) 
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Enablers and obstacles to participation 

The main frustration for both teachers and pupils was partnerships which didn’t work 

out, owing mostly to non-responsiveness, different priorities or different school 

timetables. However, with the whole school approach, children have benefited or will 

benefit from one of the more successful partnerships at some point in their school 

career. Even with the unsuccessful partnerships, however, pupils conduct research and 

are exposed to another country and culture. 

The projects are only possible because of the way in which they are incorporated into 

activities and topics already going on in the classroom. The school sets the timeline and 

activities and their partners fit in. The whole school approach means that teachers have 

a structured and supportive environment in which to carry out international activities 

that will be sustained over the long term. 

The school has sought little in the way of support from eTwinning or the National 

Support Services, but the coordinators were trained to use the website to find partners 

and tools. eTwinning is a school-led initiative, with partnerships reaching beyond Europe, 

adapted to the capacity of the school and reflecting the needs of the community. 
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UK: Northern Ireland: a special needs school 

Key findings 

Pupil participation 

 eTwinning is used as a communication tool for a Comenius school partnership. All 

pupils in the school participate in the partnership 

 No pupils are registered on the eTwinning website and they don’t interact directly with 

the Twinspace 

Integration within the school curriculum 

 The project covers areas of art and citizenship through cultural exchange 

 Activities are integrated into lessons and normal teaching time 

Teacher professional development 

 Teachers, teaching administrators and support workers all benefit from international 

travel and engaging with the other members of the Comenius partnership 

 Teachers identify little direct benefit from eTwinning itself 

 The Twinspace facilitates communication and sharing across all Comenius school 

partners  

Impact on teaching methodologies and pedagogy 

 No impact from eTwinning on teaching methodologies has been identified, and 

eTwinning activities tend to take place between teachers outside of the classroom 

Collaboration within the school 

 Teachers collaborate on Comenius activities 

 eTwinning activities are conducted mostly by the principal, but other teachers are also 

registered on the Twinspace and get involved in activities 

Attitudes to international cooperation 

 There is a strong European approach in the school and Comenius partnerships have 

been running there for many years 

 There are plans to continue Comenius school partnerships in the coming years and 

eTwinning will now be an integral part of that 

Status and recognition 

 Teachers incorporate Comenius partnership and eTwinning activities into their normal 

timetable; there is no special recognition for this 

Context 

The school is located in an industrial town in Northern Ireland. The children at the school 

come from a wide range of backgrounds and some from places outside the town. 

ICT is one of three core areas for the Northern Irish government. The Classroom 2000 

(C2K) initiative provides infrastructure and an intranet system that is tailored to 

Northern Irish schools and is on every teacher’s desktop. 
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About the school 

This government special school has 104 pupils aged 3-19 years, divided into pre-school, 

primary and post-primary classes (including a vocational unit). All children have special 

needs including severe learning difficulties such as Asperger syndrome, profound 

learning difficulties, psychiatric difficulties and behavioural difficulties. The average class 

has about seven children with one teacher and three to four teaching assistants. There 

are 16 teachers in total.  

The school is very well equipped with ICT and other facilities, including very specific 

technology for the needs of the children. Interactive whiteboards are very important in 

day-to-day teaching and the school also has about 70 computers and laptops, ipods, 

ipads, touch screens and so on. There is a school policy on ICT and the school broadly 

follows the Northern Irish curriculum, although considerable adaptation is necessary to 

ensure it meets the needs and level of the children.  

The school has a wide range of international links and has been very active on the 

Comenius programme for over 15 years, which they state has been really positive for 

the children and the teachers. 

eTwinning in the school 

eTwinning began at the school during the 2010-

2011 Comenius partnership, but there were 

multiple barriers to getting it off the ground. A new 

Comenius partnership, with a different group of 

partners, began in September 2011 and, since 

then, they have had more success with eTwinning 

as the main communication tool. 

The principal is very much the instigator of the 

international work in the school. He was the first to 

join the eTwinning site and encouraged his 

teachers to join too. The initial expectation was 

that this could be used as a tool for partners in the Comenius school partnership to share 

resources and photos and to communicate with each other – eTwinning is only known to 

the school through Comenius partnership work. For 

the first year this did not work well and the school 

became increasingly frustrated in their attempts to 

get the Twinspace off the ground, with all partners 

using it effectively. The Principal would post things 

but get no response, or have huge technical 

difficulties and set-backs uploading photos to the 

site. Partners made agreements, with targets, on 

what to post to try and get it going, but many 

didn’t meet these targets or got frustrated trying to 

do so. In the end, it was much easier for partners 

to communicate through their own email or by 

phone and use of the Twinspace was phased out 

altogether. A lot of the work was shared in hard copy or through USB sticks when 

teachers met. 

One of the tasks was that 

we would all make a 

concerted effort to use it, 

and I think everyone made 

a contribution, but we made 

them because we had to 

make them, not because it 

flowed freely with the 

project. (Teacher) 

I think it should be made a 

requirement for anyone who 

signs up to a Comenius 

partnership that they 

actively use the eTwinning 

network… Make it 
compulsory. (Principal) 
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The new partnership, started in September 2011, includes schools with more eTwinning 

experience and they have been able to set up an effective Twinspace and modes of 

working through it. Now, over 100 teachers, teacher administrators and support workers 

are registered on the Twinspace and it is the only channel of communication for the 

Comenius partnerships– teachers share photos and videos and facilitate meetings and 

other logistics through the blog. This means that schools can communicate with all 

partners simultaneously, rather than having one-to-one discussions: this is more 

efficient and more transparent, and means there is a record of what is discussed and 

agreed. 

Last year’s Comenius partnership project was about festivals in each country, with pupils 

in each school making recipe books, song books, scrapbooks and dictionaries. The new 

project is about comparing cultural influences and contexts, including how pupils respond 

to and celebrate areas of art and the environment. They document their responses with 

photographs, art work, writing, local recipes, interviews, films and diary entries. 

Activities are completed in class time. Books are compiled and shared for display by all 

partner schools and an accompanying PowerPoint presentation is uploaded to the 

eTwinning website. Projects include foreign visits by staff (senior managers, teachers 

and teaching assistants) to participating schools with the goals of sharing good practice 

and furthering professional development alongside international partners.  

Pupils 

All ages and all abilities are included on the Comenius partnership project, undertaking 

activities for the partnership that are shared by teachers in hard copy and through the 

eTwinning site. There is a display in the front entrance of the school. 

The children are not registered on the Twinspace; teachers feel it is too difficult for their 

level of ability. The Twinspace is not visually attractive or easy to use for young children 

or those at lower ability levels, though teachers recognised it could have a value for 

older children or those in mainstream education. 

Comenius partnerships and eTwinning are, for this school, about strengthening European 

cooperation and cultural awareness. Language is not a priority learning area for these 

pupils and the projects are mostly conducted in English. The children benefit from 

making the materials to share with their colleagues abroad and seeing what they receive 

back, including photos and stories from staff who have travelled. 

Teachers 

Teachers and the school management recognise the direct value of the Comenius 

partnership to teachers’ professional development and benefits gained from travelling, 

meeting colleagues and learning about education in different contexts. However, most 

teachers could not identify any direct impact from eTwinning. During the first project, 

many of them did not revisit the website after they had joined, having done so only at 

the request of the principal. In September 2011, a new member of staff arrived with 

more experience and expertise in ICT and eTwinning activity has increased since then. 

When facing the initial challenges in getting eTwinning off the ground, teachers talked 

about how useful it would be to have some training on eTwinning. Teachers felt they did 

not have the time – or the inclination - to explore the site and teach themselves how to 

use it. The principal has tried to apply for training in the UK but most events take place 
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in another country or at some distance from the school; they would prefer something 

local.  

There is little engagement with the wider aspects of the site such as social networking, 

though some of the teachers could see the benefit of this, they just haven’t had time to 

explore it.  

The whole school 

The whole school is involved in Comenius activities, which are led by the school principal. 

He is also the driving force behind eTwinning and 

was the one trying to instigate the use of the 

Twinspace in the previous Comenius partnership. 

He uploads information and photos to the 

Twinspace, with the help of some of the other 

teachers. 

Activities and events take place that engage the 

whole school, such as European Day, and 

teachers travel together to Comenius activities, as 

well as hosting partners in their school. 

Enablers and obstacles to participation 

This school has had both a very negative experience and a very positive one in trying to 

incorporate eTwinning into their Comenius partnership project.  

Obstacles to participation in the previous partnership 

were: 

 Lack of experience and knowledge among the 

partners on how to use eTwinning; 

 Technical difficulties – possibly caused by slow 

broadband and lack of training– leading to 

delays and frustrations when on the site; 

 Partners’ familiarity with more traditional 

methods of one-to-one communication such as 

email and phone. 

Enablers to participation in the new partnership are: 

 Knowledge and previous experience within the partnership of using eTwinning 

successfully; 

 Upgraded broadband system at the school and a new member of staff with ICT 

skills; 

 Recognition of the benefits of communicating across partners, and sharing 

photos, resources and videos. 

As long as Comenius partnerships continue in this school, the school is confident that 

they will use eTwinning. eTwinning is a safe space with useful tools for facilitating 

partnerships. The participation of children on the site itself is not an objective, but they 

benefit from the Comenius activities in the school. 

  

I have wasted hours on that 

thing, to absolutely no 

advantage. Hours. And 

waited hours for people to 

send stuff back to me. 

(Principal, during the 
previous project) 

The more that you use 

it, the easier it gets 

(Principal, during the 

current project) 
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UK: Scotland: a primary school 

Key findings 

Pupil participation 

 All pupils in the school were engaged with international projects; older classes were 

involved directly in eTwinning 

 Older pupils were registered on the Twinspace and could access it during lesson time 

 There was some pupil participation in decision-making about activities within a topic 

Integration within the school curriculum 

 Integrated into ICT lessons for older pupils, which are held once a week 

 Health studies and social studies were covered by the topics and activities in the 

Comenius partnership/eTwinning project 

Teacher professional development 

 Professional development is recognised by teachers in regard to the Comenius 

partnership, but not eTwinning 

Impact on teaching methodologies and pedagogy 

 eTwinning was seen as amore interactive way to teach ICT and for the pupils to 

communicate directly with each other within the Comenius school partnership 

 More training and continuous professional development is suggested to get more out 

of eTwinning  

Collaboration within the school 

 The Comenius school partnership and eTwinning are run centrally and all teachers are 

involved 

 Some activities run as a whole school, but there were no specific examples of cross-

class collaboration between teachers 

Attitudes to international cooperation 

 The school has had a strong international cooperation programme for many years, 

including Comenius partnerships for the last 10 years 

 eTwinning and Comenius partnerships have been put on hold this year due to 

competing priorities and to give the school time to adjust to changes in the curriculum 

Status and recognition 

 Teachers teach eTwinning as a part of their normal teaching time, with no special 

recognition 

Context 

There is a new Curriculum for Excellence in Scotland, which has a focus on ICT and 

internationalisation. Both are key topics for education in Scotland and ICT in particular 

underpins the whole of the curriculum and has always been a priority. The school is 

located in a ‘multi-deprived area’ of a large Scottish city. 

About the school 

There are 220 children and nine teachers in this Roman Catholic school. The school is 

active in international education, achieving International Excellence status, and has been 
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involved in Comenius partnerships for around ten years. Older pupils learn Spanish, get 

involved in activities such as the International Education Quiz and International Day, and 

the school runs cultural activities such as cooking food from other countries and cultural 

parties. 

ICT infrastructure in school is good and there is a platform for Scottish teachers, Glow, 

that works as a safe intranet space, with online tools, ICT assistance and so on. There is 

a computer and interactive whiteboard in every classroom and an ICT suite that the 

children use regularly. Pupils have a weekly ICT lesson. 

eTwinning in the school 

The school became involved in eTwinning through their Comenius school partnership in 

2010-2011. The head teacher decided to join eTwinning as a tool for Comenius, in the 

expectation that eTwinning would allow them to communicate more easily in their 

Comenius partnership, through sharing photos and having pupils communicate directly 

with their pen-pals. She set up the Twinspace and initiated the involvement of her school 

and the project in eTwinning. 

The project finished at the end of 2011 and the school has put further projects on hold 

for 2011-2012 because of general workload and the need to adjust to the new 

curriculum and other new initiatives in Scotland. 

The project Twinspace contained pages for each country to share photos and documents, 

blogs, games, recipes and so on. Schools in Sweden, Spain and Poland were on the site 

and strong links were created with those schools. The Italian school had some technical 

problems getting onto it, despite having good ICT infrastructure. Spain also had a limited 

number of computers, which hindered pupil-to-pupil interaction. 

Pupils 

All children in the school were involved in the Comenius partnership to some extent, and 

years 5, 6 and 7 (ages 8-11) had direct pen-pal contact through the Twinspace. In total, 

362 pupils were registered on the site. Children were not allowed to continue outside of 

school - though this was considered - because teachers worried about child protection 

and how the content of interactions would be managed in this regard.  

It was hoped that direct dialogue through the Twinspace would be less frustrating than 

waiting months for letters from pen-pals. However, 

there were a lot of technical problems with pupils’ 

passwords and log-ins and often these would eat 

into the limited time in the ICT lesson, or resulting 

in pupils being unable to log-in at all. Teachers 

found they had to call continually on the Head 

teacher to help get the pupils online – a  burden in 

every ICT lesson. Pupils were able to do some 

activities on the Twinspace, including looking at and 

uploading photos, sharing healthy-eating recipes, 

playing games from different countries and leaving 

messages on other pupils’ pages. They also created 

their own photo-boards online and set up profile 

pages and small blogs about themselves for their 

Being online and is more 

fun for the children than 

things like writing letters, 

they enjoy it more, and 

they are used to things 

like social networks.  It’s a 

more modern way to do it. 
(Teacher) 
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partners to see. However, they had hoped to use instant messaging to talk to their pen-

pals directly, but it wasn’t possible, which pupils found very disappointing. Passwords 

were seen as too complicated and confusing for young children (because of the random 

mix of numbers, letters and characters), so they did not use the Twinspace directly.  

Sharing photos was a very positive use of the Twinspace, beneficial to pupils as a 

reminder of what they had done and documenting the process of creating, sharing and 

reading other partners’ work, as well as teaching each other about their schools and 

countries.   

There was a clear structure in the topics and activities to be covered in the in the joint 

Comenius partnership and eTwinning project, but children were involved in decision 

making on some aspects within this, such as the types of activities within a project.   

Children enjoyed talking about the countries they had partnered and the types of 

activities they did. Their favourite activities included: looking at pictures from past 

projects and visits; making presentations to the school; having pen-pals from different 

countries; and eating foods from different countries. 

The pupils’ communication skills improved through blogging and communicating with 

partners on the eTwinning site, and their ICT skills improved through using the site and 

sharing photos. Comenius programmes and international elements of education have a 

clear impact on children’s motivation and knowledge of topics and their understanding of 

the wider world. They were able to identify differences and similarities between 

themselves and other cultures which they said they didn’t know before the project. 

Teachers 

Teachers recognised the benefits of the Comenius partnership, particularly in terms of 

travel, but there were few reported professional benefits from eTwinning. The teachers 

have only used the Twinspace, and were not familiar with other aspects of the website. 

Nobody had attended a course or an eTwinning event at the school by the end of school 

year 2010-2011, the head teacher taught herself using the step-by-step manual. Staff 

members found the Twinspace fairly easy to use, apart from the problem of logging-in 

pupils, and could see the potential for expanding its use in future.  

eTwinning activities took place within ICT lessons, which meant they were a part of 

normal teaching time and didn’t create extra work for staff. Teachers found that the 

main challenge of eTwinning was lesson time management, both in terms of getting 

pupils logged in at the beginning and aligning schedules with partner schools. 

The head teacher stated that, for eTwinning to be more effective, the school would have 

to devote more lesson time and give staff more continuing professional development 

opportunities to familiarise themselves with it. One new member of staff has already 

been on eTwinning training this year, which should help with future projects. 

 

The whole school 
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International aspects of learning are approached as a whole school, which has been 

positively recognised by authorities such as the school 

inspectorate. Comenius partnerships include every class and 

are coordinated centrally coordinator, with the head teacher 

heavily involved. The head teacher initiated the use of 

eTwinning and encouraged class teachers to use it directly 

with pupils in older classes.   

Parents are aware of the school’s involvement in Comenius 

partnerships – through newsletters, meetings, 

presentations, exhibitions and the big show at the end of the 

school year – but eTwinning itself is not explicitly 

communicated.  

The head teacher feels that she would have liked eTwinning 

to have had a much stronger impact on the school than it 

did, and this is perhaps due to the lack of time invested by 

the school. It is something that they would like to develop in future. 

Enablers and obstacles to participation 

The main challenges were technical ones, primarily related to pupil login problems. This 

caused delays and often meant pupils had to share log-ins or even that a whole ICT class 

was wasted. 

The strong partnership already created by the Comenius partnership project meant that 

schools engaged with the Twinspace so that it became a space for effective sharing of 

resources and information. The enthusiasm of the head teacher was an enabler on this 

point, as was the integration of eTwinning activities into ICT lessons. 

The head teacher felt that as eTwinning was not the focus of the project but rather a tool 

to strengthen the Comenius partnership, not all aspects of eTwinning were fully utilised. 

Going forward, eTwinning will be a part of future Comenius partnerships and perhaps 

form a greater part as experience and familiarity with the site increase and eTwinning is 

incorporated from the outset of the Comenius partnership project. 

 

It’s hard to say 

what impact 

eTwinning has had 

as it was a tool for 

Comenius rather 

than an end in 

itself. (Head 

teacher) 
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